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Social  Studies  30-1  Introduction 


Welcome  to  Social  Studies  30-1 : Perspectives  on  Ideology 


In  Social  Studies  30-1  Leam  Every  Ware  you  will  learn  more  than  facts.  You  will  explore  the  origins  and  complexities 
of  ideologies  and  examine  multiple  perspectives  regarding  the  principles  of  classical  and  modern  liberalism.  Through 
an  analysis  of  various  political  and  economic  systems,  you  will  be  able  to  assess  the  viability  of  the  principles  of 
liberalism.  As  you  develop  greater  understandings  of  the  roles  and  responsibilities  associated  with  citizenship,  you 
will  be  better  prepared  to  respond  to  emerging  global  issues. 


Social  Studies  30-1  is  composed  of  seven  modules.  These  modules  are 

• Module  1 : Ideology  and  Identity — An  Introduction 

• Module  2:  The  Foundations  of  Liberalism 

• Module  3:  The  Evolution  of  Modern  Liberalism 

• Module  4:  Alternatives  to  Liberalism 

• Module  5:  The  Clash  of  Ideologies 

• Module  6:  The  Challenges  of  Liberalism 

• Module  7:  Responding  to  Contemporary  Issues 

Social  Studies  30-1  Textbook 


Perspectives  on  Ideology,  J.  Fielding,  Matt  Christison,  Craig  Harding,  John  Meston,  Tom  Smith,  Doug  Zook 

You  will  be  using  Perspectives  on  Ideology  as  your  textbook  for  this  course.  It  will  help  you  add  depth  to  your 
understanding  of  the  topics  you  study. 
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Learning  in  an  Oniine  Environment 

This  course  is  delivered  to  you  in  an  online  environment.  You  can  look  forward  to  using  resources,  such  as  interactive 
multimedia  and  the  Internet,  for  various  activities. 

Remember  that  exploring  the  Internet  can  be  educational  and  entertaining.  However,  be  aware  that  these  computer 
networks  may  not  be  censored.  You  may  unintentionally  come  across  offensive  or  inappropriate  articles  on  the 
Internet.  With  that  in  mind,  be  aware  that  perspectives  presented  on  the  Internet  are  there  for  you  to  analyze  critically 
and  to  accept  or  reject  based  on  that  analysis.  Since  information  sources  are  not  always  cited,  you  should  always 
confirm  facts  with  a second  reliable  source. 

Some  school  jurisdictions  may  limit  access  to  social  networking  sites.  In  such  circumstances,  you  should  consult  with 
your  teacher,  as  your  teacher  may  need  to  adapt  lessons  to  accommodate  cooperative  learning. 


I J A multimedia  DVD  is  inside  the  front  cover  of  this  Student  Module  Booklet. 


LearnAlberta.ca 

LeamAlberta.ca  is  a protected  digital  learning  environment  for  Albertans.  This  Alberta  Education  portal,  found  at 
http://www.learnalberta.ca/,  is  a place  where  you  can  access  resources  for  projects,  homework,  help,  review,  or 
study. 

For  example,  LeamAlberta.ca  contains  a large  Online  Reference  Centre  that  includes  multimedia  encyclopedias, 
journals,  newspapers,  transcripts,  images,  maps,  and  more.  The  National  Geographic  site  contains  many  current  video 
clips  that  have  been  indexed  for  Alberta  Programs  of  Study.  The  content  is  organized  by  grade  level,  subject,  and 
curriculum  objective.  Use  the  search  engine  to  quickly  find  key  concepts.  Check  this  site  often,  as  new  interactive 
multimedia  segments  are  being  added  all  the  time. 

LearnAlberta.ca  now  contains  all  of  the  available  distributed  learning  online  materials  in  the  “T4T  Courses”  tab.  If  you 
are  experiencing  technical  difficulties  with  the  materials  for  this  course,  you  can  find  the  materials  on  LeamAlberta. 
ca. 

If  you  find  a password  is  required,  contact  your  teacher  or  school  to  get  one.  No  fee  is  required. 
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November  6,  2009 

Problem  opening  PDF  files  in  a web  browser 

LearnAlberta.ca  is  currently  experiencing  an  issue 
that  may  cause  PDF  files  opened  from  our  site  to 
fail  to  load  inside  a web  browser.  A workaround  is 
to  download  and  save  PDF  files,  and  open  them  with 
Adobe  Reader  outside  of  the  web  browser. 

Click  here  for  more  details. 


My  Workspace  - New  feature  for  Alberta  teachers! 


click 

to 

play 

. - 

Want  to  start  your  own  Workspace? 

Sian  Up  to  Activate  your  account. 

Already  have  a Workspace? 

Sian  In  to  access  your  personal  account. 


10  Most  Accessed  Resources  in  the  Last  30  Days 


ased 

On;  1 All  Subjects 

Resource 

Subject 

Grade 

Media  Format 

□ 

Grade  1 Thematic 
fTools4Teachers')  - Student 

English  Language  Arts, 
Science,  Social  Studies 

1 

Web 

□ 

Bookflix 

English  Language  Arts, 
Fine  Arts,  Science,  Social 
Studies 

K - 3 

Web 

□ 

Grolier  Online  Kids 

English  Language  Arts, 
Mathematics,  Science, 
Social  Studies 

3 - 7 

Web 

□ 

World  Book  Student 

English  Language  Arts, 
Fine  Arts,  Mathematics, 
Science,  Social  Studies 

4 - 12 

Web 

□ 

Historv  Studv  Center 

Social  Studies 

9 - 12 

Web 

□ 

World  Book  Kids 

English  Language  Arts, 
Fine  Arts,  Mathematics, 
Science,  Social  Studies 

K - 3 

Web 

□ 

OoDOsina  Viewpoints  Resource 

Center 

CALM,  English  Language 
Arts,  Health  and  Life 
Skills,  Social  Studies 

7 - 12 

Web 

□ 

Exolorina  Fractions 

Mathematics 

5,  7 - 9 

Text,  Video,  Web 

Balancing  Chemical  Eauations 

Science 

10  - 11 

Web 

The  Thrill  of  Flight  Tooic  3: 

Airplanes 

Science 
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Text,  Video,  Web 
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Alternative  Learning  Environments  and  Distributed  Learning 

Distributed  Learning  is  a model  through  which  learning  is  distributed  in  a variety  of  delivery  formats  and  mediums — 
print,  digital  (online),  and  traditional  delivery  methods — allowing  teachers,  students,  and  content  to  be  located  in 
different,  non-centralized  locations.  Social  Studies  30-1  students  will  be  completing  this  course  in  a variety  of  learning 
environments,  including  traditional  classrooms,  online/virtual  schools,  home  education,  outreach  programs,  and 
alternative  programs. 

Instructional  Design 

Explanation 

The  learning  model  used  in  Social  Studies  30-1  is  designed  to  be  engaging  and  to  have  you  participate  in  inquiry  and 
problem  solving.  You  will  actively  interpret  and  critically  reflect  on  your  learning  process.  Learning  begins  within 
a community  setting  at  the  centre  of  a larger  process  of  teaching  and  learning.  You  will  be  encouraged  to  share  your 
knowledge  and  experiences  by  interaction,  feedback,  debate,  and  negotiation. 

Components 

This  course  uses  the  following  structure  (instructional  design)  to  connect  you  to  the  relevant  curriculum  and  concepts 
in  Social  Studies  30-1.  These  components  are  used  consistently  throughout  the  course  and  will  help  you  in  seeing  the 
context  and  overall  content  of  the  program. 

Module 

Each  module  consists  of  content  developed  around  a broad  topic  of  inquiry.  Modules  are  comprised  of  sections. 

Section 

Each  section  poses  a question  that  deals  with  underlying  issues  related  to  the  module  inquiry.  Each  section  consists  of 
lessons  that  explore  issues  related  to  the  section  question. 

Lesson 

Each  lesson  consists  of  content  from  which  you  will  explore,  reflect,  and  connect.  Lessons  are  also  focused  around  a 
question. 

Get  Focused 

Get  Focused  encourages  you  to  focus  on  the  task  at  hand  and  the  outcomes  to  achieve.  Get  Focused  provides  an 
introduction  to  the  question  for  the  lesson. 

Explore 

Explore  encourages  you  to  investigate  new  concepts  through  preparation  and  presentation  (Read),  multimedia 
interactions,  and  explorative  activities  (Discover).  Components  within  this  section  often  do  not  follow  a specific  order. 
For  example,  you  may  encounter  a Read  following  a Discover. 
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Going  Beyond 

Going  Beyond  gives  you  the  choice  of  challenging  and  enriching  your  knowledge  beyond  what  has  been  provided  in 
the  lesson. 

Summary 

There  are  module,  section,  and  lesson  summaries.  All  lesson  summaries  build  toward  the  section  and  module 
summaries.  Each  summary  provides  you  with  information  about  what  you  have  accomplished. 

Glossary 

Definitions  of  important  terminology  used  in  the  lesson  will  appear  in  close  proximity  to  the  text  where  each 
boldfaced  term  first  appears.  A glossary  of  all  highlighted  terminology  used  in  each  module  will  be  provided. 

Visual  Cues  (Icons) 

You  will  see  icons  throughout  the  course.  These  icons  are  clues  regarding  the  type  of  activity  you  are  about  to  begin. 


Toolkit 


The  Toolkit  will  include  tutorials,  multimedia,  and  other  resources  to  assist  your  learning. 


Check  Your  Understanding 


This  will  include  self-checks  and  other  activities  that  will  allow  you  to  verify  your  knowledge  and  understanding  of 
the  concepts  under  study. 


y 

Discover 

A Discover  section  will  incorporate  Internet  research,  guided  searches,  or  library  research  that  will  provide  a greater 
understanding  of  the  issues  under  exploration. 


Read 

Read  is  used  only  in  reference  to  readings  from  the  textbook.  Read  can  include  instructions  to  complete  note-taking 
and  place  those  notes  in  your  portfolio. 
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y 

IHHIP  Pause  and  Reflect 

Pause  and  Reflect  refers  to  any  kind  of  personal  reflections  or  rhetorical  questions  that  you  should  consider. 


Q 

Discussion 


Discussion  provides  opportunities  for  you  to  interact  with  your  peers,  teacher,  or  other  individuals. 

3 

Assignment 


Assignment  refers  to  a learning  activity  that  you  must  undertake.  Assignments  may  include  worksheets,  written 
responses,  projects,  or  other  activities.  In  some  cases  you  may  be  asked  to  review  and  evaluate  completed  assignments 
with  a peer  or  another  individual.  Assignments  will  be  submitted  to  your  teacher  for  assessment  and  will  count 
towards  your  overall  mark  in  the  course.  Instructions  on  how  to  complete  and  submit  each  assignment  will  be 
provided,  as  will  the  criteria  for  assessment. 


n 

Multimedia 


A multimedia  DVD  accompanies  the  course  package.  Throughout  this  course  you  will  be  instructed  to  refer  to  this 
DVD.  When  you  see  this  icon,  go  to  the  multimedia  DVD  to  access  the  video,  worksheet,  or  applet  you  have  been 
directed  to  view. 


Voices 


Voices  provides  multiple  perspectives  related  to  the  issues  being  discussed  in  the  lesson. 

Using  the  Social  Studies  30-1  Portfolio 

Create  a portfolio  to  store  assignments,  notes,  and  information.  This  can  be  either  a physical  folder  where  you  place 
“hard”  copies  of  your  work  or  an  online  folder  for  electronic  copies.  Consult  with  your  teacher  to  determine  the 
desired  type  and  location  of  this  portfolio. 
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Module  1:  Ideology  and  Identity — An  Introductioi 


Module  1 Introduction 


How  do  you  perceive  the  world  around  you?  Do  you 
believe  people  are  inherently  good  and  care  about  their 
fellow  human  beings,  or  do  you  think  most  people  have 
a darker,  selfish  side  that  is  kept  in  check  only  by  rules 
and  laws? 

Do  you  think  people  should  be  responsible  for  their  own 
well-being,  or  that  society  should  take  responsibility  for 
the  care  of  the  individuals  who  make  up  society?  Where 
do  you  fit  in?  What  is  your  role  as  an  individual  within 
society?  Why  do  you  believe  what  you  do? 

How  much  have  your  beliefs  been  shaped  by  those  of 
others,  and  to  what  extent  do  your  principles  guide  your 
interactions  with  other  members  of  society? 

These  questions  all  touch  upon  who  you  believe  you 
are,  what  you  value  in  life,  and  your  attitudes  toward 
the  society  you  live  in.  In  short,  they  are  questions  of 
identity  and  ideology. 

In  this  module  you  will  begin  to  explore  these  questions 
in  greater  detail.  Ultimately,  you  will  finish  Module 
1 with  a better  sense  of  the  relationship  between  your 
own  identity  and  ideology.  As  well,  you  will  begin  to 
understand  the  various  degrees  to  which  ideology  can 
affect  individual  and  group  identity. 


When  you  are  finished  Module  1,  you  will  be  well  prepared  to  answer  the  module  question: 

“To  what  extent  should  ideology  be  the  foundation  of  identity?” 

You  will  also  have  taken  an  important  step  on  the  road  to  determining  the  extent  to  which  people  should  embrace  an 
ideology — this  is  the  fundamental  issue  of  this  course. 
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Module  1 Organizer 


Go  to  the  multimedia  DVD,  and  look  at  the  “Module  1 Graphic  Organizer.” 


Assessment  In  This  Module 


You  will  complete  the  following  assignments  as  you  work  through  the  lessons.  Your  teacher  will  determine  the 
weighting  for  each  piece  of  work  you  complete.  Typically,  lesson  assignments  are  weighted  less  than  section 
challenges  and  module  challenges. 


Module  1 : Graded  Work 

Section  1 

Description 

Marks 

Lesson  1 

Identity  Dossier  Assignment 

8 

Section  1 Challenge 

Understanding  the  9/11  Attacks 

24 

Section  2 

Description 

Marks 

Section  2 Challenge 

Assessing  Your  Ideological  Perspective 

12 

Section  3 

Description 

Marks 

Section  3 Challenge 

Exploring  How  Ideology  Shapes  Identity 

16 

Moduie  1 Chailenge 

Description 

Marks 

Identity  and  Ideology  Editorial 

20 

At  the  end  of  each  section,  and  at  the  end  of  the  module,  you  will  complete  a challenge.  You  might  want  to  look  ahead 
to  the  challenges  and  keep  them  in  mind  as  you  work  through  the  lessons. 
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Section  1 : The  Development  of  Identity 


Section  1 Introduction 


A common  plot  in  science-fiction  movies  involves  a person  being  “replaced”  by  a clone.  The  victim  of  this  cloning 
watches  helplessly  as  the  clone  takes  over  his  or  her  life  and  is  unwittingly  accepted  by  family,  friends,  and  employer 
as  the  original  person.  While  this  may  make  an  engaging  plot  for  a movie,  the  reality  is  somewhat  different. 

Science  may  indeed  be  able  to  make  a physical  clone  of  a human  as  has  been  done  with  mice,  sheep,  and  other 
animals.  Making  a human  clone  with  all  of  the  knowledge,  behaviours,  and  beliefs  of  the  original  is  still  firmly  in  the 
realm  of  fiction.  What  makes  people  who  they  are  is  more  than  the  DNA  in  their  cells.  How  people  see  themselves  and 
how  others  see  their  identities  is  the  result  of  a myriad  of  factors  and  influences  that  have  touched  each  person. 

In  this  section  you  will  be  answering  this  question:  How  is  identity  developed?  You  will  need  to  understand  what 
identity  is,  and  how  it  is  shaped,  before  you  can  address  the  larger  module  issue  regarding  whether  ideology  should  be 
the  foundation  of  identity. 
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In  This  Section 

In  this  section,  there  are  three  lessons  and  one  section  challenge. 

In  each  lesson  you  will  have  opportunities  to 

• gain  new  knowledge  and  insights 

• evaluate  your  present  understandings  of  the  world  and  how  those  understandings  have  evolved 

• examine  and  test  out  ideas  and  beliefs 

• exchange  opinions  with  other  students 

Lesson  1 : Exploring  Identity 

The  lesson  focuses  on  this  question:  What  is  identity?  In  this  lesson  you  will  review  the  concept  of  identity  you  have 
explored  in  previous  Social  Studies  courses,  and  you  will  examine  how  your  own  identity  has  been  shaped. 

Lesson  2:  Exploring  Beliefs  and  Values 

Lesson  2 focuses  on  this  question:  What  are  beliefs  and  values?  You  will  cultivate  a clear  understanding  of  what 
constitutes  a belief  and  what  values  are.  You  will  begin  to  examine  your  own  beliefs  and  values,  the  reasons  for  your 
beliefs  and  values,  and  how  these  values  and  beliefs  compare  to  those  of  other  people. 

Lesson  3:  Factors  That  Influence  Beliefs  and  Values 

This  is  the  lesson  question:  What  factors  influence  beliefs  and  values?  In  this  lesson  you  will  become  familiar  with  the 
variety  of  individual  factors  that  can  influence  an  individual’s  beliefs  and  values.  You  will  start  to  consider  how  these 
factors  might  interact  as  part  of  a belief  system  that  allows  people  to  interpret  and  respond  to  the  society  they  live  in. 

Section  Challenge:  Understanding  the  9/11  Attacks 

At  the  end  of  this  section,  you  will  use  the  knowledge  acquired  in  the  lessons  and  through  personal  research  to  create 
a written  response  which  evaluates  the  causes  of,  and  attitudes  toward,  a pivotal  historical  event. 
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Outcomes 

In  this  section  you  will  develop  your  understanding  of  identity  by 

• developing  an  appreciation  for  various  perspectives  on  identity  and  ideology 

• exploring  factors  that  may  influence  individual  and  collective  beliefs  and  values,  for  example,  culture, 
language,  media,  relationship  to  land,  environment,  gender,  religion,  spirituality,  or  ideology 

The  Skills  Compass  highlights  the  skills  and  processes  that  will  be  focused  on  in  this  section. 


• critical  thinking 

• creative  thinking 

• historical  thinking 
geographic  thinking 
decision  making 
problem  solving 


cooperation 

• conflict  resolution 
consensus  building 
involvement 
leadership 

• respect  for  multiple 
perspectives 


• gathering  information 

• organizing  information 

• analyzing  and 
evaluating  information 


oral  literacy 

• written  literacy 

• visual  literacy 

• media  literacy 


6 


Lesson  1 : Exploring  Identity 
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Lesson  1 : Exploring  Identity 

Get  Focused 


While  you  may  not  recognize  this  painting,  you  have  most 
likely  heard  of  the  painter.  As  a teenager,  Adolf  Hitler 
dreamed  of  becoming  a great  artist  rather  than  dominating 
the  continent  of  Europe.  When  he  was  unable  to  pass 
the  entrance  exam  for  the  Vienna  Academy  of  Fine  Arts, 
Hitler’s  interests  eventually  turned  to  politics. 

How  might  the  experience  of  being  rejected  by  the  art 
school  have  altered  Hitler’s  view  of  himself?  How  might 
the  world  have  been  different  if  Hitler  had  continued  to 
see  himself  primarily  as  an  artist?  These  are  questions  that 
relate  to  Hitler’s  concept  of  his  own  identity. 

What  is  identity?  While  this  may  seem  like  a simple 
question,  the  whole  notion  of  identity  can  be  quite 
complex.  Identity  has  been  the  subject  of  considerable 
study  by  psychologists,  philosophers,  and  social  scientists. 


Identity  encompasses  not  only  an  understanding  of  oneself,  but  also  a perception  of  one’s  place  in  the  world.  How  you 
see  yourself  is  inextricably  related  to  how  you  see  your  role  in  society. 

In  this  lesson  you  will  be  looking  to  answer  this  question: 

What  is  identity? 


Assignment 


You  will  submit  the  following  assignment  to  your  teacher  for  assessment  at  the  end  of  the  lesson: 
Identity  Dossier  Assignment 


There  are  other  activities  that  are  part  of  this  lesson.  While  you  will  not  submit  these  activities  to  your  teacher  for 
assessment,  you  will  need  them  for  your  section  and  module  challenges.  Remember  to  save  all  activities  in  your 
portfolio.  Your  teacher  may  ask  to  see  some  of  these  activities  to  assess  your  understanding. 
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Module  1:  Ideology  and  Identity — An  Introduction 


Explore 


a Go  to  the  multimedia  DVD.  By  viewing  Identity  Movie,  you  will  reinforce  that  your  identity  is  influenced 
by  many  factors. 


& 


Check  Your  Understanding 


In  your  own  words,  create  a definition  for  the  terms 
personal  identity  and  collective  identity.  Compare  your 
definitions  with  the  ones  referenced  by  the  textbook  in 
the  reading  that  follows. 


personal  identity:  a set  of  characteristics  that  define  a 
person’s  sense  of  self  and  place  in  the  world 

collective  identity:  aspects  of  an  individual’s  identity  held  in 
common  with  a larger  group 


Read 


Read  pages  23  to  26  in  Perspectives  on  Ideology.  Start  at  the  heading  “Understandings  of  Identity,”  and  end  at  the 
bottom  of  page  26. 


Assignment 


Go  to  the  Module  1 Assignment  Booklet,  and  complete  the  Section  1;  Lesson  1 Assignment,  Identity  Dossier 
Assignment.  In  this  assignment  you  will  explore  some  of  the  influences  that  have  shaped  your  personal  and  collective 
identities. 


Consult  your  teacher  for  detailed  instructions.  Your  teacher  may  choose  to  use  the  provided  rubric  to  assess  this 
assignment.  The  intent  of  this  assessment  is  to  provide  feedback  for  you  regarding  the  kind  of  thinking  and  responses 
expected  in  the  course  and,  also,  to  ensure  you  are  clear  with  respect  to  the  concept  of  identity.  Alternatively,  you  may 
be  asked  to  engage  in  a peer  assessment  or  a self-assessment.  Place  your  completed  assignment  in  your  portfolio. 
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Lesson  1 : Exploring  Identity 


IDENTITY  DOSSIER  ASSIGNMENT  RUBRIC 

8 marks 


4 

Excellent 

3 

Proficient 

2 

Emerging 

1 ^ 

Unsatisfactory 

Insufficient 

Depth  of 
Exploration 

My  answers 
are  thorough 
and  in-depth, 
incorporating 
examples  chosen 
to  precisely 
illustrate  my 
points. 

My  answers 
are  relatively 
comprehensive 
and  are 
supported 
with  examples 
that  generally 
illustrate  my 
points. 

My  answers  are 
one-dimensional 
and  are  only 
occasionally 
reinforced  by 
examples.The 
examples  that 
are  provided 
may  not  always 
adequately 
illustrate  my 
points. 

My  answers  are 
incomplete  or 
are  not  relevant 
to  the  question 
asked.  No  detail 
or  examples  are 
provided. 

I have  submitted 
no  work,  or  what 

I have  submitted 
is  of  such 
limited  quantity 
or  quality  that 
assessment  is 
not  possible. 

Understanding 
of  Concepts 

1 have 

demonstrated 
an  advanced 
understanding  of 
the  complexities 
of  identity.  My 
responses 
are  insightful 
and  mature, 
suggesting  a 
great  deal  of 
thought  and 
self-reflection  on 
my  part. 

1 have 

demonstrated 
a satisfactory 
understanding  of 
the  complexities 
of  identity.  My 
responses  are 
competent  and 
thoughtful, 
suggesting  some 
thought  and 
self-reflection  on 
my  part. 

1 have 

demonstrated 
an  incomplete 
understanding  of 
the  complexities 
of  identity. 

My  responses 
are  superficial, 
suggesting 
limited 

self-reflection  on 
my  part. 

I have 

demonstrated 
a very  limited 
understanding 
of  the  concepts 
under  study.  My 
responses  are 
not  relevant  to 
the  assignment 
and/or  suggest 
that  I have 
engaged  in  little 
or  no 

self-reflection. 

I have  submitted 
no  work,  or  what 

I have  submitted 
is  of  such 
limited  quantity 
or  quality  that 
assessment  is 
not  possible. 

My  responses 
are  superficial, 
suggesting 
limited 

self-reflection  on 
my  part. 

Going  Beyond 

As  a continued  exploration  of  the  notion  of  identity  and  how  it  may  shape  a person’s  interactions  with  other  people 
and  with  society,  you  may  want  to  watch  the  1993  Ivan  Reitman  film  called  Dave.  Think  about  how  Dave’s  own 
identity  begins  to  exert  itself  as  he  steps  in  as  a double  for  the  president  of  the  United  States. 


What  influences  made  Dave  the  man  he  is?  How  does  he  influence  those  around  him?  What  beliefs  does  Dave  have 
that  differ  from  the  man  he  is  replacing?  The  film  is  rated  PG.  Talk  to  your  teacher  to  determine  if  this  rating  makes 
the  movie  appropriate  for  you  to  watch. 

Lesson  Summary 

In  this  lesson  you  studied  this  question:  What  is  identity? 

Everyone  has  a distinct  personal  identity  that  has  been  shaped,  and  continues  to  be  shaped,  by  a wide  variety  of 
external  factors.  People  also  all  share  things  in  common  with  others  in  society  and  these  shared  interests  provide  the 
foundation  for  a sense  of  collective  identity. 

In  Lesson  2 you  will  begin  to  examine  beliefs  and  values.  As  you  proceed  through  this  section,  you  will  develop  an 
understanding  of  the  relationship  between  an  individual’s  identity  and  his  or  her  system  of  beliefs  and  values 

You  started  to  answer  the  section  question:  How  is  identity  developed? 
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Module  1:  Ideology  and  Identity — An  Introduction 


Section  1 : The  Development  of  Identity 


Lesson  2:  Exploring  Beliefs  and  Values 

Get  Focused 


Go  to  the  multimedia  DVD.  Complete  the  Belief  and  Values  Lesson  Set  Survey.  The  questions  are  designed 
to  help  frame  your  thinking  for  this  lesson.  Your  answers  will  not  be  recorded  or  saved. 


How  did  you  come  to  your  decision  for  each  question?  Which  questions  were  easy  to  answer?  Did  some  decisions 
present  you  with  more  internal  conflicts  than  others? 


People  are  constantly  presented  with  decisions  that  affect  their  lives  and  the  lives  of  others.  Some  decisions  are  simple 
to  make,  particularly  if  a person  has  a strong  sense  of  what  is  correct  or  appropriate.  For  example,  the  vast  majority  of 
people  believe  murder  is  wrong.  Therefore,  sentencing  a mass  murderer  to  prison  is  not  a difficult  decision  for  most 
people  to  support.  However,  some  decisions  are  more  complex.  Most  people  value  human  life.  Deciding  whether  a 
convicted  murderer  should  receive  the  death  penalty  forces  a person  to  consider  whether  all  human  life  should  be 
valued  equally.  People  are  forced  to  weigh  the  risk  of  accidentally  executing  an  innocent  person  against  the  sense  of 
retribution  and  potential  deterrence  to  crime  that  could  come  from  executing  murderers.  People  must  decide  whether 
or  not  it  is  right  for  the  state  to  take  a human  life. 

Other  difficult  and  controversial  issues  place  people  in  conflict  over  the  very  definition  of  human  life. 


The  positions  people  take  and  the  decisions  people  make  on  such  issues  are  often  guided  by  a system  of  beliefs  and 
values  that  each  person  has  developed. 

In  this  lesson  you  will  explore  this  question: 

What  are  beliefs  and  values? 


Explore 

What  Are  Beliefs? 


Consider  the  statements  that  follow.  Are  they  true?  Are  they  partially  true?  Are  they  true  sometimes  and  not  on  other 
occasions?  Can  they  be  substantiated  by  fact?  If  so,  how  reliable  are  the  facts  that  might  be  used  to  substantiate  them? 
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Lesson  2:  Exploring  Beliefs  and  Values 


“Democracy  serves  the  needs  of  citizens  better  than  any  other  political  system,  and  we 
should  use  whatever  means  are  necessary  to  ensure  that  democratic  ideals  are  spread 
throughout  the  world.” 


“I  think  the  US  government  planned  the  9/1 1 attacks  themselves  so  they  would  have  an 
excuse  to  reduce  people’s  rights  and  freedoms.” 


“Terrorists  hate  us  because  we  are  free.” 


“Humanity’s  understanding  of  itself  and  its  place  in  the  universe  can  only  be  revealed 
by  intellectual  reasoning  and  scientific  exploration.” 


Some  individuals  would  argue  that  some  of  these  statements  are  true.  Other  people 
would  vehemently  disagree.  The  statements  are  perhaps  best  characterized  as 
statements  of  belief. 


belief:  a notion,  conviction,  or 
impression  that  an  individual 
or  group  accepts  as  true 
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Where  do  beliefs  come  from?  They  come  from  the  experiences  people  have  and  influences  that  they  encounter. 
Throughout  your  life  you  are  exposed  to  countless  ideas — religious,  scientific,  political,  and  cultural. 

You  will  accept  some  of  these  ideas  and  reject  others.  The  ideas  you  accept  eventually  form  a set  of  beliefs  and  values 
that  you  use  to  help  interpret  the  world  around  you  and  your  place  in  it. 

Did  Humans  Really  Land  on  the  Moon? 

What  do  you  believe,  and  why  do  you  believe  it? 

One  of  the  challenges  you  constantly  face  as  a consumer 
of  information  is  deciding  for  yourself  what  to  accept  as 
the  truth.  After  all,  it  is  possible  to  believe  things  that  are 
not  true. 

Some  conspiracy  theorists  believe  that  the  Apollo  Moon 
landings  were  faked  by  the  government  of  the  United 
States.  These  theorists  believe  that  the  television  signals 
showing  astronauts  walking  on  the  Moon  were  actually 
beamed  from  a secret  movie  set  somewhere  in  the  United 
States. 

These  conspiracy  theorists  often  support  their  claims  by 
noting  perceived  inconsistencies  in  Moon  landing  photos 
and  by  providing  quasi-scientific  reasons  why  manned 
space  flights  to  the  Moon  are  impossible. 

Taken  on  their  own,  the  arguments  laid  out  in  support  of 
conspiracy  theorists’  beliefs  can  seem  quite  convincing. 

However,  a little  research  reveals  that  a wide  variety  of 
reputable  individuals  have  systematically  refuted  each 
argument  provided  by  these  conspiracy  theorists.  An 
overwhelming  amount  of  evidence  drawn  from  many 
independent  sources  proves  the  Moon  landings  did  occur. 

This  wealth  of  evidence  confirms  the  manned  Moon 
landings  as  “truth”  and  not,  as  conspiracy  theorists  might 
argue,  “manufactured  belief.” 

NASA 

As  you  move  through  this  course,  and  indeed  through  life,  it  is  important  that  you  think  critically  about  the  quality 
of  information  presented  to  you.  Make  it  a practice  to  get  as  much  factual  data  as  you  can.  Then,  carefully  weigh  the 
validity  of  all  of  the  arguments  for  and  against  before  accepting  something  as  truth  or  rejecting  it  as  a falsehood. 

Can  you  think  of  some  other  notions,  beliefs,  or  perhaps  “Internet  myths”  that  could  easily  be  discounted  if  people 
took  more  time  to  examine  the  facts  and  engaged  in  critical  thinking? 


12 


Lesson  2:  Exploring  Beliefs  and  Values 


What  Are  Values? 

Consider  these  four  statements. 


Speaker  1 : “I  won’t  work  overtime  because  spending  time  with  my  kids  is  more  important  than  money.” 

Speaker  2:  “I  don’t  agree  with  all  of  my  daughter’s  choices  but,  ultimately,  it’s  her  life  and  she  has  to  learn  to  make  her  own  way  in 
the  world.” 

Speaker  3:  “Cowards  die  many  times  before  their  deaths;  The  valiant  never  taste  of  death  but  once.” 

Julius  Caesar,  Act  2 Scene  2 
William  Shakespeare 

Speaker  4: ‘As  far  as  I’m  concerned,  you  should  throw  most  criminals  in  prison  and  throw  away  the  key” 


Each  of  these  statements  represents  an  expression  of  values. 

Some  people  would  say  that  Speaker  1 values  family.  Speaker  2 might  be  said  to  value 
independence.  Most  would  say  Speaker  3 values  courage.  Some  would  say  that 
Speaker  4 values  law  and  order,  while  others  would  comment  that  this  speaker  values  justice. 


value:  a principle,  philosophy, 
or  code  that  defines  what  is 
important  or  desirable 


Pause  & Reflect 

What  do  you  think  about  the  values  of  Speaker  4?  Does  this  comment  represent  a desire  for  law  and  order?  A desire  for  justice? 
Is  law  and  order  the  same  thing  as  justice? 


To  get  a better  understanding  of  the  concepts  of  beliefs  and  values,  read  pages  27  and  28  in  Perspectives  on  Ideology. 
Start  at  the  heading  “Conceiving  the  Self,”  and  end  at  the  bottom  of  page  28. 


Q 

Discussion 

Exploring  Beliefs  and  Values 

The  purpose  of  the  following  activity  is  to  start  you  thinking  about  your  beliefs  and  values  and  those  of  others,  and  the 
factors  that  may  have  shaped  those  beliefs  and  values. 

A series  of  opinions  on  controversial  topics  is  provided  in  the  table.  Choose  one  statement  that  interests  you,  and  think 
about  your  opinion  on  the  topic. 
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Statements  of  BeliefA/alues 

Potential  Search  Terms 

“Guns  don’t  kill  people;  people  kill  people.  Laws  that  limit  gun  ownership 
unfairly  restrict  the  rights  of  law-abiding  citizens.” 

• “gun  control  forum” 

• “gun  control  discussion” 

• “gun  control  respond” 

• “gun  control  blog  responses” 

“If  someone  is  enduring  a slow  and  painful  death  from  a terminal  illness, 
there  should  be  an  option  to  give  this  person  an  overdose  of  painkillers  to  end 
the  pain.” 

• “euthanasia  forum” 

• “euthanasia  blog  respond” 

• “right  to  die  forum” 

“The  whole  notion  of  having  a separate  system  for  teenage  criminals  is 
wrong.  If  a 14-year-old  murders  someone,  this  person  should  automatically 
receive  the  same  penalty  as  an  adult  murderer  who  killed  in  the  same 
circumstance.” 

• “youth  crime  Canada  forum” 

• “young  offenders  forum” 

1. 


Open  the  Beliefs  and  Values  Activity  Sheet  on  the  multimedia  DVD.  On  this  Beliefs  and  Values 
Activity  Sheet,  record  your  opinion  about  the  quotation  you  have  chosen.  You  may  agree  with  the 
opinion  stated  in  the  quotation,  reject  it,  or  present  an  alternative  position. 


2.  On  the  activity  sheet,  provide  the  reasoning  behind  your  opinion. 

3.  Do  some  more  thinking.  Reflect  on  the  reasons  you  provided  for  choosing  your  position.  Do  these  reasons 
represent  part  of  a set  of  guiding  principles  related  to 

a.  how  you  view  human  nature  (For  example,  do  you  believe  that  strangers  are  generally  good  and  can  be 
trusted  or  are  all  potentially  bad  and  require  you  to  be  wary?) 

b.  how  you  view  human  society  (For  example,  what  are  your  views  on  how  people  should  act  in  relation  to 
others?  Do  you  think  people  require  leadership  and  a lot  of  structure  to  get  along,  or  can  they  manage  their 
lives  largely  independently?) 

c.  your  view  of  the  purpose  of  human  existence  (Do  you  think  that  as  individuals  people  exist  to  serve  their  own 
needs,  to  serve  the  needs  of  others,  or  the  needs  of  a higher  power?  Is  it  some  combination  of  these  things 
and,  if  so,  what  is  most  important?) 

You  may  want  to  take  a look  at  the  other  quotations  provided  for  the  activity.  Think  about  what  quotations  you 
would  agree  with  and  which  ones  you  would  not  agree  with.  When  you  examine  your  own  opinions  on  these 
issues,  can  you  identify  a consistent  set  of  beliefs  that  underlie  your  opinions? 

4.  Find  three  other  people  whose  position  on  the  statement  differs  from  yours.  Have  a discussion  with  them.  For 
each  person,  determine  the  following: 


a.  What  is  his  or  her  position?  Is  it  diametrically  opposed  to  yours,  or  does  it  represent  a modification  of  your 
position?  Are  there  some  conditions  or  limitations  included  to  qualify  this  person’s  position?  As  accurately  as 
possible  on  the  activity  sheet,  record  the  positions  of  the  three  people. 

b.  On  the  activity  sheet,  record  some  of  the  reasons  the  other  respondents  provided  to  support  their  positions  on 
the  issue.  Think  about  what  you  have  written  down.  Try  to  determine  what  has  guided  their  lines  of  thinking. 
Is  it  a personal  experience,  inherited  values,  religious  or  spiritual  beliefs,  or  something  else? 


14 


Lesson  2;  Exploring  Beliefs  and  Values 


c.  You  have  three  options  about  how  to  complete  this  activity. 

• You  may  engage  in  a face-to-face  discussion  with  classmates,  co-workers,  friends,  parents,  or  other 
people. 

• You  may  have  an  online  text  or  voice  chat  with  classmates,  co-workers,  friends,  parents,  or  other  people. 

• You  may  engage  in  a discussion  via  a web  forum.  You  can  start  your  own  forum,  use  one  provided  by 
your  educational  authority  if  one  exists,  or  find  an  appropriate  online  discussion  forum  by  using  web 
search  tools.  (Potential  search  terms  have  been  provided  in  the  table.)  Many  social  networking  sites  may 
have  discussion  groups  related  to  these  issues — you  may  choose  to  explore  these  groups  as  well.  If  you 
have  difficulty  finding  a suitable  discussion  forum,  you  may  need  to  choose  another  issue  from  the  table. 

If  you  choose  this  option  to  complete  the  activity,  bear  in  mind  the  dates  for  completion  of  the  work. 
Check  the  dates  of  the  most  recent  posts  on  your  chosen  discussion  group.  Ensure  that  you  have  chosen  a 
currently  active  discussion  group  so  you  will  get  a timely  response  to  any  posts. 

5.  Re-evaluate  your  position  based  on  your  interaction  with  others.  Has  your  position  on  the  issue  changed  as  a 
result  of  your  discussions?  If  so,  what  arguments  or  evidence  provided  by  the  others  led  you  to  change  your 
mind?  If  not,  explain  why  you  rejected  the  arguments  provided  by  the  other  respondents.  Record  your  thoughts  in 
the  appropriate  space  on  the  activity  sheet. 

Place  your  completed  activity  sheet  in  your  portfolio.  You  may  want  to  review  the  sheet  later  in  Module  7 when  you 
begin  to  assess  what  political  parties  represent  a set  of  beliefs  and  values  closest  to  your  own. 

Going  Beyond 

In  2005,  comedian  Stephen  Colbert  made  use  of  the  term  truthiness  on  his  television  show  The  Colbert  Report. 
Research  Colbert’s  use  of  truthiness,  and  try  to  determine  what  aspect  of  some  people’s  beliefs  Colbert  is  criticizing. 
Remember  that  Colbert’s  humour  is  laden  with  satire  and  irony.  He  is  often  actually  making  fun  of  people  and  ideas 
which  he  outwardly  appears  to  be  supporting. 

Lesson  Summary 

In  this  lesson  you  explored  this  question:  What  are  beliefs  and  values?  You  have  begun  to  develop  an  awareness  of  the 
factors  that  can  influence  a person’s  beliefs  and  systems  of  values.  You  have  embarked  on  an  exploration  of  the  roots 
of  your  own  beliefs  and  values  and  have  started  to  assess  your  own  in  relation  to  those  of  other  people. 

You  have  also  moved  a step  closer  to  being  able  to  provide  a comprehensive  answer  to  the  section  question:  How  is 
identity  developed? 
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Section  1 : The  Development  of  Identity 


Lesson  3:  Factors  That  Influence  Beliefs  and  Values 

Get  Focused 

Consider  this  woman’s  style  of  dress.  What  beliefs  and  values  do  you  believe  such  a style  of 
dress  implies?  What  is  your  personal  response  to  seeing  a woman  dressed  in  this  way?  Is  this 
manner  of  dress  relatively  consistent  with  your  system  of  beliefs,  or  do  you  find  it  somehow 
problematic?  Take  a moment  to  think  about  what  factors  may  have  led  you  to  respond  to  this 
image. 

In  Lesson  2 you  examined  some  beliefs  and  values,  and  you  even  started  to  look  at  some 
of  the  reasons  why  people  have  the  beliefs  and  values  they  do.  In  Lesson  3 you  will  delve 
into  this  subject  in  more  depth  and  start  to  examine  what  factors  typically  contribute  to  the 
development  of  an  individual’s  system  of  beliefs. 

© Zurijeta/shutterstock 

In  this  lesson  you  will  explore  this  question: 

What  factors  influence  beliefs  and  values? 

Explore 

In  Lesson  2 you  discovered  that  some  people  have  very  strong  beliefs  regarding  certain  issues.  Sometimes  a person’s 
beliefs  are  a result  of  a particular  experience. 

For  example,  a person  who  has  been  the  victim  of  a violent  crime  may  be  more  likely  to  believe  that  criminals  should 
receive  harsh  sentences  than  someone  who  has  never  been  touched  by  crime.  However,  as  well  as  these  individual 
experiences,  a number  of  common  factors  shape  people’s  beliefs.  These  factors  include  culture,  language,  media, 
relationship  to  land,  ideology,  gender,  and  religion. 
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Culture 

Culture  is  a broad  term  that  can  include,  among  other 
things,  the  values,  religious  or  spiritual  beliefs,  language, 
food,  clothing,  marriage  customs,  and  approaches  to 
child  raising  shared  by  a particular  group  of  people.  Can 
you  think  of  other  factors  that  might  be  added  to  this 
list? 

Consider  this:  how  could  the  environment  and  way  of 
making  a living  affect  culture?  For  example,  would 
the  people  in  a maritime  fishing  community  have  the 
same  cultural  values  as  the  people  in  a prairie  farming 
community  or  the  people  in  a large  city? 

As  people  confronted  different  environmental  conditions, 
economic  problems,  and  different  relationships  with 
neighbouring  peoples,  there  evolved  a tremendous 
variety  of  solutions  to  deal  with  these  matters.  As  these 
solutions  were  passed  from  generation  to  generation, 
they  crystallized  into  the  distinctive  varieties  of  culture 
that  characterize  the  world’s  different  regions. 

Culture  is  learned  and  passed  on  from  one  generation 
to  the  next.  Each  person  is  bom  into  a specific  cultural 
I situation  and  absorbs  the  values,  attitudes,  and  behaviour 
patterns  of  that  culture. 

I Your  family,  community,  school,  and  your  religious  community,  along  with  the  things  you  read  and  the  television 
■ shows  you  watch,  help  mould  you  into  the  person  you  are. 

1 

Language 

A language  is  composed  of  a set  of  agreed-upon  symbols  and  rules.  Language,  like  other  aspects  of  culture,  can  be  an 
important  factor  in  shaping  and  reflecting  beliefs  and  values. 

Language  is  often  a powerful  symbol  of  identity.  Many  groups  of  people  believe  that  allowing  foreign  words  into  their 
language’s  vocabulary  somehow  undermines  or  even  “pollutes”  the  language  by  changing  their  identity. 

Words  are  often  used  to  frame  a people’s  most  important  ideals.  Think  about  lyrics  of  national  anthems.  What  ideals 
are  implied  in  the  lyrics?  Freedom?  Loyalty?  Courage? 

Language  can  also  help  define  cultural  taboos.  Think  about  words  considered  swear  words.  These  words  are  often 
1 associated  with  religion  or  sexuality.  Finding  out  which  words  are  considered  most  taboo  in  a language  can  provide  a 
j great  deal  of  insight  into  what  ideals  are  important  to  a society. 

i 

f Language  can  even  be  an  indicator  of  political  power.  For  many  French-Canadians,  for  example,  maintaining  the 
I predominance  of  French  over  English  in  Quebec  is  closely  associated  with  the  idea  of  political  autonomy. 
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Language  is  more  than  just  spoken  or  written  words.  Iconic  images  or  symbols  can  play  an  important  part  in 
communicating  ideas.  The  swastika  is  a well-known  symbol  reviled  by  many  as  a symbol  of  one  of  history’s  most 
brutal  political  regimes — the  Nazis. 


© 


The  swastika,  however,  is  also  an  ancient  symbol.  The  symbol  appears  in  artwork 
created  in  Asia  thousands  of  years  before  the  birth  of  Adolf  Hitler’s  Nazi  regime  in 
Germany.  For  most  of  its  history,  the  swastika  was  associated  not  with  war,  cruelty, 
and  genocide,  but  with  good  luck. 


As  a boy,  Adolf  Hitler  sang  in  a church  choir.  A swastika  is  inscribed  on  the  wall 
across  from  the  choir  box  in  the  church  where  Hitler  probably  spent  many  hours  of  his 
youth  during  choir  practice.  Some  people  have  suggested  this  church  is  where  Hitler  was  introduced  to  the  crooked 
cross  that  would  later  become  the  most  well-known  symbol  for  the  Nazi  party. 


However  he  chose  it.  Hitler’s  adoption  of  the  swastika  radically  changed  the  symbol’s  meaning.  In  the  Western  world, 
at  least,  the  swastika  is  now  recognized  by  most  people  as  a symbol  of  evil.  In  some  countries,  wearing  or  displaying 
the  symbol  is  a crime. 

Understanding  the  language  of  symbols  is  important.  Your  ability  to  interpret  photographs  and  political  cartoons  will 
rely  heavily  on  your  knowledge  of  commonly  used  symbols. 


Can  you  think  of  other  important  and  readily  recognizable  symbols?  What  icons  might  a political  cartoonist  use  to 
symbolize  the  idea  of  freedom?  Of  greed?  Of  poverty? 

Media 


Television,  film,  print  media,  and  the  Internet  have  become  an  effective  and  efficient  medium  for  conveying  political 
statements  on  a global  level.  The  media  is  tremendously  influential. 

For  many  people,  an  understanding  of  world  events  comes  through  a journalistic  filter.  Since  there  are  endless  news 
stories  that  could  be  reported,  writers,  editors,  and  print  and  television  executives  must  make  choices  about  what 
to  cover  and  what  to  ignore.  These  decisions  are  influenced  by  factors  such  as  what  stories  will  draw  readership  or 
viewers  and  what  stories  might  discourage  advertisers  from  buying  time  or  space  from  the  media  organization. 

Many  people  complain  that  the  news  is  depressing.  Media  professionals  are  likely  to  respond  that  this  is  because 
disaster,  war,  and  crime  stories  draw  in  more  readers  or  viewers  than  “happy”  stories.  Some  observers  would  argue, 
however,  that  the  public  is  often  left  with  a world  picture  darker  than  the  reality. 

Even  for  those  people  who  consume  little  in  the  way  of  formal  news,  media  is  no  less  influential.  Television  shows, 
movies,  and  music  videos  can  establish  trends  for  style  and  social  behaviour  as  well  as  subtly  altering  people’s 
perceptions  of  the  world  around  them. 

The  Internet  represents  history’s  most  revolutionary  leap  in  the  delivery  of  media.  As  technology  has  improved, 
the  power  to  publish  news,  opinions,  and  images  or  to  produce  audio  and  video  is  no  longer  the  sole  province  of 
newspapers  and  television  networks. 

Anyone  with  a computer  and  Internet  access  cannot  only  access  a huge  repository  of  information,  but  can  publish  a 
blog  or  post  a video  to  a place  like  YouTube  for  the  world  to  see.  Many  observers  have  referred  to  this  phenomenon  as 
the  “democratization  of  the  media.” 
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The  integration  of  cellphone  and  Internet  technologies  is  also  making  the  Internet  more  accessible  to  people  in  the 
developing  world.  The  Internet  is  fast  becoming  the  first  truly  global  medium.  The  social,  political,  and  cultural 
implications  of  this  level  of  media  access  and  exposure  are  compelling. 


Pause  and  Reflect 

The  portrayal  of  many  cultural  groups  in  Hollywood  movies  has  often  been  criticized  as  promoting  racism  and  stereotyping.  For 
example,  many  Arab-Americans  point  out  the  absence  of  positive  portrayals  of  Arab  and  Muslim  people  in  Hollywood  movies. 
Instead,  movies  like  the  1994  blockbuster  True  Lies  depict  Arabs  and  Muslims  as  religious  and  political  fanatics  or  as  cruel,  and 
often  bumbling,  terrorists. 

Given  the  fact  that  Hollywood  films  like  True  Lies  are  usually  shown  in  theatres  around  the  globe,  how  do  you  think  these  movies 
influence  Arabs’  perception  of  the  United  States?  What  would  your  attitude  be  towards  a culture  whose  film  industry  continually 
portrayed  your  people  in  a negative  light?  You  may  chose  to  record  your  thoughts  in  a journal  so  you  can  consider  them  later 
when  you  tackle  the  section  challenge. 


Relationship  to  Land 

Whether  they  recognize  it  or  not,  all  people  rely  on  the  land  for  their  survival.  The  world’s  Indigenous  people  are 
perhaps  most  aware  of  this  fact,  and  they  have  typically  developed  strong  cultural  and  spiritual  associations  with  the 
natural  world. 


Other  people  who  also  make  their  living  directly  from  the  land  or  sea,  such  as  farmers  and  fishers,  also  often  develop  a 
unique  understanding  of  the  relationship  between  humans  and  the  land  that  supports  them.  Rapid  industrialization  and 
urbanization  has  led  many  societies  to  de-emphasize  the  notion  of  human  stewardship  of  the  natural  world.  In  many 
cases,  land  is  viewed  primarily  as  a storehouse  of  resources  to  be  harvested. 

In  some  industrialized  societies,  this  notion  is  changing  as  even  urban  dwellers  are  coming  to  recognize  their  impact 
on  the  natural  world. 
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Land  is  also  frequently  associated  with  the  concept  of  nationalism.  The  ongoing  conflict  between  Israelis  and 
Palestinians,  for  example,  finds  its  roots  in  those  people’s  deep  cultural  and  religious  connections  to  the  same  piece  of 
territory. 

Both  World  War  1 and  World  War  11  were  a result — at  least  in  part — of  the  desire  of  particular  national  groups  to 
reclaim  land  they  felt  was  “stolen”  from  them  by  an  aggressor.  The  fact  that  so  much  blood  has  been  spilled  over  land 
highlights  the  importance  of  a people’s  relationship  to  the  land  as  a factor  influencing  beliefs. 

Ideology 

Whether  you  consider  yourself  to  be  a politically  aware  person  or  not,  ideology  has 
undoubtedly  coloured  your  perception  of  the  world  you  live  in.  It  has  also  presumably 
helped  shape  your  beliefs  about  human  nature  and  society.  Ideology  has  also  likely 
influenced  your  beliefs  about  how  society  should  be  organized  and  governed. 

Can  you  name  basic  freedoms  and  rights  that  you  think  all  people  should  have?  What  comes  to  mind?  Freedom  of 
speech?  Freedom  of  religion?  The  right  to  a fair  trial?  If  you  came  up  with  any  of  these  answers  without  too  much 
trouble,  it  is  likely  because  you  grew  up  in,  and  went  to  school  in,  a democratic  nation. 

Alternatively,  your  family  may  have  come  to  Canada  because  your  parents  shared  the  democratic  ideals  predominant 
in  this  country.  These  democratic  ideas  were  passed  on  to  you. 

In  places  where  democracy  is  not  the  predominant  ideology,  people’s  attitudes  regarding  what  constitutes  basic  rights 
and  freedoms  may  be  radically  different  from  the  Canadian  ideal.  The  idea  that  a citizen  should  be  able  to  criticize  the 
government  might  be  summarily  rejected  by  some  people.  They  might  ask  a question  like  this:  “Who  is  this  person 
who  questions  the  wisdom  of  our  great  leader’s  decisions?” 

In  other  places,  the  concept  that  a person  should  be  allowed  to  openly  practise  a religion  different  than  the  “state 
religion”  might  be  considered  unreasonable.  A good  citizen  would  immediately  report  anyone  doing  such  a thing  to 
the  religion  police.  Like  you,  these  people’s  attitudes,  values,  and  beliefs  have  been  shaped  in  some  fashion  by  the 
dominant  ideology  of  their  country. 

Whatever  its  “flavour”  may  be,  a shared  ideology  serves  to  unite  people  through  a common  set  of  beliefs  and  values, 
perceptions,  and  goals. 

Gender 

Even  in  societies  where  gender  equality  is  encouraged,  there  is  little  doubt  that  one’s 
gender  is  a significant  factor  in  shaping  beliefs.  While  there  is  some  scientific  evidence 
that  biological  factors  may  play  a role  in  the  different  ways  men  and  women  respond 
to  the  world  around  them,  the  enculturation  a young  boy  or  girl  receives  as  he  or  she 
is  growing  up  is  likely  to  be  far  more  influential. 

In  some  countries,  the  accepted  rights  and  roles  of  men  and  women  differ  significantly.  For  some  people,  strongly 
defined  gender  roles  are  comforting  and  offer  a clear  understanding  of  their  place  in  society.  For  others,  rigid  gender 
roles  represent  a limiting  of  human  potential  and  are  something  to  be  broken  down  or  resisted. 


enculturation:  the  process 
by  which  exposure  to  cultural 
influences  causes  individuals 
to  accept  and  adopt  specific 
cultural  values  and  practices 


ideology:  a set  of  beliefs  or 
values,  in  particular  those  that 
form  the  basic  components  of 
a political  or  economic  theory 
or  system 


20 


Lesson  3:  Factors  That  Influence  Beliefs  and  Values 


Pause  and  Reflect 

How  do  you  think  your  gender  influences  your  beliefs  and  values?  Can  you  think  of  some  ways  your  values  and  beliefs  differ 
from  your  peers  of  the  opposite  gender?  Can  you  see  how  some  beliefs  may  be  influenced  by  gender?  What  impact  do  you  think 
the  Western  trend  toward  modifying  and  blurring  traditional  gender  roles  will  have  on  society?  You  may  choose  to  record  your 
thoughts  in  a journal  so  you  can  consider  them  later  while  tackling  the  section  challenge. 


Religion 

Belonging  to  a particular  religious  group  can  have  an  inunensely  powerful  influence  on  an  individual’s  beliefs  and 
values.  Faith  is  deeply  personal.  At  the  same  time,  faith  makes  the  individual  part  of  a community  that  shares  a vision 
of  not  only  what  this  world  should  be  like,  but  also  how  the  “next  world”  will  be. 

Through  the  centuries,  religious  faith  has — at  times — motivated  acts  of  tremendous  cruelty  and  violence  as  well  as 
gestures  of  remarkable  kindness  and  sacrifice.  In  some  societies,  religion  is  the  most  dominant  factor  in  shaping 
personal  beliefs. 


Pause  and  Reflect 

Do  you  have  friends  with  different  religious  and/or  spiritual  backgrounds  than  your  own?  What  are  some  similarities  and 
differences  in  their  beliefs  compared  to  your  own?  You  may  choose  to  record  your  thoughts  in  a journal  so  you  can  consider  them 
later  when  doing  the  section  challenge. 


Understanding  and  Responding 


This  interactive  activity  is  designed  to  get  you  thinking  about  how  all  of  the  factors  discussed  in  this  lesson  might 
come  together  to  create  a cohesive  system  of  beliefs. 


Go  to  the  multimedia  DVD,  and  view  the  BABS  Machine. 


iOnce  you  have  created  three  BABS  dolls,  do  the  following: 

I 

I 1.  Review  each  belief  system  of  every  BABS  you  have  created.  Do  the  various  expressions  of  beliefs  you’ve  chosen 
\ appear  to  mesh,  or  do  some  of  the  beliefs  expressed  appear  to  contradict  each  other?  If  so,  is  that  contradiction 
acceptable?  If  not,  you  may  want  to  return  to  the  machine  and  revise  the  belief  system  to  make  it  more  cohesive. 

2.  Exchange  your  three  BABS  with  a classmate,  or  have  a friend  look  them  over.  Ask  this  person  to  assess  the  belief 
systems  outlined  in  each  BABS.  Did  your  classmate  or  friend  find  any  contradictions  or  inconsistencies  in  the 
belief  system  of  your  creations? 

3.  Based  on  their  belief  systems,  how  do  you  think  each  of  your  BABS  would  respond  to  the  following 
Hypothetical  Headlines?  Which  of  these  four  stories  do  you  think  would  be  of  most  interest/concern  to  each 
BABS?  What  factors  in  their  belief-system  factors  would  be  driving  that  concern? 
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Hypothetical  Headlines 


New  government  program  will  require  immigrant  women  to  learn  language  and  job  skills 

In  an  effort  to  empower  women  who  have  immigrated  here  from  other  countries,  the  government  has  proposed  a mandatory 
program  that  would  require  all  recent  female  immigrants  to  attend  language  courses  and  register  for  a basic  job  skills  class. 

“What  we  are  seeing  in  some  immigrant  communities,”  said  Immigration  Minister  Peter  Dahl,  “is  that  women  are  not  being  given 
the  opportunity  to  gain  the  skills  that  would  make  them  independent  of  their  husbands  and  fathers.  If  a woman  cannot  speak  the 
language  of  the  country  she  lives  in,  and  has  no  job  skills,  she  is  completely  reliant  on  the  male  members  of  the  family  who  have 
those  skills.  We  want  to  ensure  that  women  who  come  to  this  country  have  the  same  opportunities  and  rights  as  women  who  are 
born  here.” 


Environment  minister  okays  drilling  for  oil  in  national  parks 

Citing  rising  gas  prices  for  drivers  and  the  cost  of  energy  for  business,  the  government  today  announced  that  national  parks  will 
be  made  accessible  to  oil  companies  for  test  drilling. 

“The  drilling  will  be  on  a limited  basis  at  first,”  said  Energy  Minister  Janice  Burl.  “However,  if  a significant  reserve  is  found  to  exist 
in  a park,  oil  companies  will  be  given  the  go-ahead  for  more  extensive  drilling.  We  are  confident  that  the  industry  will  carry  out  the 
extraction  of  this  vital  resource  in  an  environmentally  sensitive  and  sustainable  fashion.” 


Military  gearing  up  for  possible  “liberation  operations” 

The  defence  minister  announced  today  that,  in  accordance  with  the  government’s  foreign  policy,  the  military  is  purchasing  new 
weapon  systems  and  engaging  in  recruitment  drives  to  prepare  for  missions  to  liberate  “oppressed  people  around  the  world.” 

Speaking  at  a press  conference.  Defence  Minister  Gurpreet  Sanjah  explained  the  reasoning  behind  the  plan. 

“It  is  criminal  that  in  the  twenty-first  century,  so  much  of  the  world’s  population  lives  under  the  domination  of  power-hungry 
dictators,  fanatical  religious  leaders,  and  corrupt  and  self-serving  political  regimes,”  he  said.  “Together  with  our  partner  nations  in 
the  free  world,  we  hope  to  spread  freedom  around  the  globe:  by  diplomacy  if  possible,  by  force  if  necessary.” 


New  law  to  restrict  voting  rights:  only  those  with  minimum  of  post-secondary  diplomas  will  have  the  vote 

Following  a two-year  study  of  voters  and  voting  patterns,  the  federal  government  today  announced  major  reforms  to  the  nation’s 
election  laws.  Once  passed,  a new  law  will  restrict  the  right  to  vote  to  those  people  who  have  received,  at  minimum,  a community 
college  diploma  or  a technical  school  diploma. 

A government  press  release  noted  “an  exhaustive  government  study  has  concluded  that  most  high  school  graduates  have  little  or 
no  understanding  of  how  their  government  works  and  even  less  knowledge  of  current  events  and  how  these  events  relate  to  the 
governing  of  the  nation.  To  allow  the  ill-informed  and  unknowledgeable  masses  to  actually  have  a hand  in  choosing  a government 
is  foolish,  perhaps  even  dangerous. 

Accordingly,  the  new  law  will  ensure  that  those  people  who  are  choosing  the  government  have  sufficient  intellectual  capacity  to 
make  sound  voting  decisions.  An  additional  benefit  is  that  this  policy  will  encourage  people  to  enter  post-secondary  studies, 
since  the  right  to  vote  will  only  be  available  to  those  with  a higher  education.” 


4. 


I I Go  to  the  multimedia  DVD,  and  print  out  three  of  these  Responses  of BABS  sheets.  In  the 

^ DVD  ^ spaces  provided,  write  a one-  or  two-sentence  response  for  each  of  your  BABS. 


5.  Which  BABS  doll  has  the  most  in  common  with  your  belief  system?  Indicate  this  somewhere  on  the  BABS 
sheet. 
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Place  your  completed  BABS  in  your  portfolio.  You  will  need  them  again  for  an  upcoming  lesson. 


Pause  and  Reflect 

If  you  are  a male,  think  about  your  attitude  toward  the  activity  you  just  completed.  Did  the  fact  that  you  were  making  “dolls”  make 
you  uncomfortable  or  diminish  your  interest  in  the  activity?  Would  you  have  been  more  comfortable  with  the  term  action  figures? 

If  you  are  a female,  were  you  drawn  toward  the  idea  of  making  a doll?  Would  you  have  felt  less  interest  in  the  activity  if  you  were 
asked  to  build  a “tower  of  beliefs”  out  of  a virtual  construction  set? 

If  you  answered  yes  to  either  of  these  questions,  think  about  how  this  might  illustrate  the  effect  of  gender  enculturation  and 
language  on  personal  belief  systems.  You  may  choose  to  record  your  thoughts  in  a journal  so  you  can  consider  these  ideas  later 
when  tackling  the  section  challenge. 


Going  Beyond 


As  noted  in  this  lesson,  the  news  stories  covered  and  how  they  are  presented  is  largely  determined  by  the  journalists 
and  editors  who  cover  the  news  and  run  the  newspapers,  magazines,  television  news  programs,  and  other  media 
outlets.  Is  it  possible  that  the  belief  systems  of  these  individuals  could  affect  their  decisions? 


Is  the  news  you  watch  packaged  for  Western  culture?  Browse  through  international  news  pages  on  the  websites  of  one 
or  more  of  the  major  Canadian  television  networks.  Do  the  same  with  some  large  United  States  networks  like  CNN 
and  Fox  News.  Find  any  news  story  that  has  been  reported  in  these  North  American  media  outlets,  and  then  explore 
some  websites  of  other  world  news  organizations  like  the  BBC  and  A1  Jazeera.  How  does  the  coverage  of  the  same 
news  stories  differ? 


If  you  watch  a single  television  news  network  that  originates  in  one  part  of  the  world,  are  you  getting  a single 
perspective  on  world  events?  What  are  the  risks  associated  with  viewing  world  events  from  only  one  perspective? 

Lesson  Summary 

In  this  lesson  you  explored  this  question:  What  factors  influence  beliefs  and  values?  You  have  seen  how  culture, 
religion,  gender,  language,  ideology,  media,  and  a people’s  relationship  to  the  land  might  affect  what  they  consider  to 
be  right  or  wrong,  important  or  unimportant. 


You  have  also  been  introduced  to  the  concept  of  ideology,  which  will  be  explored  in  greater  detail  in  Section  2. 

Finally,  you  have  begun  to  explore  how  the  different  factors  that  shape  personal  beliefs  come  together  to  form  a belief 
system,  and  you  have  examined  how  such  a belief  system  might  help  individuals  evaluate  and  respond  to  issues  which 
confront  them. 


You 


also  worked  on  answering  the  section  question: 


How  is  identity  developed? 


Module  1:  Ideology  and  Identity — An  Introduction 


Section  1 Challenge 


Understanding  the  9/11  Attacks 


It  was  2:00  p.m.  on  September  11 , 2001.  Michelle  was  glued  to  the  television  with  her  friends 
and  classmates.  Like  millions  of  people  around  the  world,  they  were  watching  endless  replays 
of  the  horrific  events  that  had  unfolded  that  day. 

Someone  had  the  remote  and  was  flipping  through  the  channels  and  then  stopped  on  one 
channel.  This  network  was  airing  footage  of  dust-covered  New  York  City  firefighters  returning  to 
their  fire  station.  As  small  groups  of  firefighters  arrived  back  at  the  fire  hall,  they  hugged  each 
other.  Tears  streamed  down  their  faces  as  it  became  more  and  more  apparent  that  many  of 
their  colleagues  had  not — and  never  would — make  it  back  to  the  hall. 

The  TV  footage  was  gripping,  and  it  was  obvious  to  Michelle  that  many  people  in  the  room 
around  her — especially  her  friend  Jared — were  emotionally  affected  by  what  they  were 
watching.  As  tears  welled  up  in  his  eyes,  Jared  turned  to  Michelle  and  said,  “I  don’t  understand. 
Why  did  they  attack  us?  Why  do  they  hate  us?” 

Michelle  was  at  a loss  for  words.  Why  would  anyone  fly  airplanes  full  of  innocent  men, 
women,  and  children  into  office  towers  filled  with  people  who  were  merely  going  about  their 
daily  business?  Thousands  of  people  had  been  killed.  This  included,  of  course,  the  hijackers 
themselves.  All  Michelle  could  do  was  put  her  arm  around  Jared  and  mumble  an  admission  of 
her  own  bewilderment. 


“I  don’t  know,”  she  said  quietly.  “I  just  don’t  know.” 

Over  the  next  few  days,  Michelle  continued  to  spend  a lot  of  time  in  front  of  the  television.  As  she  watched  the  images  of 
firefighters  and  construction  workers  digging  through  the  rubble  of  the  World  Trade  Center  and  the  Pentagon,  Jared’s  questions 
gnawed  at  her. 

“Why  did  they  attack  us?  Why  do  they  hate  us?” 

It  occurred  to  Michelle  that,  in  some  ways,  these  were  odd  questions.  She  and  Jared  were  Albertans  living  thousands  of 
kilometres  away  from  the  American  cities  that  were  attacked.  And  while  the  attacks  were  spectacular  and  took  many  lives, 
Michelle  had  seen  news  reports  of  bombings,  wars,  and  natural  disasters  in  other  countries  over  the  years.  Many  of  these 
incidents  were  horrific  and  often  more  costly  in  terms  of  the  lives  taken  than  the  attacks  just  carried  out  against  the  United  States. 

Why  was  this  situation  different?  Why  did  she,  and  obviously  Jared,  feel  like  this  was  somehow  an  attack  on  them?  It  was  as 
if No,  Michelle  couldn’t  explain  it.  She  couldn’t  put  her  finger  on  why  she  felt  the  way  she  did. 

The  next  evening,  Michelle  was  eating  supper.  The  TV  was  on  but  she  was  not  really  paying  much  attention.  All  that  she  saw  was 
was  a news  anchorwoman  talking  to  some  analysts.  As  she  caught  snippets  of  what  they  were  discussing,  Michelle  realized  they 
were  speculating  on  the  reasons  for  the  attack.  Michelle  listened  more  intently.  The  people  being  interviewed  were  using  terms 
like  clash  of  civilizations,  cultural  identity,  and  systems  of  beliefs  and  values. 

Michelle  didn’t  quite  get  what  the  people  were  talking  about,  but  it  was  clear  that  these  analysts  were  driving  at  a more  complex 
explanation  for  the  attacks  than  simply  labelling  the  terrorists  as  crazy  or  evil.  Moreover,  there  was  something  in  what  the 
analysts  said  that  seemed  to  relate  to  why  she  and  many  of  the  people  she  knew  felt  the  9/11  attacks  so  personally. 

Michelle  resolved  to  look  into  the  attacks  a little  bit  more.  She'd  seen  Jared  the  other  day  and,  frankly,  she  was  a bit  worried 
about  her  friend.  For  whatever  reason,  the  9/11  attacks  appeared  to  be  weighing  on  Jared  more  than  any  of  her  other  friends.  He 
seemed  sad  and  almost  irrationally  frightened.  Perhaps  if  Michelle  could  give  Jared  an  answer  to  his  questions,  Jared  could  start 
coming  to  terms  with  what  had  occurred. 
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Section  1 Challenge 


Think  about  Jared’s  and  Michelle’s  response  to  the  9/11  attacks. 

Assignment 

Go  to  the  Module  1 Assignment  Booklet,  and  complete  the  Section  1 Challenge:  Understanding  the  9/11  Attacks. 

Section  1 Summary 

In  this  section  you  have  learned  how  personal  and  collective  identity  is  defined  and  what  influences  can  affect  how 
identity  is  developed.  You  have  gained  an  understanding  of  beliefs  and  values  and  the  factors  that  shape  them.  You 
have  also  begun  to  explore  the  relationship  between  beliefs  and  values  as  they  relate  to  your  own  identity  and  to  the 
identities  of  others. 

This  knowledge  will  be  crucial  as  you  move  toward  answering  the  module  question: 

To  what  extent  should  ideology  be  the  foundation  of  identity? 


I 


I 
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Section  2:  Exploring  My  Ideology 


Module  1:  Ideology  and  Identity — An  Introductioi 


Section  2:  Exploring  My  Ideology 


Section  2 Introduction 


Have  you  ever  been  asked  to  take  part  in  a fund-raising 
activity  for  your  school  or  for  a charity,  such  as  a food 
bank?  Perhaps  you  have  been  asked  to  donate  money  to 
help  buy  computers  for  your  school  or  special  equipment 
for  a local  hospital. 

Some  people  become  frustrated  when  asked  to 
contribute  to  such  causes,  because  they  believe  it  is 
the  responsibility  of  government  to  fully  fund  areas 
like  education  and  social  services.  Others  argue  that 
when  asked  to  provide  more  funding  for  such  items, 
governments  simply  use  taxpayers’  money  anyhow.  This 
leaves  taxpayers  with  little  choice  about  whether  they 
wish  to  contribute  money  to  these  causes. 

How  much  should  government  provide  to  the  people?  To 
what  degree  should  individuals  be  responsible  for  their 
own  welfare?  How  involved  should  governments  be  in 
the  lives  of  its  citizens? 

In  this  section  you  will  begin  to  explore  how  various 
ideologies  address  these  issues.  By  the  time  you  are 
done,  you  should  have  a sufficiently  clear  understanding 
of  ideologies  to  make  at  least  a preliminary  response  to 
the  section  question.  What  is  my  ideology? 

Once  you  have  a clear  sense  of  your  own  ideology, 
you  will  be  a step  closer  to  fulfilling  the  goal  of  this 
module — determining  the  extent  to  which  ideology 
should  influence  identity. 


. . 4 
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Section  2 Introduction 


In  This  Section 

In  this  section,  there  are  two  lessons  and  one  section  challenge. 

In  each  lesson  you  will  have  opportunities  to 

• discover  how  beliefs  and  values  are  grouped  and  labelled 

• increase  your  understanding  of  how  ideological  theories  shape  social,  political,  and  economic  conditions  in  the 
real  world 

Lesson  1 : Understanding  Ideology 

The  lesson  focuses  on  these  questions:  What  is  an  ideology?  What  are  some  characteristics,  themes,  and  categories  of 
ideologies?  In  this  lesson  you  will  explore  the  concept  of  ideology  in  greater  detail.  You  will  develop  an  understanding 
of  the  common  characteristics  of  ideologies  and  themes  that  underlie  ideologies. 

Lesson  2:  Collectivist  and  individualist  Approaches  to  Meeting  People’s  Needs 

The  lesson  focuses  on  this  question:  How  do  different  ideologies  balance  the  needs  of  the  individual  with  the  needs  of 
the  group?  In  this  lesson  you  will  explore  how  various  ideologies  approach  the  organization  of  society  and  the  needs 
of  the  people  living  in  society. 

: Section  Challenge:  Assessing  Your  Ideological  Perspective 

At  the  end  of  this  section,  you  will  use  the  knowledge  you  acquired  in  the  lessons  and  through  personal  research  to 
‘ formulate  a statement  of  your  own  ideological  position. 


i 
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Section  2:  Exploring  My  Ideology 


Outcomes 

In  this  section  you  will  develop  your  understanding  of  ideology  by 


• examining  the  fundamental  characteristics  shared  by  ideologies 

• exploring  themes  common  to  ideologies 

• thinking  about  different  perspectives  regarding  the  relationship  between  individualism  and  common  good 


• critical  thinking 

• creative  thinking 


• decision  making 


• respect  for  multiple 
perspectives 


• gathering  information 


• organizing  information  • written  literacy 


• analyzing  and  • visual  literacy 

evaluating  information 
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Section  2:  Exploring  My  Ideology 


Lesson  1 : Understanding  Ideology 

Get  Focused 


Look  at  these  images  of  statues.  Do  you  simply  see  pieces  of  bronze  and  marble,  concrete  and  copper,  or  do  you  see  a 
representation  of  an  idea  or  a set  of  ideas? 

For  many  people  in  the  world,  these  images  are  each  associated  with  a set  of  ideas  for  organizing  human  society.  In 
other  words,  they  are  each  identified  with  an  ideology. 

Can  you  identify  any  of  the  ideologies  represented  by  the  statues?  If  so,  that’s  great.  If  you  can’t,  don’t  worry.  You’ll 
become  familiar  with  the  ideologies  as  you  work  your  way  through  the  course. 

In  Section  1 you  learned  a definition  for  the  term  ideology,  and  you  began  to  develop  an  understanding  of  what  an 
ideology  is.  In  this  lesson  you  will  deepen  and  expand  your  understanding,  and  you  will  investigate  these  questions: 

What  is  an  ideology?  What  are  some  characteristics,  themes,  and  categories  of  ideologies? 

Explore 

An  ideology  can  be  defined  as  a set  of  beliefs  or  values,  in  particular  those  that  form  the  basic  components  of  a 
political  or  economic  theory  or  system.  While  this  is  a reasonable  definition,  it  is  not  the  only  one.  Your  goal  as  you 
work  through  this  lesson  should  be  to  formulate  your  own  definition  of  ideology  based  on  the  understandings  you 
develop  as  you  work  through  the  activities. 


I 
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Toolkit 


Read  through  Characteristics  of  an  Ideology.  As  you  read  through  this  portion  of  the  lesson,  identify  key  information 
by  creating  a concept  map  or  a set  of  Comeli-style  notes  that  you  can  use  later  as  a study  aid.  Go  to  the  Toolkit,  and 
view  Making  a Concept  Map  or  Making  Comeli-Style  Notes. 

Be  sure  to  place  your  concept  map  or  notes  in  your  portfolio  for  later  retrieval  as  a study  resource. 

Characteristics  of  an  Ideology 

While  the  beliefs  and  values  that  underlie  ideologies  may  be  very  different,  ideologies  themselves  tend  to  share  certair 
common  characteristics.  Recognizing  the  characteristics  of  an  ideology  is  important  to  gaining  a clear  understanding 
of  what  an  ideology  is. 

Rituals,  “Sacred”  Documents,  and  Heroes 

The  beliefs  and  ideas  promoted  by  an  ideology  are  often  supported  and  furthered  by  an  association  with  rituals, 
heroic  figures,  and  “sacred”  documents.  Examples  of  revered  documents  include  constitutions,  famous  speeches,  and 
national  anthems.  Heroic  figures  may  include  noted  politicians  or,  sometimes,  military  figures  who  fought  and  died 
protecting  the  values  and  beliefs  associated  with  the  ideology. 

Ritual  can  also  play  an  important  role  in  reinforcing  ideology.  For  example,  the  opening  of  a session  of  Canada’s 
Parliament  is  highly  ritualized.  On  the  first  day  of  Parliament  following  an  election,  an  individual  called  the  Usher  of 
the  Black  Rod  walks  ceremonially  to  the  doors  of  the  House  of  Commons  and  raps  three  times  on  the  door  with  an 
ornate  black  rod. 


The  newly  elected  Members  of  Parliament  are  invited  to  the  Senate  Chamber  where  the  Queen’s  representative,  the 
governor-general,  will  read  the  Speech  from  the  Throne. 


Why  doesn’t  the  governor-general  just  come  to  the  House  of  Commons  instead  of  making  more  than  300  MPs  walk 
to  the  Senate  Chamber?  The  governor-general,  as  the  monarch’s  representative,  is  not  allowed  into  the  House  of 
Commons  because  the  building  is  considered  to  be  the  house  of  the  common  or  “ordinary”  people. 


In  1 642,  King  Charles  I entered  the  British  House  of  Commons  with  the  intention  of  arresting  five  MPs.  Since  then, 
neither  monarchs,  nor  their  representatives,  have  been  allowed  in  the  House  of  Commons  in  Britain  or  in  Canada. 
Despite  the  fact  that  Canada’s  governor-general  is  unlikely  to  ever  order  soldiers  to  arrest  elected  MPs,  the  ritual 
of  excluding  royal  representatives  is  maintained  because  this  exclusion  symbolizes  the  freedom  of  the  people’s 
representatives  to  make  laws  without  fear  of  retribution  from  an  unelected  monarch. 


Pause  and  Reflect 


Can  you  think  of  other  rituals,  documents,  and  heroes  associated  with  Canadian  democracy?  Whose  faces  decorate  the 
currency?  Do  Canadians  honour  anyone  who  has  died  protecting  Canadian  beliefs? 
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Lesson  1 : Understanding  Ideology 


A Simplified  Picture  of  the  World 

As  you  probably  discovered  when  you  tried  to  build  a belief  system  yourself,  these  systems  can  be  complex  and 
sometimes  appear  to  contradict  themselves.  One  of  the  reasons  why  individuals  may  adhere  to  a particular  ideology  is 
because  ideologies  can  provide  a simple  and,  at  least  outwardly,  consistent  view  of  the  world. 

Think  back  to  the  assignment  you  completed  which  attempted  to  explain  the  9/1 1 attacks.  Arguably,  the  ideology 
shared  by  the  9/1 1 terrorists  offers  a very  simplistic  portrayal  of  the  Western  world  and  its  belief  systems.  Yet, 
following  9/11,  many  Americans  were  presented  with  an  equally  simplified  picture  of  the  cultural  and  social  realms 
from  which  the  terrorists  emerged.  Consider  the  following  quotation: 


You  should  not  be  confused  about  the  nature  of  the  people  we’re  dealing  with.  They  hate  us,  because  we’re  free.  They  hate  the 
thought  that  Americans  welcome  all  religions.  They  can’t  stand  that  thought.  They  hate  the  thought  that  we  educate  everybody. 
They  hate  our  freedoms.  They  hate  the  fact  that  we  hold  each  individual — we  dignify  each  individual.  We  believe  in  the  dignity  of 
every  person.  They  can’t  stand  that. 

Bush,  George  W.  ‘‘Remarks  by  the  President  at  Connecticut  Republican  Committee  Luncheon!'  Greenwich,  Connecticut:  Office 
of  the  Press  Secretary,  April  9 2002.  <http://georgewbush-whitehouse.archives.gov/news/releases/2002/04/20020409-8.html> 
(12  March  2010). 


While  it  is  true  that  the  9/11  terrorist  actions  would  likely  reject  many  beliefs  and  values  important  to  Americans,  the 
issues  that  drive  A1  Queda’s  actions  and  anti-American  sentiment  in  the  world  are  more  complex  than  former  president 
Bush’s  words  would  suggest.  Anti-American  sentiment  is  alive  and  well  in  places  where,  during  the  Cold  War,  brutal 
dictators  ruled  with  American  support. 

In  some  parts  of  the  world,  people  resent  the  manner  in  which  the  United  States  has  exercised  its  power  to  further 
its  own  economic  interests  over  those  of  the  local  population.  Still  others,  in  an  age  of  globalization,  see  American 
cultural  dominance  as  a threat  to  their  own  ideologies. 

These  factors  have  all  contributed  to  anti-Americanism.  However,  the  image  of  America  as  a supporter  of  dictators 
br  as  an  international  bully  doesn’t  really  fit  with  the  ideological  picture  most  Americans  have  about  their  nation.  In 
lis  quotation.  Bush  was  appealing  to  a familiar  and  simplified  picture  of  the  world  with  which  most  Americans  could 
dentify:  America  as  a beacon  of  democracy  and  freedom  in  the  world. 


ilead  pages  48  to  50  in  Perspectives  on  Ideology,  starting  at  the  heading  “The  Themes  and  Characteristics  of 
deology.”  Stop  at  the  heading  “The  Themes  of  Ideology”  on  page  50.  Be  sure  to  add  these  characteristics,  details 
ibout  them,  and  examples  to  illustrate  them  to  the  concept  map  or  the  Comeli-style  notes  you  started  earlier  in  this 
jesson.  Place  your  completed  concept  map  or  notes  in  your  portfolio  as  a study  resource. 

‘he  Themes  of  Ideology 

) f you  were  going  to  design  a set  of  beliefs  and  values  to  guide  people  in  their  interactions  with  others,  what  aspects 
f human  society  would  you  focus  on?  Over  time,  some  themes  have  recurred  in  ideologies.  These  themes  include 
ation,  class,  race,  gender,  religion,  and  a relationship  to  the  land  or  the  environment. 

)epending  on  the  ideology,  a particular  theme  or  themes  may  be  dominant.  For  example,  adherence  to  a religious 
elief  may  be  more  important  than  loyalty  to  a nation. 
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Read 


Read  pages  50  to  5 1 in  Perspectives  on  Ideology,  starting  at  “The  Themes  of  Ideology”  and  stopping  at  the  heading 
“Ideologies  in  Practice”  on  page  51.  Carefully  review  the  accompanying  chart  in  the  textbook. 

Attitudes  Toward  Change:  An  Approach  to  Categorizing  ideologies 

Do  you  feel  uncomfortable  with  change,  or  do  you  embrace  change?  Do  you  wish  things  could  always  stay  the  same? 
Do  you  wish  you  could  change  things  back  to  the  way  they  were? 

Ideologies  are  often  categorized  based  on  their  approach  to  change.  When  referring  to 
ideologies,  the  terms  frequently  used  to  describe  attitudes  toward  change  are  left  wing 
and  right  wing. 

The  use  of  the  terms  left  and  right  to  describe  attitudes  toward  change  finds  their 
origin  in  the  French  Revolution,  and  specifically  from  the  seating  arrangements  in  the 
French  National  Assembly. 

In  the  National  Assembly,  those  people  who  wished  France  to  remain  a monarchy  and 
wanted  the  king  to  still  hold  considerable  power  sat  together  on  the  right  side  of  the 
chamber — on  the  right  wing. 


left  wing:  a term  applied  to 
ideologies,  governments, 
political  parties,  and  policies 
that  promote  change 

right  wing:  a term  applied 
to  ideologies,  governments, 
political  parties,  and  policies 
that  resist  change  or  promote 
change  that  will  return  society 
to  a previous  state  or  condition 


Those  who  wished  to  see  the  king’s  role  in  government  completely  abolished  sat  on  the  left  wing. 

People  who  wanted  a very  diminished  role  for  the  king  in  government — a position  midway  between  the  other  two 
groups — sat  together  in  the  middle.  The  legislators  had  grouped  themselves  on  the  basis  of  how  much  change  they 
wanted  in  government. 


Today,  a person  or  ideology  that  advocates  rapid  change 
is  called  a revolutionary  or  a radical.  Radicals  are 
extremists  who  may  be  willing  to  use  violence  to  obtain 
their  goals.  Extremists  of  another  kind  are  those  who 
strongly  resist  change,  often  violently. 

People  or  ideologies  that  strongly,  sometimes  violently, 
resist  change  are  termed  counter-revolutionaries  or 
reactionaries.  In  the  middle  are  people  and  ideologies 
characterized  as  moderate.  Moderates  who  support 
gradual  change  are  typically  characterized  as  liberal. 
Moderates  who  express  some  resistance  to  change  are 
often  labelled  conservative.  Whatever  their  attitude 
toward  change,  moderates  are  distinguished  from 
extremists  by  their  unwillingness  to  use  violence  to 
achieve  their  goals. 


revolutionary  (radical):  a person  or  ideology  that  advocates 
rapid  and  substantial  change,  often  through  violent  means 

extremist:  a person  who  has  fanatical  or  immoderate  views 
and  beliefs 

counter-revolutionary  (reactionary):  a person  or  ideology 
that  vehemently  resists  change  or  seeks  change  back  to  a 
previous  state 

Counter-revolutionaries  may  advocate  violence  to  achieve  their 
goals. 

moderate:  a person  or  ideology  that  shuns  extremism  and 
rejects  violence  as  a means  to  achieving  political  or  social 
goals 

liberal:  a person  or  ideology  that  advocates  moderate  and 
gradual  change 

conservative:  a person  or  ideology  opposed  to,  or  cautious 
about,  change 
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Check  Your  Understanding 


Go  to  the  multimedia  DVD,  and  complete  the  Spectrum  Self-Check. 


Understanding  and  Responding 

1.  Retrieve  the  BABS  sheets  from  your  portfolio  that  you  created  in  Section  1 of  this  module.  Review  the  beliefs 
and  opinions  expressed  by  each  BABS.  Based  on  those  opinions,  make  a generalization  about  the  dominant 
ideological  position  for  each  BABS.  Is  the  person  a conservative  or  a liberal?  A reactionary  or  a radical?  On  the 
BABS  Labelling  Activity  Sheet,  record  how  you  labelled  each  BABS  and  your  reasons. 

2.  Find  a fellow  student,  a friend,  a co-worker,  or  a parent  who  you  know  understands  the  terms  radical,  liberal, 
conservative,  and  reactionary.  (If  you  can’t  find  anyone  who  understands  these  terms,  you  may  need  to  take  a 
few  minutes  to  teach  your  prospective  partner  what  each  term  means.) 

3.  Give  your  BABS  sheets  and  a clean  copy  of  the  BABS  Labelling  Activity  Sheet  to  your  partner.  Ask  this  person 
to  complete  part  1 of  this  activity.  Do  not  let  this  person  see  how  you  labelled  your  BABS. 

4.  Compare  your  labels  and  reasons  provided  with  your  partner.  Did  your  partner  label  each  BABS  the  same  way 
you  did?  If  so,  were  the  reasons  for  doing  so  similar  to  yours?  If  not,  discuss  why  your  labelling  of  your  BABS 
differed  from  that  of  your  partner. 

Did  your  partner  not  understand  the  terms  radical,  liberal,  conservative,  and  reactionary,  or  does  this  person 
have  a different  perspective  than  yours  regarding  what  characterizes  these  terms? 

5.  In  the  space  provided,  record  the  observations  you  have  made  and  any  conclusions  drawn  in  completing  this 
activity. 

Return  all  your  BABS  sheets  to  your  portfolio. 

Soing  Beyond 

^erhaps  one  of  the  best  examples  of  the  creation  of  a “hero”  to  promote  an  ideology  was  the  German  Nazi  Party’s 
devation  of  Horst  Wessel  to  the  role  of  martyr.  A catchy  marching  tune  was  even  adapted  to  sing  his  praises.  Research 
iorst  Wessel  and  find  out  how  he  was  marketed  by  the  Nazis  to  young  Germans  as  an  example  to  emulate. 

.esson  Summary 

n this  lesson  you  moved  beyond  a simple  dictionary  definition  of  ideology  to  develop  a deeper  understanding  of 
^hat  an  ideology  is.  You  should  now  be  aware  that  ideologies  share  certain  common  characteristics  including  rituals, 
sacred”  documents  and  heroes,  and  a simplified  picture  of  the  world. 

)ther  traits  include  a belief  about  the  nature  of  human  beings,  a plan  for  the  structure  of  society,  and  a vision  of  the 
juture.  You  should  be  able  to  recall  these  characteristics  and  explain  them. 
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You  have  also  learned  that  certain  themes  of  nation,  class,  race,  environment,  gender,  and  religion  tend  to  underlie 
ideologies.  You  should  be  able  to  recall  these  themes  and  explain  why,  in  some  ideologies,  certain  themes  may  be 
deemed  more  important  than  others. 

Finally,  you  have  learned  that  ideologies  can  be  characterized  and  labelled  based  on  how  they  approach  change.  At 
this  point,  you  should  be  able  to  confidently  explain  the  difference  between  a moderate  and  an  extremist. 

You  have  been  introduced  to  the  terms  revolutionary,  radical,  liberal,  conservative,  counter-revolutionary,  and 
reactionary.  You  should  be  able  to  provide  a good  explanation  about  what  each  of  these  terms  means  and  confidently 
start  applying  them  to  ideologies,  values,  and  beliefs.  You  will  continue  to  develop  your  understanding  of  these  labels 
as  you  progress  through  the  course. 
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Section  2:  Exploring  My  Ideology 


Lesson  2:  Collectivist  and  Individualist  Approaches  to  Meeting 
People’s  Needs 

Get  Focused 

Imagine  you  are  planning  to  go  out  to  the  movies  with  a group  of  friends.  One  person  in  your  group  has  no  money, 
but  she  does  have  a gift  pass  for  the  theatre.  Many  of  your  friends  in  the  group  want  to  see  Radicals,  a just-released 
blockbuster,  but  passes  are  not  accepted  for  that  film.  If  Radicals  is  chosen  by  the  group,  the  person  with  the  movie 
pass  will  not  be  able  to  see  the  show. 

What  action  should  be  taken?  Should  everyone  see  a less  popular  film  so  the  friend  with  the  gift  pass  can  go  to  the 
movies?  Should  the  person  with  the  gift  pass  see  a different  film?  Should  everyone  chip  in  to  pay  the  admission  to 
Radicals  for  the  friend  who  is  lacking  money? 

In  this  example  a decision  has  to  be  made  by  a group  of  friends,  but  decisions  like  these  are  similar  to  ones  faced  on 
a societal  level.  Ideologies  typically  need  to  have  some  approach  for  deciding  how  to  balance  the  needs  and  wants  of 
individuals  with  the  needs  and  wants  of  the  whole  society. 


© Andrey  Arkusha/shutterstock 


In  this  lesson  you  will  be  introduced  to  some  dominant  ideologies  and  begin  to  explore  how  each  ideology  approaches 
different  issues. 

You  will  answer  this  question: 

How  do  different  ideologies  balance  the  needs  of  the  individual  with  the  needs  of  the  group? 
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Explore 


To  have  a clearer  understanding  of  the  material  covered 
in  this  lesson,  it  is  important  to  be  familiar  with 

collectivism  and  individualism. 


collectivism:  an  approach  to  social  organization  that  puts  the 
needs  of  the  group  as  a whole  above  the  needs  and  rights  of 
individuals  within  the  group 

individualism:  an  approach  to  social  organization  that 
promotes  individual  rights  over  group  needs  and  advocates 
personal  independence 


Read  pages  71  to  79  in  Perspectives  on  Ideology.  Start  at  the  heading  “Principles  of  Individualism  and  Collectivism,” 
and  stop  at  the  bottom  of  page  79. 

Copy  and  expand  upon  this  concept  map,  or  use  it  as  the  basis  from  which  you  develop  a set  of  Comeli-style  notes.  Be 
sure  to  integrate  definitions,  examples,  and  key  facts  into  your  concept  map  or  notes.  Place  your  completed  concept 
map  or  notes  into  your  portfolio  as  a study  aid. 


Toolkit 


See  the  Toolkit  for  help  with  Making  a Concept  Map  or  Making  Comeli-Style  Notes. 


individual 
rights  and 
freedoms 


self-interest 


The  Values 


competition 


rule  of  law 


Individualism 


economic 

freedom 


private 

property 
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la  j Read 

Read  pages  80  to  86  in  Perspectives  on  Ideology.  Start  at  “Principles  of  Collectivism.”  Read  to  the  bottom  of  page 
86.  Copy  and  expand  upon  this  concept  map,  or  use  it  as  the  basis  from  which  you  develop  a set  of  Cornell-style 
notes.  Once  again,  be  sure  to  integrate  definitions,  examples,  and  key  facts  into  your  concept  map  or  notes.  Place  your 
completed  concept  map  or  notes  in  your  portfolio  as  a study  aid. 


Discover 

The  dominant  ideologies  of  the  twentieth  century  all  had  varying  approaches  to  balancing  individualism 

Bwith  collectivism.  Go  to  the  multimedia  DVD  and  use  your  analytical  and  critical  thinking  skills  to  correctly 
complete  the  Dominant  Ideologies  Drag  and  Drop.  Successfully  complete  the  challenge,  and  you’ll  win 
Notes:  An  Introduction  to  Dominant  Ideologies.  Be  sure  to  read  the  notes  you  win,  and  then  save  them  to 
your  portfolio  as  a study  resource. 
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Check  Your  Understanding 


Go  to  the  multimedia  DVD  and  complete  the  Ideologies  Self-Check  to  test  your  understanding  of  key 
concepts  from  this  lesson.  Ask  your  instructor  for  clarification  if  you  have  trouble  with  any  of  the  questions. 


Lesson  Summary 

In  this  lesson  you  learned  that  individualism  and  collectivism  are  the  two  main  approaches  to  organizing  societies. 
Each  approach  has  a series  of  core  values  that  relate  to  how  people  see  their  place  in  society.  Individualists  value 
independence,  personal  freedom,  self-reliance,  and  self-interest.  Collectivists  value  teamwork,  interdependence, 
equality,  and  collective  responsibility. 

While  no  real-world  society  is  completely  collectivist  or  completely  individualist,  some  of  the  ideologies  dominant  in 
the  twentieth  century  incorporated  collectivist  or  individualist  values  as  guiding  principles. 

Communism,  which  holds  that  all  property  should  be  owned  by  the  state  and  all  people  should  work  for  the  state, 
represents  an  extreme  interpretation  of  collectivism. 

Fascism  takes  an  extreme  collectivist  approach  to  political  organization,  but  rejects  collectivist  notions  of  social 
equality.  Fascism  also  adheres  to  some  individualist  values  in  the  area  of  economics. 

Democratic  capitalism,  in  its  truest  form,  strongly  advocates  both  individual  political  freedom  and  economic  freedom. 
Democratic  socialists,  while  supporting  individualist  values  in  terms  of  political  freedom,  incorporate  collectivist 
values  into  their  economic  policies. 

By  now  you  should  have  a basic  understanding  of  collectivist  and  individualist  value  systems  and  how  they  have  been 
integrated  into  various  ideologies.  As  you  work  through  the  course,  you  will  increase  your  understanding  of  how  these 
ideologies  have  originated  and  evolved. 
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Section  2 Challenge 


Assessing  Your  Ideological  Perspective 

I 

iRead  the  following  story.  It  will  get  you  thinking  about  the  real-life  implications  of  different  ideological  perspectives. 


Tyler 

Chris,  Tyler,  Hong,  and  Keisha  were  gathered  in  the  student  services  office.  Since  she  was 
graduating  this  year,  Keisha  wanted  to  check  out  universities  she  could  potentially  attend  and 
the  programs  they  offered.  Tyler  has  stellar  marks  in  school  and  a plan  to  get  involved  in  some 
kind  of  cutting-edge  genetics  research.  It  was  time  to  check  out  post-secondary  institutions  for 
him,  too.  Hong  already  knew  she  was  going  to  enter  a veterinary  technology  program  at  a 
technical  institute,  but  she  had  tagged  along  to  student  services  with  her  friends  anyway. 

Chris  hadn’t  really  given  any  thought  to  post-secondary  studies.  He  was  going  to  have  some 
fun,  and  maybe  travel  in  Europe  or  the  South  Pacific  for  a year  or  two  after  graduation. 
Nonetheless,  he  found  himself  in  front  of  a computer  beside  Keisha  pouring  through  online 
course  guides. 

“Oh  no!  No  way!  I can’t  believe  this!  I’m  hooped,”  Tyler  suddenly  burst  out  as  he  pushed 
himself  roughly  back  from  his  computer  screen. 

“What?”  asked  Chris. 

“The  tuition  for  the  program  I want  to  take,”  replied  Tyler.  “It’s  out  of  this  world.  I’ll  never  be  able 
© Photodisc/Getty  Images  to  afford  that,  not  even  with  student  loans  and  my  scholarship  money.” 

Keisha  peered  over  at  Tyler’s  screen. 

“I  thought  so.  An  American  university,”  she  said.  “Can  you  find  a Canadian  school  that  offers  the  same  program?” 

“There’s  no  place  in  Canada  that  offers  this  kind  of  program!”  cried  Tyler.  “Man,  getting  into  a program  like  this  is  what  I’ve  been 
working  for  and  now  there’s  just  no  way.” 

Tyler  was  fighting  back  the  emotion.  He  had  great  marks,  but  they  hadn’t  always  come  easy  for  him.  He’d  spent  endless  hours 
studying  and  reviewing  and  getting  extra  help  from  Mr.  Coplant  and  Mrs.  Shear.  And  for  what?  There  was  no  way  he  could  enter 
this  program  if  it  cost  so  much.  It  wasn’t  fair.  He’d  worked  so  hard,  and  this  was  all  he  ever  had  wanted  to  do. 

“Why  are  American  universities  so  expensive?”  Hong  asked,  directing  her  question  at  Keisha  who  seemed  most  in  the  know 
about  such  things. 


39 


Module  1:  Ideology  and  Identity — An  Introduction 


m 


© Photodisc/Getty  Images 

program  no  matter  how  much 
do  you?  Daddy’ll  just  give  you 
offering  me  advice?” 


“Well,  in  this  case  I think  it’s  partly  the  program  that  Tyler  wants  to  get  into  that’s  expensive,” 
stated  Keisha.  “But  Canadian  universities  also  get  more  money  from  the  government  than 
American  universities.  That  keeps  tuition  costs  down  here.  In  the  States,  students  are 
probably  paying  closer  to  the  real  cost  of  their  education.  It’s  pretty  expensive.” 

“Couldn’t  you  just  save  up  the  money  and  go  a year  later?”  Chris  volunteered  to  Tyler,  trying  to 
give  his  friend  some  kind  of  option. 

“Do  you  have  any  idea  how  long  it  would  take  for  me  to  save  up  that  kind  of  money,  Chris?” 
Tyler  asked  incredulously.  “You  think  it  would  take  a year?  Try  five  or  ten.  Since  Dad  died, 
most  of  the  money  I make  working  weekends  goes  to  my  family.  You  know  that.” 

Deep  down  he  knew  Chris  was  only  trying  to  help,  but  Tyler’s  frustration  and  anger  at  his 
situation  was  building  up  inside  of  him.  Chris  had  never  had  to  worry  about  money.  His 
question  seemed  thoughtless,  and  now  Tyler  found  himself  unleashing  his  anger  on  his  friend. 

“Chris,  you  really  have  no  idea  what  it’s  like  for  other  people,  do  you?”  he  erupted  as  he 
swiveled  his  chair  to  face  Chris. 

“Your  dad  is  Mr.  Moneybags,”  added  Tyler.  “You  could  go  to  any  university  you  want,  take  any 
it  cost  and  your  dad  could  write  your  meal  ticket.  But  you  don’t  really  even  need  to  attend  school, 
a job,  and  eventually  you’ll  take  over  the  business.  Just  where  do  you  get  the  nerve  to  even  begin 


Chris  didn’t  understand  why  this  had  become  about  him  and  his  dad,  but  he  felt  his  face  turning  red  with  anger. 

“Hey,  look.  I’m  sorry  about  your  dad  and  all,  but  maybe  your  family  could  use  a little  advice,”  said  Chris.  “Maybe  your  mom  could 
get  a job  instead  of  living  off  welfare  and  whatever  her  son  earns  at  his  part-time  job.  And  where  do  you  get  off  trash-talking  my 
dad?  He  worked  hard  for  everything  we  have.  You  think  you’ve  got  it  so  tough.  You’ve  got  it  easy  compared  to  my  dad. 

When  my  dad  was  a kid  back  in  the  old  country,  his  family  had  its  entire  business  taken  away  by  the  government.  When  my 
grandfather  tried  to  stop  this,  he  was  shot  dead  right  in  front  of  my  dad  and  his  mother.  My  dad  and  grandma  had  nothing  when 
they  came  here.  My  dad  never  forgot  that,  and  he  worked  hard  to  make  a good  life  here.” 

Tyler’s  comments  about  Chris’s  dad  seemed  even  more  flippant  in  light  of  the  tragic  story  Chris  had  just  related.  Chris  now  felt 
an  even  greater  desire  to  defend  his  father  and  the  family’s  wealth. 

‘And  just  where  do  you  think  our  money  came  from,  anyhow?  Do  you  think  there’s  some  kind  of  money  tree  your  family  just  hasn’t 
found  yet?  My  dad  runs  a business  and,  despite  what  you  may  think,  it’s  a lot  harder  running  a company  than  working  for  one. 
And  we’ve  had  tough  times  too  like  when  the  economy  tanked  a few  years  back,  so  don’t  put  that  ‘spoiled  rich  kid’  stuff  on  me. 

The  real  difference  between  my  family  and  yours  is  that  when  things  were  tough,  like  when  my  dad’s  first  store  went  under,  he 
went  back  out  and  started  a new  business  instead  of  sitting  around  waiting  for  a welfare  cheque.” 


At  this  last  comment  from  Chris,  Tyler’s  face  flushed  with  rage. 


40 


Section  2 Challenge 


Keisha 


“You’re  such  a jerk!  You  know  my  mom’s  sick  and  you  know  how  much  daycare  costs.  Do  you 

think  she  likes  staying  at  home?  Do  you  think  she  likes  collecting  welfare?” 

Chris  was  about  to  let  fly  with  another  verbal  barrage  when  Keisha  intervened. 

“Guys!  What  are  you  doing?  This  is  about  finding  a school  for  Tyler.  Why  are  you  making  it 
about  your  parents  and  how  much  money  they  have?  What’s  wrong  with  you  two?” 

She  pulled  Tyler  away  and  said,  “Tyler,  let’s  go  into  the  counsellor’s  office.  Mr.  Smith  might 
have  a line  on  some  other  scholarships  or  something.  We’ll  make  this  work,  Tyler.  Don’t  worry.” 

Hong  and  Chris  were  standing  in  stunned  silence  by  the  computers. 

“You  know  he’s  just  angry  because  getting  into  that  school  means  a lot  to  him,”  Hong  offered 
to  Chris  after  a few  moments.  “He’s  just  lashing  out.  He  didn’t  mean  what  he  said.” 

Chris,  looking  hurt  and  crestfallen,  simply  turned  to  Hong  and  said,  “Yeah,  whatever.  I’ve  got 
to  go.” 

©Amos  Morgan/Photodisc/Getty  Images  »|  [^ggp  |y,y  ijp^g  driver  waiting,”  he  added  sarcastically,  as  he  retreated  out  the 

door. 

Hong  was  stunned.  Tyler  and  Chris  were  the  best  of  friends.  How  had  they  gone  from  zero  to  a screaming  match  in  such  a short 
time  over  something  like  this?  Where  was  this  all  coming  from? 

On  the  bus  home  that  afternoon,  Hong  pondered  what  had  happened  at  lunch. 

She  hated  to  admit  it,  but  to  some  extent  what  Chris  had  said  to  Tyler  was  true.  Tyler’s  mom  hadn’t  really  worked  that  much  since 
her  husband  died,  and  a lot  of  the  money  Tyler  made  waiting  tables  on  the  weekend  went  to  putting  food  on  his  own  family’s  table 
during  the  week. 

It  was  really  an  awful  lot  of  responsibility  for  someone  still  in  high  school.  And  Tyler’s  mom  probably  wouldn’t  be  sick  as  often  if 
she  didn’t  smoke.  How  could  she  buy  cigarettes  while  Tyler  was  out  working  to  put  food  on  the  table?  By  the  same  token,  with  a 
limited  education  what  kind  of  job  could  Tyler’s  mom  get?  If  she  worked  outside  of  the  home,  would  she  even  make  enough  to 
cover  the  cost  of  putting  Tyler’s  two  young  sisters  in  daycare?  Doubtful.  Maybe  claiming  welfare  was  the  only  option  Tyler’s  mom 
had. 


Despite  all  the  things  that  Chris  had  said  about  him,  Chris’s  dad  wasn’t  a complete  hero  either.  Yes,  he  worked  hard  and,  yes,  he 
had  made  his  own  fortune,  but  he  was  pretty  tight  with  all  that  money.  Hong  remembered  coming  by  Chris’s  house  last  year  while 
she  was  selling  calendars  to  raise  money  for  a new  playground  by  the  community  hall.  Chris’s  dad  was  polite  enough  when  he 
refused  to  donate,  but  she  thought  his  reasons  were  pretty  self-centred. 

“My  kids  are  grown  up,  so  they  won’t  use  the  playground,”  he  said.  “It  doesn’t  make  economic  sense  for  me  to  chip  in  any  cash 
if  my  family  isn’t  going  to  use  it.  Besides,  from  what  I can  see,  this  isn’t  a registered  charity.  You  should  tell  your  organizers  that  1 
don’t  need  another  calendar,  what  I need  is  a tax  receipt  so  I can  claim  the  donation  and  lower  the  business  taxes  I pay.” 
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Hong 

“What  about  other  people’s  kids?”  Hong  had  thought  at  the  time.  “You’re  too  cheap  to  give  a 
little  money  so  other  people’s  kids  have  a place  to  play.  Don’t  you  understand  what  the  word 
community  means?” 

But  Hong  had  kept  her  thoughts  to  herself.  She  didn’t  want  to  get  into  an  argument  with 

Chris’s  dad.  Besides,  maybe  having  a business  fail  and  losing  most  of  his  money  once  made 
Chris’s  dad  more  careful  about  where  his  money  went  now.  And  maybe  you  needed  to  have 
gone  through  what  he  had  gone  through  as  a kid  to  really  understand  where  he  was  coming 
from.  It  was  okay,  because  Hong  knew  of  other  businesspeople  who  would  be  willing  to 
contribute. 

Still,  this  was  an  ironic  situation.  There  was  Tyler.  He  worked  hard  in  school  and  worked  hard 
to  help  his  mom  and  family.  No  one  deserved  a chance  to  go  to  a good  university  more  than 

Tyler  and,  if  he  got  the  chance,  you  know  he’d  end  up  doing  something  that  would  be  great  for 
the  world.  But  there’s  no  money  for  Tyler  to  fulfill  his  dream. 

■ 

And  then  there  was  Chris.  He’s  a great  guy,  but  having  fun  was  maybe  his  only  big  priority, 

^ at  least  for  now.  He  didn’t  seem  to  be  planning  on  getting  a post-secondary  education  and. 
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truthfully,  probably  wouldn’t  need  one,  given  his  dad’s  wealth.  His  college  fund  would  probably 
never  be  used. 

In  some  ways,  Hong  wished  she  could  be  Robin  Hood  and  reach  into  the  bank  of  Chris’s  dad  to  pull  out  the  tuition  for  Tyler’s 
schooling.  And  maybe  grab  a bit  of  cash  for  the  playground  while  she  was  at  it.  By  the  same  token,  it  wasn’t  the  fault  of  Chris’s 
dad  that  Tyler  didn’t  have  enough  tuition  money.  Would  it  be  fair  to  take  the  money  from  the  man  just  because  he  was  rich? 

Wouldn’t  that  be  kind  of  the  same  as  the  government  taking  away  the  business  of  Chris’s  grandfather? 

What  do  you  think?  Would  it  be  fair  to  Chris’s  dad  to  pay  for  Tyler’s  tuition  or  for  a new  playground?  Is  Tyler’s  mom 
being  as  financially  responsible  as  she  could?  If  she  didn’t  get  welfare,  would  she  be  more  likely  to  seek  employment? 

Should  the  government  pay  for  Tyler’s  education  since  his  family  can’t  afford  to  help  out?  If  so,  where  would  the 
government  get  the  money?  Should  the  government  take  from  the  rich  to  give  to  the  poor? 

These  are  all  important  questions.  They  touch  on  issues  of  wealth  and  poverty  and  on  the  rights  of  the  individual 
versus  the  individual’s  responsibility  to  society.  They  touch  on  questions  of  government  control  and  personal  freedom. 
They  touch  on  you.  Moreover,  your  answers  will  speak  volumes  about  the  ideological  perspective  you  hold. 

Your  section  challenge  is  to  identify  your  ideological  perspective  using  the  terminology  you  have  learned  in  this 
section.  You  must  also  provide  an  explanation  about  why  you  have  applied  a particular  label  to  yourself  Your  answers 
to  some  of  the  economic  questions  raised  by  the  story  will  help  your  efforts  to  label  your  own  ideological  perspective. 

However,  there  are  other  questions  about  your  opinions  on  the  organization  of  society  that  you  must  answer  before 
you  can  start  to  label  your  ideological  perspective.  The  lessons  you  have  completed  should  have  provided  most  of 
the  tools  you  need  to  flesh  out  your  understanding  of  your  own  ideological  perspective.  Step  1 will  provide  you  with 
further  information  to  complete  this  challenge. 


□ 

Assignment 

Go  to  the  Module  1 Assignment  Booklet,  and  complete  the  Section  2 Challenge:  Assessing  Your  Ideological 
Perspective 
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Section  2 Challenge 


Section  2 Summary 

In  this  section  you  have  developed  a clearer  understanding  of  what  an  ideology  is.  And  you  answered  the  section 
question:  What  is  my  ideology? 

By  now  you  should  be  able  to  identify  some  of  the  key  characteristics  that  ideologies  have  in  common,  as  well  as 
themes  that  ideologies  may  focus  on. 

You  should  also  understand  that  different  ideologies  take  different  approaches  to  balancing  the  needs  of  the  individual 
with  the  needs  of  the  group.  You  should  be  able  to  identify  which  ideologies  are  more  collectivist  and  which  are  more 
individualist. 

Finally,  you  should  now  have  a sense  of  how  your  beliefs  and  values  correspond  to  the  beliefs  and  value  systems  that 
underlie  various  ideological  perspectives.  You  should  be  able  to  identify  and  label  your  ideology.  In  Section  3 you  will 
begin  to  explore  the  relationship  between  ideology  and  identity,  and  you  will  discover  the  scope  and  depth  to  which 
the  two  components  can  potentially  be  intertwined. 

You  will  use  knowledge  you  have  gained  in  this  section  as  you  move  toward  answering  the  module  question:  To  what 
extent  should  ideology  be  the  foundation  of  identity? 
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Section  3:  Linking  Identity  and  Ideoiogy 


Section  3 introduction 


Lisa  F.  Young/9368689/Fotolia 


Are  you  an  enthusiastic  fan  of  sports?  Do  you  have  friends  who  are  fanatics  about  sports?  Many  sports  fans  identify 
closely  with  their  team  and  demonstrate  their  affiliation  by  wearing  team  colours  or  by  attaching  team  logos  to  their 
personal  possessions.  Having  such  a loyal  fan  base  is  seen  as  a positive  thing  for  a team.  This  loyalty  can  help  make  a 
team  financially  successful  and  energize  the  players  on  the  field,  the  ice,  or  the  court. 

Supporting  a team  sometimes  includes  making  fun  of  opposing  teams.  Good-natured  teasing  of  rival  fans  is  often  a 
part  of  sporting  events  but,  at  times,  verbal  barbs  directed  at  opposing  teams  can  be  taken  personally.  Riots  between 
rival  fans  are  not  unheard  of,  and  serious  injuries  and  deaths  have  sometimes  resulted  from  such  clashes. 

How  is  it  that  a sporting  event  held  primarily  for  entertainment  can  spur  some  individuals  on  to  violence?  Why  is  it 
that  insults  directed  at  a team  and  players  far  down  on  the  field  sometimes  lead  to  physical  conflicts  high  up  in  the 
stands?  The  truth  is,  some  people  identify  so  closely  with  their  favourite  teams  that  a verbal  assault  on  the  team  is 
interpreted  as  a personal  attack  on  the  people  themselves. 

If  their  personal  belief  systems  condone  violence  as  a prime  means  of  conflict  resolution,  they  may  choose  to  respond 
physically  to  a perceived  affront  to  their  team’s  reputation. 

In  this  module’s  previous  sections  you  explored  the  concepts  of  identity  and  ideology.  Like  a supporter  identifying 
with  a team,  it  is  possible  for  a person’s  identity  to  be  tied  closely  to  an  ideology.  And,  as  with  fans,  this  can  lead  to 
cooperation  that  improves  community  life.  It  can  also  sometimes  lead  to  tragic  consequences.  In  this  section  you  will 
begin  to  develop  an  understanding  of  how  identity  and  ideology  can  intertwine  to  influence  the  actions  of  individuals 
and  groups  of  people. 
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Section  3 Introduction 


In  this  section  you  will  be  answering  this  question: 

What  is  the  relationship  between  identity  and  ideology? 

In  This  Section 

In  this  section,  there  are  two  lessons  and  one  section  challenge. 

In  each  lesson  you  will  have  opportunities  to 

• discover  the  degree  to  which  ideology  can  influence  human  behaviour 

• reflect  on  the  impact  that  ideology  has  had  on  your  own  identity 

Lesson  1 : Ideology’s  Influence  on  Identity 

This  is  the  lesson  question:  How  can  ideology  shape  identity?  You  will  explore  the  degree  to  which  ideological  beliefs 
can  shape  both  individual  and  collective  identities  by  researching  the  Hitler  Youth  movement. 

Lesson  2:  Linking  Identity  and  Ideoiogy — Pros  and  Cons 

The  lesson  focuses  on  this  question:  What  are  the  advantages  and  disadvantages  of  linking  identity  with  ideology?  In 
this  lesson  you  will  review  a variety  of  historical  examples  of  how  linking  ideology  and  identity  has  shaped  human 
affairs.  From  this  exploration  you  will  generate  a list  of  the  potential  positive  and  negative  consequences  of  linking 
identity  and  ideology. 

Section  3 Challenge:  Exploring  How  Ideology  Shapes  Identity 

At  the  end  of  this  section,  you  will  use  the  knowledge  you  acquired  in  the  lessons  to  help  analyze  how  your  identity 
and/or  that  of  your  peers  has  been  influenced  by  democratic  ideals.  You  will  use  this  knowledge  in  an  attempt  to  sway 
others  to  accept  those  same  ideals. 
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Outcomes 

In  this  section  you  will  develop  your  understanding  of  ideology  by 
• appreciating  various  perspectives  regarding  identity  and  ideology 


• evaluating  the  extent  to  which  personal  identity  should  be  shaped  by  ideologies 


• critical  thinking  • cooperation 

• creative  thinking 

• historical  thinking 


• respect  for  multiple 
perspectives 


• organizing  information 


• written  literacy 


• analyzing  and 
evaluating  Information 


• visual  literacy 

• media  literacy 
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Section  3:  Linking  identity  and  Ideoiogy 


Lesson  1 : Ideoiogy’s  Infiuence  on  identity 

Get  Focused 


SSGT  JOHN  HOUGHTON,  USAF/ 020429-F-0981  H-165/defenseimagery.mil 


Consider  this  photo.  Based  only  on  what  you  see  in  the  photo,  if  you  were  required  to  assist  one  of  these  groups, 
which  one  would  you  be  more  inclined  to  help?  Which  group  do  you  most  closely  identify  with?  Do  your  ideological 
beliefs  play  a role  in  guiding  your  interpretation  of  the  photograph  and  in  helping  you  decide  which  group  you  most 
identify  with? 

You  have  learned  that  ideology  can  be  one  of  many  factors  that  influence  a person’s  identity.  In  this  lesson  you  will 
investigate  the  degree  to  which  ideology  can  influence  personal  and  collective  identity. 

In  this  lesson  you  will  be  answering  this  question: 

How  can  ideology  shape  identity? 
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Explore 


right  image;  IISH  Stefan  R.  Landsberger  Collection  (http;//www.iisg.nl/~landsberger) 


For  some  groups  and  individuals,  ideology  can  become  one  of  the  most  important  factors,  if  not  the  single  most 
important  factor,  that  influences  their  identity.  There  are  many  historical  examples. 

During  Mao  Zedong’s  Cultural  Revolution  in  the  1960s,  groups  of  young  people  known  as  the  Red  Guard  became 
Mao’s  ideological  foot  soldiers.  These  people  implemented  their  leader’s  radical  programs  in  China. 

During  the  1970s,  members  of  the  Front  de  liberation  du  Quebec  (FLQ)  were  viewed  as  terrorists  and  murderers  by 
Prime  Minister  Trudeau  and  by  many  other  Canadians.  The  FLQ  saw  themselves  as  rebels  fighting  to  free  Quebec 
from  English  and  capitalist  domination. 

Perhaps  the  most  famous  example  of  ideology  shaping  identity,  however,  comes 
from  Nazi  Germany  in  the  1930s  and  1940s.  Adolf  Hitler  and  the  Nazi  party  started  a 
number  of  youth  groups,  including  the  Hitler  Jungend  (Hitler  Youth)  for  boys  and  the 
League  of  German  Maidens  for  girls.  These  organizations  were  presented  to  youth  as 
groups  providing  fun  activities  for  young  people.  Those  who  joined  the  groups  were 
ultimately  subjected  to  a carefully  orchestrated  program  of  indoctrination  by  the  Nazis. 


indoctrination:  teaching  a 
person  or  a group  of  people  to 
adopt  a biased  set  of  beliefs 
without  critically  analyzing  the 
beliefs 


Discover 


Your  task  is  to  research  the  Hitler  Youth  movement  and  become  reasonably  well  informed  about  its  history,  goals,  and 
effects  on  young  people. 

As  well  as  doing  basic  factual  research,  where  possible  you  should  try  to  read  accounts  and  recollections  from  former 
Hitler  Youth  members.  The  idea  is  to  try  to  get  inside  the  minds  of  these  people  to  see  how  their  identities  were  shaped 
by  their  involvement  in  the  organization.  By  the  time  you  are  done,  you  should  have  enough  background  to  have  a 
basic  understanding  of  the  mindset  of  a Hitler  Youth  member. 
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] 


Based  on  the  racist,  violent,  and  murderous  acts  carried  out  by  Hitler’s  Nazi  regime  before  and 
during  World  War  11,  most  people  have  rejected  Nazism  as  an  ideology. 

However,  far-right  ideologies  like  fascism  and  Nazism  still  exist  today,  and  the  Internet  does 
provide  an  uncensored  forum  for  those  few  people  who  still  adhere  to  these  ideologies.  In  the 
course  of  your  research,  you  may  come  across  some  extreme  right-wing  websites  that  celebrate 
Nazi  ideals  and  organizations  like  the  Hitler  Youth. 


Most  people  find  the  content  of  these  sites  offensive  and  their  interpretation  of  history  to  be  highly  suspect.  Keep  your 
thinking  cap  on  tight  as  you  do  your  research.  Think  critically  about  what  you  read,  recognize  potential  bias  where  it 
exists,  check  your  facts,  and  analyze  the  perspectives  presented  in  light  of  what  you  know  to  be  true. 


SGo  to  the  multimedia  DVD,  and  access  the  Hitler  Youth  Notes.  These  notes  will  give  you  a starting  point  for 
research.  You  should  also  expand  your  search — where  required — beyond  what’s  in  the  notes.  If  something 
grabs  your  interest,  don’t  be  afraid  to  explore  it  further. 

Be  sure  to  make  your  own  notes  as  you  research,  and  don’t  forget  to  include  your  own  impressions  and  opinions  on 
what  you  discover.  Place  your  notes  in  your  portfolio  when  you  are  finished  with  them.  You  will  want  to  refer  back  to 
the  notes  when  you  take  on  the  section  challenge. 


Understanding  and  Responding 


Ideology  and  Identity  Questionnaire:  Hitier  Youth  Member 


Part  1 


By  now,  you  should  be  somewhat  familiar  with  the  Hitler  Youth  movement  and  the  beliefs  and  values  of  those  young 
people  who  saw  membership  in  the  organization  to  be  an  intrinsic  part  of  their  identity.  If  you  run  into  difficulty  as 
you  work  through  the  following  activity,  you  can  always  go  back  and  do  a little  more  research.  If  you  find  yourself 
really  struggling,  ask  your  teacher  for  assistance. 


Your  first  task  is  to  complete  the  questionnaire  as  you  would  imagine  an  ardent  and  fully  indoctrinated  member  of  the 
Hitler  Youth  might  fill  out  the  document. 


Go  to  the  multimedia  DVD,  and  complete  the  Ideology  and  Identity  Questionnaire:  Hitler  Youth  Member. 


If  possible,  you  may  wish  to  compare  your  imagined  responses  to  the  questions  with  those  of  another  student  who  has 
completed  the  same  activity.  Discuss  how  authentic  the  responses  are  by  giving  and  receiving  feedback.  Based  on  this 
feedback,  you  may  change  your  responses  if  you  wish  before  moving  on  to  the  next  part  of  the  activity. 

When  you  feel  you  have  provided  fairly  authentic  and  realistic  responses  to  the  questionnaire,  move  on  to  the  second 
part  of  the  activity. 
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ideology  and  Identity  Questionnaire:  Student  Responses 

Part  2 

Now  that  you  have  predicted  the  likely  responses  of  an  indoctrinated  Hitler  Youth  member,  complete  your  own  version 
of  the  questionnaire  by  responding  to  the  questions  on  the  basis  of  your  own  beliefs  and  values.  You  will  then  be  asked 
to  compare  and  evaluate  your  responses  and  draw  some  conclusions. 


Go  to  the  multimedia  DVD,  and  complete  the  Ideology  and  Identity  Questionnaire:  Student  Responses. 
Place  your  completed  questionnaires  into  your  portfolio  for  your  teacher  to  review. 

Going  Beyond 

The  Hitler  Youth  were  not  the  only  targets  of  the  Nazi  program  of  ideological  indoctrination.  Propaganda  campaigns 
were  used  to  spread  Nazi  ideology  to  the  population  at  large  to  try  and  cultivate  a single  collective  identity  for  the 
people  of  Germany. 

The  best  known  propaganda  piece  to  come  out  of  the  period  was  the  film  Triumph  of  the  Will.  This  work  by  German 
director  Leni  Riefenstahl  presents  the  1933  Nazi  Party  Rally  as  an  event  of  remarkable  ceremony  and  grandeur. 

Triumph  of  the  Will  is  still  considered  a landmark  in  the  production  of  propaganda  films.  It  is  widely  available  in 
libraries  and  video  outlets  and  is  worth  a look  for  anyone  who  wants  to  gain  insight  into  how  propaganda  can  be  used 
to  cultivate  a unified  collective  identity. 

Lesson  Summary 

In  this  lesson  you  have  answered  this  question:  How  can  ideology  shape  identity?  You  have  researched  the  Hitler 
Youth  movement  as  an  extreme  example  of  how  ideology  can  shape  identity.  You  have  envisioned  how  ideology 
shaped  some  Hitler  Youth  members’  views  of  themselves  and  their  society.  By  comparing  their  views  with  your  own, 
you  have  gained  further  insight  into  how  ideology  has  shaped  your  identity. 

You  worked  on  answering  the  section  question:  What  is  the  relationship  between  identity  and  ideology? 
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Section  3:  Linking  Identity  and  Ideology 


Lesson  2:  Linking  Identity  and  Ideology — Pros  and  Cons 

Get  Focused 

In  a television  interview,  controversial  American  writer  Anne  Coulter  was  speaking  about  voters  who  occasionally 
vote  for  different  political  parties.  She  said  the  following: 


“The  swing  voters — I like  to  refer  to  them  as  the  idiot  voters  because  they  don’t  have  set  philosophical  principles.  You’re  either  a 
liberal  or  you’re  a conservative  if  you  have  an  IQ  above  a toaster.” 

Coulter  quote 


; What  do  you  think?  Is  Coulter  correct?  Should  a person  identify  solely  with  a single  ideological  perspective?  Does  an 
unwillingness  to  do  so  indicate  a lack  of  principles? 

I 

'In  Lesson  1 you  explored  the  extent  to  which  identity  can  be  shaped  by  ideology.  In  this  lesson  you’ll  start  to  think 
I about  the  implications  of  this  relationship  between  identity  and  ideology.  You’ll  review  the  negative  consequences  of 
ideology  being  the  primary  factor  in  shaping  identity,  but  you’ll  also  speculate  on  the  potentially  positive  outcomes  of 
linking  ideology  and  identity. 

( In  this  lesson  you  will  answer  this  question: 

^ What  are  the  advantages  and  disadvantages  of  linking  identity  with  ideology? 

Explore 

; Review  the  following  articles,  cartoons,  and  multimedia  files.  Consider  their  relevance  to  ideology  and  identity.  How 
; do  they  provide  examples  of  the  advantages  and  disadvantages  of  linking  ideology  to  identity?  Jot  down  your  ideas  so 
I that  you  can  recall  them  later. 


Why  the  Moon? 

On  October  4,  1957,  the  Soviet  Union  launched  a basketball-sized  sphere  into  space.  Sputnik  I 
was  the  first  artificial  satellite  to  orbit  Earth,  and  the  radio  signals  it  beamed  back  did  far  more 
than  provide  information  about  the  planet’s  upper  atmosphere.  The  signals  served  notice  of  the 
Soviet  Union’s  advanced  rocketry  capabilities. 

This  fact  was  tremendously  worrisome  to  American  political  and  military  leaders.  If  the  USSR 
could  launch  a satellite  into  orbit  atop  a missile,  the  communist  nation  might  soon  be  capable 
of  launching  atomic  weapons  at  the  United  States  with  the  same  technology. 

NASA 

But  beyond  the  military  threat.  Sputnik  represented  an  ideological  slap  in  the  face  to  the  United  States.  The  Soviet  Union,  a 
collectivist  and  totalitarian  dictatorship,  had  beaten  America  into  space.  The  Russians  could  now  claim  that  communist  ideology 
was  obviously  more  capable  of  advancing  the  cause  of  humanity  than  capitalism  and  democracy.  The  Soviet  Union  would 
reinforce  this  point  on  April  12,  1961 , when  Soviet  cosmonaut  Yuri  Gagarin  became  the  first  person  to  orbit  Earth. 
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Sputnik  and  Gagarin’s  mission  had  left  the  United  States  playing  catch  up  in  what  would  come  to  be  called  the  “space  race.”  A 
month  after  Gagarin’s  flight,  the  Americans  launched  Alan  Shepard  on  a sub-orbital  flight  that  made  him  the  second  man — and 
the  first  American — in  space.  For  the  Americans,  this  was  a step  in  the  right  direction,  but  it  still  paled  in  comparison  to  the  Soviet 
achievement. 

On  May  25,  1961,  United  States  President  John  F.  Kennedy,  while  speaking  to  Congress,  unequivocally  linked  success  in  the 
space  race  with  the  battle  between  the  ideals  of  democracy  and  capitalism  and  those  of  communism. 


Go  to  the  multimedia  DVD,  and  listen  to  the  excerpt  from  Kennedy’s  speech. 


“Finally,  if  we  are  to  win  the  battle  that  is  now  going  on  around  the  world  between  freedom  and  tyranny,  the  dramatic 
achievements  in  space  which  occurred  in  recent  weeks  should  have  made  clear  to  us  all,  as  did  the  Sputnik  in  1957,  the  impact 
of  this  adventure  on  the  minds  of  men  everywhere,  who  are  attempting  to  make  a determination  of  which  road  they  should  take.” 

John  F.  Kennedy 

“Message  to  the  Congress  on  Urgent  National  Needs” 

Delivered  in  person  before  a joint  session  of  Congress 
May  25,  1961 


Kennedy  then  raised  the  bar  in  the  space  race  by  vowing  the  United  States 
would  put  a man  on  the  Moon  before  the  end  of  the  1960s.  He  made  it  clear  to 
Americans  that  this  was  a collective  goal  for  all  Americans  to  share. 


Photo  and  audio  recording:  Courtesy  of  the 
John  F.  Kennedy  Presidential  Library  and 
Museum,  Boston. 


Go  to  the  multimedia  DVD,  and  listen  to  another  excerpt  from  Kennedy’s  speech. 


“But  in  a very  real  sense,  it  will  not  be  one  man  going  to  the  Moon-if  we  make  this  judgment  affirmatively,  it  will  be  an  entire 
nation.  For  all  of  us  must  work  to  put  him  there.” 

John  F.  Kennedy 

“Message  to  the  Congress  on  Urgent  National  Needs” 

Delivered  in  person  before  a joint  session  of  Congress 
May  25,  1961 
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rhe  goal  of  landing  a man  on  the  Moon  did  inspire  Americans.  Media  and  public  interest  in  the  Apollo  Moon 
Program  was  massive.  An  entire  industry  was  set  up  around  the  space  program.  Billions  of  taxpayer  dollars  were  spent 
ieveloping  the  necessary  technology,  and  there  were  few  complaints  from  American  citizens. 

3n  July  20,  1969,  the  people  of  the  United  States  were  rewarded.  Neil  Armstrong  became  the  first  person  to  step  on 
he  Moon’s  surface.  The  Apollo  1 1 Moon  landing,  broadcast  live  on  television  around  the  world,  solidified  the  US 
position  as  the  world’s  dominant  space  power. 

VIoreover,  if  the  space  race  was  an  ideological  contest  as  well  as  a technological  one,  democracy  and  capitalism  could 
low  be  trumpeted  as  superior  to  communism. 

?^or  their  part,  after  Apollo  1 1,  the  Soviets  bowed  out  of  the  race  entirely,  labelling  the  American  missions  wasteful, 
rhe  Soviets  claimed  that  similar  science  could  be  accomplished  cheaper  with  robotic  craft. 


Go  to  the  multimedia  DVD,  and  watch  some  Apollo  1 1 television  footage  from  the  first  Moon  landing. 


X became  clear  that  in  the  years  following  the  Apollo  1 1 landing,  Americans  had  most  identified  with  the  ideological 
ispects  of  the  space  race.  Subsequent  Moon  landings  provided  a wealth  of  scientific  data  about  the  origins  of  Earth, 
he  Moon,  and  the  planets.  The  Apollo  program  itself  had  generated  technological  innovations  that  were  finding  their 
vay  into  products  purchased  by  average  Americans.  Despite  this,  public  interest  in  space  exploration  quickly  waned 
ifter  Apollo  11. 


mnding  for  the  Apollo  program  quickly  dried  up.  Apollo  17  became  the  last  Moon  mission.  The  three  subsequent 
nissions  were  all  cancelled.  Sending  people  to  the  Moon  was  expensive  and,  for  most  Americans,  the  superiority  of 
lemocracy  and  capitalism  had  been  proven  with  the  first  Moon  landing.  The  space  race  was  over. 


Pause  and  Reflect 


Do  you  think  the  Apollo  program  would  have  been  launched  if  a communist  nation  had  not  first  made  advances  in  space?  Did 
Americans  predominantly  identify  with  the  Apollo  program  as  a scientific  endeavour  or  as  an  ideological  competition?  If  your 
answer  is  the  latter,  does  this  diminish  the  scientific  achievements  of  the  program? 
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Are  you  confused  by  the  cartoon?  Do  an  Internet  search  to  try  to  make  things  clearer.  Hint:  The  animals  in  the  cartoor 
are  political  symbols  in  the  United  States. 


^ . Pause  and  Reflect 

Why  has  the  cartoonist  chosen  a bar  fight  to  indicate  conflict  between  two  political  entities  as  opposed  to,  for  example,  a boxing 
match?  What  is  the  cartoonist  saying  about  the  reasons  for  the  conflict?  What  criticism  is  the  cartoonist  leveling  at  internal 
ideological  conflict  in  the  United  States  at  a time  when  democracy  appears  threatened  by  external  forces? 


American  national  identity  is  inextricably  tied  to  the  fundamental  moral  principles  that  led  to  the  formulation  and  development 
of  the  American  Constitution  and  the  rule-of-law  culture  that  it  represents.  A salient  question  concerning  United  States  foreign 
policy  has  been  the  extent  to  which  fundamental  moral  precepts  borne  of  our  constitutional  experience  should  not  be  reflected 
in  our  construction  of  foreign  relations  law,  national  security  law,  and  international  law,  including  international  human  rights  law. 

An  expectation  held  by  many  thoughtful  observers  of  the  international  scene  is  that  a state  with  the  immense  power  of  the  United 
States  must  be  seen  to  be  the  exemplar  of  its  values  in  the  international  community,  and  that  its  commitment  to  the  international 
rule  of  law  must  be  as  firm  and  consistent  as  its  commitment  to  its  own  constitutional  values. 

Winston  P.  Nagan  & Craig  Hammer;  Patriotism,  Nationalism  and  the  War  on  Terror:  A Mild  Plea  in  Avoidance 
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^ Pause  and  Reflect 


Should  the  rights,  freedoms,  and  legal  protections  that  form  the  foundation  of  democratic  ideals  be  offered  to  those  people  who 
are  regarded  as  a threat  to  democracy?  Is  it  acceptable  to  lock  suspected  terrorists  away  without  trial?  Is  such  action  consistent 
with  American  perceptions  of  themselves  and  their  nation? 


S A S,  K A T C H E W A N 


YOUNG  S'!  LIBERAL 

ORGANI  ZATI  ON 


Homt  AJbotftUs  Action  Ite^  It  Evoirt*  NoiMniitttor  ttosiM  Cein$Mi«  Glute  Unlct  Co«yt»ct 


Take  Action 


Add  your  voice  to  the  Saskatchewan  Young  Liberals.,, Click  Here  to  Join  Today! 

wnate^r  you're  looking  fdt  • pokey,  campaigning,  otjust  a tot  of 
Saskatchewan  Young  Libera  is  are  the  piace  for  you! 

Why  should  I join? 

Joining  the  Saskatchewan  Young  Liberals  offers  you  an  unprecedented  opportunity  to  become  involved  Ir^  the  potitcal 
process  and  to  have  your  voice  heard!  It's  also  a great  way  to  meet  new  life-long  friends,  meet  Influential  politicianSj, 
attend  provincial  or  rational  policy  and  leadership  convenltons,  and  take  part  in  other  exciting  events. 


Pause  and  Reflect 


What  are  the  potential  personal  and  societal  benefits  of  individuals  openly  identifying  with  a particular  ideological  perspective? 
Are  there  any  potential  drawbacks? 


“One  young  person  cried  that  he  could  not  bear  to  watch  his  ideals  ‘sink  into  the  mud’;  another  claimed  that  he  had  ‘lost  my  belief 
in  humankind.’” 

Michael  H,  Kater,  Hitler  Youth.  (Harvard  University  Press  { 2004) . Arnold  P.  in  Kurt  Hass,  ed,  Jungend  unterm  Schicksal:  Lebensberichte  junger  Deutscher,  1946- 
1949  (Hamburg,  1950),  22  (first  quote);  Erna  Stahl,  ed.,  Jungen  im  Schatten  von  gestern:  Aufsatze  Jungendlicher  zur  Zeit  (Hamburg,  1948),  80  (second  quote) 
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Courtesy  of  the  U.S.  National  Archives  and  Records  Administration 


This  is  a photo  from  the  United  States  National  Archives  and 
Records  Administration.  The  caption  reads:  “With  torn  picture 
of  his  fuehrer  beside  his  clenched  fist,  a dead  general  of  the 
Volkssturm  lies  on  the  floor  of  city  hall  in  Leipzig,  Germany. 
He  committed  suicide  rather  than  face  U.S.  Army  troops  who 
captured  the  city  on  April  19,  1945.” 


Pause  and  Reflect 

If  an  individual’s  identity  or  a group’s  identity  is  closely 
tied  to  a particular  ideology,  what  might  the  effect  be  if 
that  ideology  becomes  outmoded? 


“Some  of  these  youthful  soldiers  engaged  in  suicide  missions 
that  seasoned  Wehrmacht  soldiers  would  never  have  dared 
to  attempt,  such  as  allowing  tanks  to  roll  over  them  and  then 
detonating  a grenade. ...  Their  fanatical  faith  in  their  cause  and 
in  themselves  led  them  to  commit  war  crimes,  however;  in  the 
late  summer  of  1944  they  shot  sixty-four  British  and  Canadian 
prisoners-of-war,  for  which  their  commanding  officer,  Kurt 
Meyer,  was  eventually  sentenced  to  death  by  a Canadian  court. 


Source:  Kater,  Michael  H.  Hitler  Youth.  Cambridge:  Harvard 
University  Press,  2004.  p 214. 


Courtesy  of  U.S.  National  Archives  and  Records  Administration 

This  is  a photo  of  American  soldiers,  stripped  of  all  equipment, 
lying  dead,  face  down  in  the  slush  of  a crossroads  somewhere 
on  the  Western  Front  during  December  1944. 
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The  Killing  Fields  of  the  Khmer  Rouge 

The  twentieth  century  is  rife  with  examples  of  inhumanity  and  mass  murder.  The  best  known  is  undeniably  the 
Holocaust,  Hitler’s  attempt  to  wipe  out  the  Jewish  people  of  Europe.  Immersed  in  Nazi  ideology,  German  soldiers  and 
police  officers  rounded  up  Jewish  men,  women,  and  children  from  across  Nazi-occupied  Europe. 

If  they  were  not  murdered  outright  by  those  who  had  captured  them,  the  Jewish  prisoners  were  shipped  off  to  camps 
dedicated  to  the  murder  of  Jews,  Roma,  homosexuals,  and  others  who  didn’t  fit  into  the  Nazi  vision  of  the  world.  As 
the  scope  of  the  Holocaust  became  evident  at  the  end  of  World  War  II,  the  newly  formed  United  Nations  took  steps  to 
prevent  such  a horror  from  occurring  again.  And  yet  it  has. 

In  Rwanda.  In  the  Sudan.  And  between  1975  and  1979,  in  the  Asian  nation  of  Cambodia. 


In  Cambodia,  a civil  war  that  started  in  1970  ended  when,  in  1975,  a Marxist  group  known  as  the  Khmer  Rouge  finally 
succeeded  in  eliminating  its  right-wing  rivals  and  overran  Cambodia’s  capital  of  Phnom  Penh. 


The  Khmer  Rouge’s  leader,  Pol  Pot,  implemented  a strict  ideological  program  that  might  be  described  as  “agrarian 
Maoism.”  He  and  his  followers  believed  that  all  people  should  live  in  agricultural  communes,  and  that  all  citizens 
should  be  farmers.  Under  the  Khmer  Rouge,  capitalist  trappings  like  private  property  and  money  were  abolished. 
Buddhism  and  other  religions  were  banned.  Pol  Pot’s  policies  were  designed  to  return  Cambodia  to  a pre-industrial 
state. 


^ Pause  and  Reflect 

What  are  some  potential  pitfalls  for  individuals  and  societies  of  allowing  ideology  to  become  the  primary  guiding  force  in  one’s 
life?  Are  there  any  potential  benefits  to  identifying  closely  with  a political  ideology? 


Cambodian  citizens  were  forced  from  the  cities  and  required  to  slave  away  in  the  fields  as  they  were  constantly 
watched  by  armed  Khmer  Rouge  fighters.  Any  perceived  lack  of  effort  on  the  part  of  workers  could  bring  instant 
death.  Intellectuals,  associated  by  the  Khmer  Rouge  with  the  old  capitalist  industrial  society,  were  often  killed 
outright.  Teachers,  university  students,  and  anyone  who  had  previously  had  even  a small  or  moderate  amount 
of  education  or  wealth  were  targeted  for  executions.  Hundreds  of  thousands  of  people  were  tortured  and  killed, 
sometimes  for  something  as  simple  as  wearing  glasses. 

Cambodia  was,  for  all  intents  and  purposes,  plunged  back  into  the  Middle  Ages  by  the  policies  of  Pol  Pot.  During 
the  five-year  rule  of  the  Khmer  Rouge,  it  is  estimated  that  over  two  million  Cambodians  died.  Those  who  weren’t 
executed  were  worked  to  death  or  died  of  starvation  or  disease. 


Finally,  in  1979,  Cambodia  was  invaded  by  the  Vietnamese  Army,  and  Pol  Pot’s  regime  was  overthrown.  Pol  Pot 
and  his  followers  retreated  to  the  jungles  where  they  formed  an  ineffectual  resistance  army.  Eventually,  in  1996,  the 
Khmer  Rouge  laid  down  their  arms  and  abolished  their  organization. 

Pol  Pot,  although  he  had  been  denounced  by  the  Khmer  Rouge  and  put  under  house  arrest,  ultimately  died  of  natural 
causes.  He  was  never  brought  to  trial  for  the  millions  of  deaths  he  ordered  in  his  name. 


Go  to  the  multimedia  DVD,  and  view  the  “Believe”  video. 
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Pause  and  Reflect 

A fully  indoctrinated  Hitler  Youth  member  would  likely  see  “Believe”  as  a foolish  attempt  to  deny  the  superiority  of  one  race  over 
others.  Should  such  a perspective  be  seen  simply  as  different,  or  should  it  be  deemed  fundamentally  wrong?  How  do  you  know? 

What  criteria  should  be  used  to  judge  if  a particular  ideological  perspective  is  worthy  of  identifying  with  or  whether  it  should  be 
rejected? 


Go  to  the  multimedia  DVD,  and  view  the  video  “Heroes  Remember.” 


Go  to  the  multimedia  DVD,  and  read  the  Hamilton  Spectator  letter. 


0URS...to  fight  for 


Freedom  of  Speech 


Freedom  of  Worship 


Pause  and  Reflect 


Are  there  ever  advantages  when  conflicts  arise  between 
societies  that  identify  with  vastly  different  ideologies? 


These  four  paintings  by  artist  Norman  Rockwell,  which  were  first  published  in  early  1943, 
encapsulated  what  many  Americans  believed  was  at  stake  in  World  War  II. 
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Understanding  and  Responding 

Linking  Identity  to  Ideology 

Now  that  you  have  had  a chance  to  review  all  of  the  readings,  images,  and  multimedia  files,  look  over  the  notes  you’ve 
jotted  down.  What  generalizations  can  you  make  about  the  advantages  and  disadvantages  of  linking  identity  and 
ideology? 

^ ^ Go  to  the  multimedia  DVD,  and  record  your  generalizations  in  the  Linking  Identity  to  Ideology:  Advantages 

I d5d  J and  Disadvantages  chart. 

EWhen  you  have  recorded  your  generalizations,  go  to  Advantages  and  Disadvantages  in  the  multimedia 
DVD. 

Lesson  Summary 

In  this  lesson  you  answered  this  question:  What  are  the  advantages  and  disadvantages  of  linking  identity  with 
I ideology?  Whether  linking  ideology  and  identity  can  be  seen  as  positive  depends  heavily  on  the  nature  of  the  ideology 
to  which  people  adhere  and  the  degree  to  which  they  incorporate  ideology  into  their  identities. 

,As  illustrated  by  many  of  the  case  studies  you  have  reviewed,  the  linking  of  individual  and  collective  identity  to 
lideology  has  contributed  to  some  of  humanity’s  most  barbaric  acts.  Yet,  for  all  of  the  cases  where  a link  between 
I identity  and  ideology  appears  to  have  led  to  a step  backward  for  human  progress,  there  are  plenty  of  instances  where 
I this  link  has  clearly  resulted  in  a step  forward. 

In  the  1930s,  for  example.  Dr.  Norman  Bethune’s  identification  with  the  goals  of  communism  led  him  to  war  zones 
in  Europe  and  Asia.  In  places  where  ideological  conflict  was  a cause  of  death  and  destruction,  this  Canadian  doctor’s 
efforts  saved  countless  lives  and  revolutionized  the  treatment  of  people  wounded  in  battle. 

In  the  present  day,  the  admirable  work  of  a group  like  Amnesty  International  is  carried  out  by  people  who  identify 
I with  an  ideology  that  promotes  the  protection  and  advancement  of  human  rights.  For  the  women  and  men  who  have 
benefited  from  Amnesty  International’s  efforts,  there  can  be  little  doubt  that  identifying  with  these  ideals  has  been 
f positive. 


You  also  worked  on  answering  the  Section  3 question:  What  is  the  relationship  between  identity  and  ideology? 


rAs  you  move  through  the  course,  and  indeed  through  life,  you  will  need  to  continue  to  assess  the  advantages  and 
jpotential  pitfalls  of  linking  ideology  and  identity. 
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Section  3 Challenge 


Exploring  How  Ideology  Shapes  Identity 


The  purpose  of  this  challenge  is  to  allow  you  to  explore 
the  relationship  between  your  identity  (and  those  of  other 
young  people)  and  the  dominant  ideology  in  Canada. 

Feel  free  to  discuss  the  assignment  with  your  peers  to  get 
ideas  and  inspiration,  but  make  sure  the  work  you  submit 
is  your  own. 

It’s  the  end  of  World  War  11.  After  almost  six  years  of 
war,  the  armies  of  Canada,  the  United  States,  and  Great 
Britain  are  celebrating  the  defeat  of  Hitler’s  Nazi  regime. 
Much  of  Germany,  however,  lies  in  ruins. 

Many  of  Germany’s  young  people,  subjected  to  years  of 
indoctrination  at  the  hands  of  the  Nazis,  are  stunned  that 
Hitler’s  rule — supposed  to  last  a thousand  years — has 
ended  after  less  than  twenty.  Some  young  people  still 
cling  to  Nazi  beliefs,  and  they  are  unable  to  separate 
their  personal  identities  from  the  ideology  that  has  been 
a dominant  force  in  their  lives  since  early  childhood. 

You  are  an  officer  in  the  Canadian  army.  Your  mission  is 
to  help  begin  to  “de-Nazify”  the  thousands  of  German 
youth  who,  as  a result  of  their  membership  in  Nazi  youth 
programs,  have  come  to  identify  with  Nazi  ideals  and 
beliefs.  In  short,  you  are  to  help  them  begin  to  identify 
with  the  ideals  and  beliefs  associated  with  democracies 
such  as  Canada,  the  US,  and  Britain. 


Courtesy  of  U.S.  National  Archives  and  Records  Administration 


The  indoctrination  young  people  underwent  in  movements  like  the  Hitler  Jungend  was  reinforced  by  Nazi  propaganda. 
Under  the  Nazis,  Germans  were  continually  bombarded  by  images  and  audio  that  glorified  the  Nazi  world  vision.  Your 
superiors  in  the  army  feel  that  a counter-propaganda  campaign  is  a good  place  to  start  in  the  program  to  de-Nazify 
Germany’s  youth. 

Here  are  your  orders. 


Section  3 Challenge 


From:  Allied  Occupation  Command  Headquarters  (HQ) 

To:  Deputy  Commander,  Youth  Re-education  Program 
Time:  12:00  Zulu 

You  are  ordered  to  develop  a graphic,  audio,  or  audiovisual  piece  designed  to 
introduce  German  youth  to,  and  encourage  them  to  adopt,  ideals  and  beliefs 
consistent  with  those  of  the  democratic  nations  as  opposed  to  . the  ideals  and 
beliefs  of  the  former  Nazi  regime. 

It  is  not  expected  that  you  will  incorporate  every  ideal  or  belief  associated 
with  democracy.  Rather,  it  is  preferable  that  you  concentrate  on  those 
democratic  ideals  and  beliefs  with  which  young  people  already  living  in. 
democracies  would  most  readily  identify. 


It  is  hoped  that  by  concentrating  on  ideals  that  appeal  to  youth  you  will  be 
more  likely  to  influence  the  former  Hitler  Youth  members  you  are  targeting. 
Cfficials  at  headquarters  believe  that  given  your  age,  knowledge,  and 
experience,  you  are  ideally  suited  for  this  project. 

You  are  given  a wide  degree  of  discretion  when  choosing  the  medium  through 
which  you  will  deliver  your  message.  Options  include  any  one  of  the 
following: 

• a series  of  four  posters 

Posters  may  be  black  and  white,  but  colour  is  preferred.  Posters  can 
contain  some  text,  but  should  be  primarily  visual.  Each  poster  could 
represent  a different  democratic  ideal  or  all  posters  could  concentrate 
on  the  same  ideal,  but  approach  the  ideal  in  different  ways. 

• a series  of  four  postage  stamps 

These  must  be  rendered  in  large  format. 


Go  to  the  multimedia  DVD,  and  see  the  "stamp  examples. 


Stamps  should  be  in  colour.  Textual  content  should  be  limited  to  a one- 
or  two-word  caption.  The  message  must  be  delivered  primarily  through 
visuals.  As  with  the  poster  option,  you  may  choose  to  represent  multiple 
democratic  ideals  or  represent  a single  ideal  in  different  ways. 

• a one-minute  radio  public  service  announcement  or  a detailed  script  for 
such  an  announcement 


Scripts  should  include  descriptions  of  a narrator' s voice,  background 
music,  and  sound  effects  if  there  are  any. 

a one-minute  audiovisual  slide  show  or  a one-minute  movie  trailer  that 
could  be  played  in  movie  theatres  prior  to  the  main  feature 


You  may  wish  to  survey  similar  propaganda  pieces  produced  by  the  Nazi 
government  and  other  governments  for  ideas  on  how  to  present  your  message. 
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Prompt  delivery  of  your  product  is  important.  Choose  a medium  that  interests 
you  and  which  will  bring  you  the  most  success,  but  also  one  that  you  are 
confident  can  be  completed  in  a timely  fashion.  It  is  expected  that  a 
project  of  this  nature  will  require  approximately  three,  80-minute  periods 
to  plan  and  complete. 

Your  final  version  will  be  submitted  to  HQ  for  assessment.  Your  submitted 
project  must  be  accompanied  by  briefing  notes  for  HQ  officials.  These  notes 
will  provide  an  explanation  of  the  decisions  you  made  in  creating  your 
piece . 

You  should  explain  why  youth,  in  particular,  will  identify  with  the 
democratic  ideals  you  have  chosen  to  highlight  in  your  piece.  You  should 
also  justify  your  choices  with  respect  to  the  images,  sounds,  and  music  you 
have  incorporated  into  the  piece. 

How  does  your  information  help  illustrate  the  ideals  of  democracy,  and  why 
will  young  people  identify  with  the  ideals?  HQ  will  be  reviewing  submissions 
from  multiple  divisions  working  on  the  same  project,  so  your  briefing  notes 
should  be  clear,  but  concise.  They  should  not  exceed  500  words. 

Projects  will  be  assessed  based  on  the  criteria  listed  in  the  Exploring  How 
Ideology  Shapes  Identity  Rubric  that  follows. 

Good  luck, 

Lt.  General  T.  Chur 

Allied  Occupation  Command  HQ 


Assignment 

Go  to  the  Module  1 Assignment  Booklet,  and  complete  the  Section  3 Challenge:  Exploring  How  Ideology  Shapes 
Identity. 

Section  3 Summary 

In  this  section  you  answered  this  question:  What  is  the  relationship  between  identity  and  ideology?  You  have 
developed  an  understanding  of  the  degree  to  which  ideology  can  influence  individual  and  collective  identity.  You 
should  be  able  to  provide  examples  that  illustrate  how  ideology  can  influence  identity  in  extreme  ways  and  also  how 
ideology  can  influence  identity  in  more  subtle  ways. 

You  should  have  some  sense  of  the  potential  advantages  and  disadvantages  of  linking  one’s  identity  to  a particular 
ideological  perspective. 

Armed  with  this  information,  you  may  now  wish  to  respond  in  a journal,  on  a blog,  or  by  having  a discussion  with  a 
friend  in  which  you  tackle  the  module  question:  To  what  extent  should  ideology  be  the  foundation  of  identity? 
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Module  1 Challenge 


Identity  and  Ideology  Editorial 


Go  to  the  multimedia  DVD,  and  listen  to  the  audio  clip  from  the  One  Twenty-Fourth  radio  show. 


Guess  who  the  guest  editorialist  is?  It’s  you.  Your  recent 
study  of  the  relationship  between  identity  and  ideology 
make  you  as  qualified  as  most  people  to  express  your 
views  in  an  editorial.  Formulating  and  expressing 
an  informed  opinion  is  one  of  the  cornerstones  of 
citizenship  in  a democracy. 

This  module  challenge  will  provide  you  with  the 
opportunity  to  demonstrate  what  you’ve  learned  about 
ideology  and  identity  and  apply  that  knowledge  in  a 
meaningful  way.  It  will  also  give  you  experience  in 
preparing  an  editorial  so  that  you  can  express  your 
opinions  confidently  and  logically  in  a public  forum. 
This  forum  could  be  in  a newspaper,  on  an  Internet 
discussion  board  or  podcast,  or  on  radio  or  TV. 
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Assignment 


Go  to  the  Module  1 Assignment  Booklet,  and  complete  the  Module  1 Challenge:  Identity  and  Ideology  Editorial. 
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Module  1 Summary 


The  relationship  between  identity  and  ideology  is  important.  As  you  have  seen  in  the  examples  you  have  explored  in 
this  module,  some  individuals  and  groups  make  ideology  the  underpinning  of  their  identity.  Emphasizing  ideology 
sometimes  has  grave  consequences,  and  it  sometimes  has  great  benefits  for  people  and  their  societies. 

For  other  people,  ideology  plays  less  of  a role  in  shaping  identity.  There  are  advantages  and  drawbacks  to  this  as  well. 

In  Module  1 you  have  had  a brief  introduction  to  some  of  the  ideologies  that  have  dominated  recent  human  history. 
You  have  also  had  the  opportunity  to  draw  some  conclusions  regarding  the  module  question:  To  what  extent  should 
ideology  be  the  foundation  of  identity? 

As  you  continue  through  the  course,  keep  an  open  mind.  After  you  learn  more  about  ideologies  and  see  them  from 
different  perspectives,  you  may  find  yourself  re-evaluating  the  conclusions  you  have  reached. 
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Module  1 Glossary 

autonomy:  a state  of  individual  freedom  from  outside  authority 

belief:  a notion,  conviction,  or  impression  that  an  individual  or  group  accepts  as  true 

collective  identity:  aspects  of  an  individual’s  identity  held  in  common  with  a larger  group 

collectivism:  an  approach  to  social  organization  that  puts  the  needs  of  the  group  as  a whole  above  the  needs  and  rights 
of  individuals  within  the  group 

common  good:  the  well-being  of  the  an  entire  group  as  opposed  to  specific  individuals  within  that  group 
conservative:  a person  or  ideology  opposed  to,  or  cautious  about,  change 

counter-revolutionary:  (reactionary):  a person  or  ideology  that  vehemently  resists  change  or  seeks  change  back  to  a 
previous  state 

Counter-revolutionaries  may  advocate  violence  to  achieve  their  goals. 

enculturation:  the  process  by  which  exposure  to  cultural  influences  causes  individuals  to  accept  and  adopt  specific 
cultural  values  and  practices 

extremist:  a person  who  has  fanatical  or  immoderate  views  and  beliefs 

ideology:  a set  of  beliefs  or  values,  in  particular  those  that  form  the  basic  components  of  a political  or  economic 
theory  or  system 

individualism:  an  approach  to  social  organization  that  promotes  individual  rights  over  group  needs  and  advocates 
personal  independence 

indoctrination:  teaching  a person  or  a group  of  people  to  adopt  a biased  set  of  beliefs  without  critically  analyzing  the 
beliefs 

labour  movement:  a term  used  to  describe  efforts  by  workers  to  organize  themselves  into  larger  groups  with  the  goals 
of  improving  wages,  working  conditions,  and  other  benefits 

left  wing:  a term  applied  to  ideologies,  governments,  political  parties,  and  policies  that  promote  change 
liberal:  a person  or  ideology  that  advocates  moderate  and  gradual  change 

moderate:  a person  or  ideology  that  shuns  extremism  and  rejects  violence  as  a means  to  achieving  political  or  social 
jgoals 
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partisan:  strongly,  or  even  fanatically,  in  favour  of  an  idea,  a political  party,  or  a cause 

personal  identity:  a set  of  characteristics  that  define  a person’s  sense  of  self  and  place  in  the  world 

revolutionary:  (radical):  a person  or  ideology  that  advocates  rapid  and  substantial  change,  often  through  violent 
means 

right  wing:  a term  applied  to  ideologies,  governments,  political  parties,  and  policies  that  resist  change  or  promote 
change  that  will  return  society  to  a previous  state  or  condition 

self-reliance:  the  quality  of  being  solely  responsible  for  one’s  own  well-being 

value:  a principle,  philosophy,  or  code  that  defines  what  is  important  or  desirable 

welfare  state:  a state  in  which  the  economy  is  capitalist,  but  the  government  uses  policies  which  modify — either 
directly  or  indirectly — the  market  forces  in  order  to  ensure  economic  stability  and  a basic  standard  of  living  for  its 
citizens 
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Module  2:  The  Foundations  of  Liberalism 


In  Module  1 you  examined  the  relationship  between  ideology  and  identity.  In  Canada, 
and  in  many  other  democracies,  the  ideology  most  citizens  identify  with  is  liberalism. 

By  now,  you  have  probably  started  to  develop  your  own  picture  of  what  the  words 
liberal  and  liberalism  mean.  In  this  module  you  will  look  more  deeply  into  the 
meanings  of  these  words.  You  will  build  on  the  picture  you  have  created,  and  you  will 
clarify  and  modify  your  understanding  of  liberalism. 

You  will  also  begin  a journey  into  the  past.  The  English  word  history  is  derived  from 
the  ancient  Greek  word  historia,  which  means  to  find  out  or  to  learn  by  investigation  or 
inquiry.  In  order  to  improve  your  understanding  of  the  modem  view  of  liberalism,  you 
will  need  to  find  out  about  the  early  history  of  liberalism.  This  module  will  help  in  your 
search. 

Photo  courtesy  National  Archives  and 
Records  Administration 

You  will  learn  about  the  cultures  and  societies  that  pioneered  many  of  the  principles 

of  liberalism.  Then  you  will  familiarize  yourself  with  the  concept  of  liberalism  that  developed  in  Western  Europe  and 
North  America  during  the  eighteenth  and  nineteenth  centuries,  and  you  will  discover  how  these  liberalism  theories 
were  put  into  practice. 

Einally,  you  will  begin  to  evaluate  liberalism  in  the  eighteenth  and  nineteenth  centuries.  You  will  identify  the  successes 
and  failures  that  resulted  from  the  practical  application  of  liberal  ideology. 

On  completion  of  the  module,  you  should  be  well-positioned  to  answer  multiple-choice  questions  related  to  concepts 
covered  in  this  module  and  in  Module  1.  You  should  also  be  able,  if  asked,  to  confidently  respond  to  the  key  question 
explored  in  the  module: 

How  did  liberalism  originate? 

You  will  become  more  aware  of  the  positive  and  negative  societal  impacts  that  can  take  place  when  theories  and 
ideas  become  policies  and  practices.  And  you  will  be  closer  to  deciding  to  what  extent  people  should  embrace  an 
ideology — whether  this  is  a liberal  ideology  or  some  other  ideology. 
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Module  2 Organizer 


Go  to  the  multimedia  DVD,  and  look  at  the  Module  2 Graphic  Organizer. 


Assessment  in  This  Module 


[You  will  complete  the  following  assignments  as  you  work  through  the  lessons.  Your  teacher  will  determine  the 
weighting  for  each  piece  of  work  you  complete.  Typically,  lesson  assignments  are  weighted  less  than  section 
challenges  and  module  challenges. 


Module  2:  Graded  Work 

Section  1 

Description 

Marks 

Lesson  1 

Principles  of  Liberal  Democracy 

8 

Section  1 Challenge 

Explaining  Liberalism  to  Others 

20 

Section  2 

Description 

Marks 

Section  2 Challenge 

Liberalism:  A Historical  Album 

16 

Sections 

Description 

Marks 

Lesson  1 

In  Defense  of  Classical  Liberalism:  A Letter  to  the  Editor 

6 

Section  3 Challenge 

Your  Advice  to  Classical  Liberal  Thinkers 

32 

Module  2 Challenge 

Description 

Marks 

Multiple-Choice  Test 

25 

At  the  end  of  each  section,  and  at  the  end  of  the  module,  you  will  complete  a challenge.  You  might  want  to  look  ahead 
to  the  challenges  and  keep  them  in  mind  as  you  work  through  the  lessons. 
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In  this  section  you  will  focus  specifically  on  liberalism.  You  will  clarify  and  further  develop  your  understanding  of  the 
fundamental  values  that  underlie  liberalism  and  the  varying  perspectives  that  exist  within  the  ideology. 

In  this  section  you  will  answer  the  following  question: 

What  is  liberalism? 
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in  This  Section 

;n  this  section  there  are  two  lessons,  one  section  challenge,  and  an  assignment  in  Lesson  1 . 

[n  each  lesson  you  will  have  opportunities  to 

• further  your  understanding  of  fundamental  ideals  of  liberalism 

• clarify  the  meanings  of  terminology  associated  with  liberalism 

• develop  an  understanding  of  the  varying  ideological  perspectives  that  exist  within  the  broad  scope  of  liberalism 

Lesson  1 : Learning  the  Basics  of  Liberai  Democracy 

You  will  answer  this  lesson  question:  What  are  the  basic  beliefs  and  values  associated  with  liberal  democracy?  You 
(vill  engage  in  a detailed  exploration  of  the  fundamental  ideals  of  a liberal  democracy. 

i 

Lesson  2:  ideoiogical  Perspectives  Under  Liberalism 

You  will  answer  this  lesson  question:  What  ideological  perspectives  exist  under  the  umbrella  of  liberal  democracy? 

In  this  lesson  you  will  develop  a clearer  understanding  of  the  applications  of  the  terms  liberalism,  liberal,  and 
onservative. 

Section  1 Challenge:  Explaining  Liberalism  to  Others 

\t  the  end  of  this  section  you  will  use  the  knowledge  you  have  gained  in  the  lessons  to  educate  others  with  respect  to 
iberalism.  This  passing  on  of  information  will  be  specifically  about  the  beliefs  and  ideals  liberalism  encompasses,  as 
veil  as  liberalism’s  associated  terminology. 

I 
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Outcomes 

In  this  section  you  will  develop  your  understanding  of  ideologies  by 

• examining  different  perspectives  on  whether  individualism  or  the  common  good  should  be  emphasized  in 
society 

• analyzing  individualism  as  a foundation  of  ideology 

• examining  the  fundamental  principles  of  liberalism,  such  as  individual  rights  and  freedoms,  self-interest, 
competition,  economic  freedom,  rule  of  law,  and  private  property 

• examining  present-day  expressions  of  individualism  and  collectivism 


• exploring  the  different  ways  those  who  subscribe  to  the  ideology  of  liberalism  view  history,  human  nature,  the 
structure  of  society,  and  the  future 


• critical  thinking 

• creative  thinking 


c 


• gathering  information 

• organizing  information  • written  literacy 


• analyzing  and  • visual  literacy 

evaluating  information 
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Lesson  1 : Learning  the  Basics  of  Liberal  Democracy 

s 

>Get  Focused 

^Liberalism,  frequently  also  referred  to  as  liberal 
{democracy,  is  an  ideology  that  has  existed  for  hundreds 
pf  years:  some  of  the  main  principles  of  liberalism  date 
■3ven  farther  back.  As  human  society  has  evolved  and 
changed,  the  core  beliefs  and  values  of  liberalism  have 
!been  modified. 

i 

As  liberalism  has  evolved,  the  term  liberal  has  come  to 
have  both  broad  and  narrow  meanings.  Many  individuals 
in  modem  society  would  support  the  basic  ideals  of 
pberal  democracy,  but  these  individuals  would  be 
[mlikely  to  characterize  themselves  as  liberals.  You  will 
jeam  more  about  the  evolution  of  liberalism,  and  the 
differing  perspectives  that  exist  within  the  ideology,  later 
iin  this  module. 


©Tiago  Jorge  da  Silva  Estima/shutterstock 


n this  lesson  your  main  objective  is  to  explore  the  fundamental  beliefs  and  values  associated  with  liberal  democracy. 
j[t  is  quite  likely,  however,  that  you  already  have  considerable  knowledge  related  to  this  topic.  Before  you  dive  into 
, it  is  worthwhile  to  review  and  evaluate  your  pre-existing  knowledge. 


El 

[Explore, 


B 


Go  to  the  multimedia  DVD,  and  complete  the  worksheet  Liberal  Democracy:  Reviewing  What  You  Already 
Know.  Save  the  worksheet  into  your  portfolio. 

if  you’re  having  trouble  coming  up  with  material  to  enter  into  the  worksheet,  you  may  wish  to  review  the  concept  map 
jbr  Cornell  notes  you  created  in  Lesson  2 of  Module  1,  Section  2. 

You  will  explore  the  following  lesson  question: 

What  are  the  basic  beliefs  and  values  associated  with  liberal  democracy? 


Q 


Assessment 


You  will  submit  the  following  assignment  to  your  teacher  for  assessment  at  the  end  of  the  lesson: 
Principles  of  Liberal  Democracy 
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There  are  other  activities  that  are  part  of  this  lesson.  While  you  will  not  submit  these  activities  to  your  teacher  for 
assessment,  you  will  need  them  for  your  section  and  module  challenges.  Remember  to  save  all  activities  in  your 
portfolio.  Your  teacher  may  ask  to  see  some  of  these  activities  to  assess  your  understanding. 

Explore 

By  now  you  hopefully  have  a general  understanding  of  what  ideologies  are.  You  have  also  taken  some  time  to  identify 
what  you  already  know  about  a particular  ideology,  liberalism  (liberal  democracy).  In  order  to  fully  evaluate  the 
strengths  and  weaknesses  of  liberalism  as  an  ideology,  however,  you  will  need  to  have  a very  detailed  understanding 
of  the  principles  that  underlie  it. 

□ 

Assignment 

Go  to  the  Module  2 Assignment  Booklet,  and  complete  the  Section  1:  Lesson  1 Assignment,  Principles  of  Liberal 
Democracy.  This  assignment  will  provide  you  with  an  opportunity  to  confirm  some  things  that  you  already  know 
about  liberal  democracy.  You  will  potentially  clear  up  some  misconceptions  that  you  may  have  and  gain  knowledge 
related  to  the  fundamental  principles  of  liberalism. 

Before  you  begin  the  assignment,  carefully  read  Discover:  Guided  Search.  Then  read  the  instructions  under  the  rubric 
titled  Principles  of  Liberal  Democracy. 


Discover 


Guided  Search 


Use  the  Internet  to  expand  upon  and  clarify  your  knowledge  of  the  fundamental  principles  of  democracy.  Enter  the 
following  search  phrases  into  at  least  two  search  engines: 


• “what  is  liberal  democracy” 

• “principles  of  liberal  democracy” 

• “what  is  democracy” 

• “principles  of  democracy” 

• “characteristics  of  democracy” 


For  each  search  phrase,  review  the  top  few  links  produced  by  each  search  engine.  Assess  the  links  and  corresponding 
websites  for  appropriateness  and  usefulness  in  completing  the  Principles  of  Liberal  Democracy  worksheet.  Bookmar 
the  sites  you  wish  to  return  to. 
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Consult  the  Toolkit  for  guidance  in  assessing 
websites.  When  you  feel  you  have  collected  a sufficient 
number  of  varied  sources,  begin  to  read  through  the 
websites  and  complete  the  worksheet. 

It  is  important  that  you  do  not  simply  cut  and  paste 
information  from  websites  into  your  worksheet.  Instead, 
read  the  information,  assimilate  and  understand  what 
you  have  read,  and  then  verify  your  understanding  by 
putting  the  information  into  your  own  words.  Your 
li teacher  will  return  any  plagiarized  work  to  you,  and  you 
will  be  asked  to  redo  the  assignment. 

jYou  may  encounter  several  new  terms  in  your  research, 
including  competition,  economic  freedom,  individual 
rights  and  freedoms,  private  property,  rule  of  law, 
iand  self-interest. 

I 

Remember  that  there  is  much  more  to  democracy  than  fundamental  freedoms  like  freedom  of  speech  and  freedom 
of  religion.  In  addition  to  listing  some  fundamental  freedoms,  your  worksheet  must  include  at  least  eight  different 
'characteristics  over  and  above  these  freedoms. 

Your  teacher  may  choose  to  use  the  rubric  provided  to  give  feedback  and  assign  marks.  You  should  review  the  rubric 
to  plan  your  response  before  you  begin  to  complete  the  worksheet,  and  you  should  use  the  rubric  to  revise  your 
response  before  you  hand  your  worksheet  into  your  teacher. 

i 

As  you  work  through  this  assignment,  keep  the  following  guidelines  in  mind: 

I • Try  to  steer  clear  of  user-editable  online  encyclopedias.  While  these  websites  sometimes  serve  as  good  starting 
; points  for  further  research,  there  is  typically  little  editorial  control  over  content.  In  many  cases,  anyone  with 

t an  Internet  connection  can  modify  entries.  The  information  provided  should  not  be  deemed  reliable  unless  it  is 

! verified  through  other  sources. 

' • Government  sites  and  educational  institutions  often  offer  reliable  information.  Engage  in  critical  thinking  when 

visiting  these  sites  as  well.  A government  or  educational  reference  in  a URL  is  not  an  absolute  guarantee  of 
quality. 

• Choose  sources  most  suitable  to  your  task.  Websites  with  clear  headings  and  concise  descriptions  are  more 

'i  suited  to  completing  this  assignment  than  are  long  and  detailed  academic  papers. 

'i| 

• Evaluate  multiple  sites  and  compare  information.  This  will  provide  you  with  a more  detailed  understanding  of 
concepts,  and  this  evaluation  will  also  allow  you  to  check  the  authenticity  of  sources  against  one  another. 

• If  your  prior  understandings  of  the  principles  of  democracy  and  your  explanations  or  examples  of  those 
principles  are  confirmed  by  your  research,  feel  free  to  cut  and  paste — where  appropriate — from  your  Liberal 
Democracy:  Reviewing  What  You  Already  Know  worksheet. 


competition:  in  terms  of  economics,  the  concept  that  those 
who  produce  and  sell  goods  compete  with  one  another  for 
consumer  dollars 

economic  freedom:  the  concept  that  individuals  should  be 
able  to  own  property  and  produce  and  sell  goods  with  minimal 
interference  from  government 

individual  rights  and  freedoms:  the  universally  accepted 
or  legally  granted  power  of  the  individual  to  engage  in  certain 
activities  and  to  exercise  certain  privileges 

private  property:  property  that  is  owned  by  individuals  or 
groups  of  individuals  as  opposed  to  being  owned  by  the 
government  ^ 

rule  of  law:  the  concept  that  ail  individuals,  regardless  of 
wealth,  social  status,  or  political  power,  are  equally  subject  to 
the  law 

self-interest:  the  economic  or  political  advancement  of  the 
individual  as  opposed  to  the  group  or  society 
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• If  you  run  up  against  a term  or  concept  you  don’t  understand  right  away,  dig  deeper.  Do  a search  on  terms  and 
concepts  you’re  struggling  with.  Try  to  find  sites  that  will  explain  and  clarify  difficult  concepts.  If  you’re  still 
confused,  make  a note  in  the  space  provided  in  the  chart.  Ask  your  teacher  for  help. 

When  you  are  done,  submit  your  completed  worksheets  to  your  teacher.  These  sheets  are  Liberal  Democracy: 
Reviewing  What  You  Already  Know,  as  well  as  Principles  of  Liberal  Democracy.  Your  teacher  will  review  your 
learning  and  will  provide  feedback  and  clarification  where  needed. 

When  your  work  is  returned  to  you,  carefully  review  any  marks  or  comments  provided  by  your  teacher.  Don’t  be 
afraid  to  ask  more  questions  if  you’re  still  unsure  of  new  concepts. 

The  purpose  of  assessment  and  feedback  is  to  provide  information  on  how  well  you’ve  mastered  basic  concepts  you 
will  need  to  understand  to  be  successful  on  later  assignments  and  on  the  diploma  exam.  Take  full  advantage  of  this 
assignment:  do  your  best. 


PRINCIPLES  OF  LIBERAL  DEMOCRACY 
8 marks 


Excellent 

Proficient 

Emerging 

Unsatisfactory 

Insufficient 

Depth  and 
Completeness 
of  Research 

4 

My  chart 
represents  a 
comprehensive  and 
thorough  survey  of 
the  fundamental 
principles  of  liberal 
democracy.  I 
have  listed  more 
than  eight  basic 
principles  over 
and  above  simple 
basic  rights  and 
freedoms.  My  list  is 
clearly  the  product 
of  extensive  and 
careful  research. 

3 

My  chart  represents 
a competent  survey 
of  the  fundamental 
principles  of  liberal 
democracy. 

I have  listed  at 
least  eight  basic 
principles  over 
and  above  simple 
basic  rights  and 
freedoms. 

My  list  is  clearly 
the  product  of  solid 
and  appropriate 
research. 

2 

My  chart  represents 
a cursory  survey 
of  the  fundamental 
principles  of  liberal 
democracy. 

I have  listed  at 
least  four  basic 
principles  over 
and  above  simple 
basic  rights  and 
freedoms.  My  list  is 
clearly  the  product 
of  some  research. 

1 

My  chart  represents 
a perfunctory  and 
simplistic  survey 
of  the  fundamental 
principles  of  liberal 
democracy.  1 
have  listed  fewer 
than  four  basic 
principles,  or  have 
four  or  more  items, 
but  the  items 
provided  are  little 
more  than  a list  of 
basic  rights  and 
freedoms.  If  1 did 
any  research,  it 
appears  to  have 
been  on  a limited 
scale. 

The  response  is  so 
scant,  or  of  such 
poor  quality,  that 
assessment  is  not 
possible. 

Understanding 
of  Concepts 

4 

Precise  definitions 
and  carefully 
chosen,  detailed 
examples  reveal 
my  sophisticated 
understanding  of 
the  concepts  and 
principles  listed. 

3 

Generally  accurate 
definitions  and 
adequate  examples 
reveal  my  sound 
understanding  of 
the  concepts  and 
principles  listed. 

2 

Occasionally 
flawed  definitions 
and  inappropriate 
examples  reveal 
my  partial 
understanding  of 
the  concepts  and 
principles  listed. 

1 

Definitions  and 
examples,  if 
they  exist,  are 
incorrect  or 
inappropriate  and 
reveal  my  minimal 
or  simplistic 
understanding  of 
the  concepts  and 
principles  listed. 

The  response  is  so 
scant,  or  of  such 
poor  quality,  that 
assessment  is  not 
possible. 
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Lesson  1 : Learning  the  Basics  of  Liberal  Democracy 


Lesson  Summary 

In  Lesson  1 you  explored  the  following  lesson  question:  What  are  the  basic  beliefs  and  values  associated  with  liberal 
democracy? 

The  principles  you  studied  form  the  ideals  on  which  liberal  democracy  is  based.  Democratic  nations  adhere  to  these 
principles  in  varying  degrees  depending  on  the  kind  of  democracy  they  practise  and  on  the  internal  and  external 
challenges  they  may  face. 

As  you  move  forward  in  this  course  and  begin  to  assess  the  worthiness  of  various  ideologies  and  the  nations  that 
practise  these  ideologies,  you  will  find  yourself  reflecting  back  on  these  principles  as  potential  benchmarks  for 
comparison. 

This  relates  to  the  section  question:  What  is  liberalism? 

i 


i 

I 


! 
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Module  2:  The  Foundations  of  Liberalism 


Section  1 : An  introduction  to  Liberaiism 


Lesson  2:  ideoiogicai  Perspectives  Under  Liberaiism 


© Kirsty  Pargeter/shutterstock 


Get  Focused 

As  you  saw  in  Lesson  1,  liberalism  is  a term  that  applies  to  a set  of  ideals  that  form  the  guiding  principles  for  most 
democracies.  This  is  why  the  terms  liberalism  and  liberal  democracy  are  often  used  synonymously. 

Within  democracies,  however,  there  can  still  be  room  for  a considerable  variety  of  viewpoints  on  politics  and 
government.  You  may  know  people  who  consider  themselves  to  be  liberals.  You  may  know  others  who,  though  they 
clearly  support  the  fundamental  democratic  ideals  associated  with  liberalism,  refer  to  themselves  as  conservatives. 
How  is  it  possible  for  someone  who  says  she  or  he  is  not  a liberal  to  exist  comfortably  under  a governmental  system 
based  on  liberalism? 

Understanding  the  subtleties  of  the  terms  liberalism,  liberal,  and  conservative  will  be  essential  to  avoid  confusion 
as  you  continue  through  the  course.  A knowledge  of  what  it  means  to  be  a liberal  or  a conservative  within  a liberal 
democracy  will  also  serve  you  well  as  you  continue  to  develop  an  understanding  of  your  own  ideological  perspective. 

In  this  lesson  you  will  explore  the  following  question: 

What  ideological  perspectives  exist  under  the  umbrella  of  liberal  democracy? 

Explore 


Q 

wHV  Discover 


Go  to  the  multimedia  DVD,  and  watch  the  video  Under  the  Umbrella  of  Liberalism. 
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Lesson  2:  Ideological  Perspectives  Under  Liberalism 


Understanding  and  Responding 

Now  that  you  have  viewed  the  presentation  on  ideological  perspectives  under  liberalism,  it’s  time  to  ensure  you  have 
fully  absorbed  the  concepts  presented. 

yiewing  a video  is  a fairly  passive  activity.  Research  has  shown  that  you  are  much  more  likely  to  understand  the 
information  presented,  and  your  brain  is  more  likely  to  store  that  information  in  long-term  memory,  if  you  are  required 
to  manipulate  the  information  in  some  way. 

Your  task,  then,  is  to  go  through  the  presentation  again — this  time  making  a concept  map  or  a set  of  Cornell-style 
aotes  to  illustrate  the  concepts  discussed  in  the  presentation.  Move  back  and  forth  through  the  presentation,  and  stop 
iS  necessary  to  find  the  information  you  need. 


[n  your  concept  map  or  notes,  include  some  examples  that  illustrate  the  presented  perspectives.  Because  you  may  be 
asked  to  discuss  liberal  and  conservative  perspectives  in  a future  position  paper,  the  ability  to  clarify  your  points  with 
examples  will  be  crucial. 


Check  Your  Understanding 


f’s  time  to  check  whether  your  work  has  paid  off.  In  this  Self-Check  activity,  you  will  analyze  nine  cartoons.  You 
vill  use  what  you’ve  learned  to  answer  questions  about  the  cartoons.  You  might  want  to  review  the  Toolkit  section  on 
interpreting  political  cartoons  before  you  start. 


\n  explanation  of  the  answer  will  be  provided  for  any  questions  you  answer  incorrectly.  Make  note  of  any  concepts 
V^ou  still  struggle  with,  and  then  ask  your  teacher  to  explain  and  clarify  the  concepts  you  noted. 


Go  to  the  multimedia  DVD,  and  complete  Political  Cartoons. 


Qoing  Beyond 

Did  you  notice  the  colours  used  in  the  video.  Under  the  Umbrella  of  Liberalism,  that  you  watched  at  the  start  of  this 
esson?  Certain  colours  are  often  associated  with  particular  ideologies  and  political  parties. 


Jnderstanding  what  various  colours  symbolize  with  respect  to  politics  is  helpful  in  understanding  political  maps  and 
liscussions  between  political  commentators.  It  will  also  allow  you  to  better  understand  the  humour  presented  in  many 
ate-night  comedy  programs  that  poke  fun  at  politics  and  politicians. 

Do  some  Internet  research.  Look  at  the  websites  of  Canada’s  major  political  parties.  What  colours  dominate  their 
vebsites?  Try  to  find  out  what  is  meant  by  red  states  and  blue  states  when  discussing  American  politics.  Find  out  what 
:olours  are  associated  with  extremist  ideologies.  Who  were  the  brownshirtsl  Who  were  the  blackshirtsl  What  is  a 
nnkol  What  is  meant  by  the  phrase  “Better  Dead  than  Red”? 
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Module  2:  The  Foundations  of  Liberalism 


Lesson  Summary 

In  Lesson  2 you  answered  the  following  question:  What  ideological  perspectives  exist  under  the  umbrella  of  liberal 
democracy? 

In  this  lesson  you  have  worked  to  develop  a clearer  understanding  of  the  terms  liberalism,  liberal,  and  conservative 
and  how  they  are  used.  You  should  understand  that  the  term  liberalism  can  be  applied  to  the  broad  set  of  values 
associated  with  democracy.  The  word  liberal  is  associated  with  a narrower  interpretation  of  how  those  values 
should  be  implemented.  At  the  other  end  of  the  political  spectrum  is  the  conservative  interpretation  of  how  a liberal 
democracy  should  function. 

As  you  look  at  the  history  of  liberalism  in  upcoming  sections  of  Module  2,  you  will  continue  to  build  on  your 
understanding  of  these  ideological  terms.  You  will  also  discover  how  their  meanings,  and  the  beliefs  associated  with 
these  terms,  have  evolved  over  time. 

This  relates  to  the  section  question:  What  is  liberalism? 
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Section  1 Challenge 


Section  1 Challenge 


Explaining  Liberalism  to  Others 


four  task  is  to  present — in  a unique  and  engaging  way — the  information  you  learned  as  part  of  your  detailed  study  of 
iberalism.  You  will  also  clarify  for  others  the  differing  ideological  perspectives  that  exist  within  liberalism. 

Dver  several  years,  the  Canadian  Wildlife  Service  has  produced  a series  of  short  public  service  announcements  called 
‘Hinterland  Who’s  Who.”  The  goal  of  these  television  commercials  has  been  to  increase  Canadian’s  knowledge  of  the 
inimals  native  to  the  country. 

m 

L DVD  M 

View  “Hinterland  Who’s  Who — Beaver”  on  the  multimedia  DVD  for  an  example  of  these  advertisements. 

n more  recent  years,  organizations  and  individuals  have  spoofed  these  classic  television  commercials  by  creating  their 
pwn  versions  that  don’t  describe  wildlife  but,  instead,  lampoon  various  identifiable  collectives  within  society. 

Targets  of  these  spoofs  have  included  sports  fans  and  “couch  potatoes.”  To  view  some  of  these  spoofs,  use  the  Internet 
earch  term  “Hinterland  Who’s  Who  Spoofs.”  Be  advised:  a few  of  these  spoofs  may  be  inappropriate  or  offensive. 
Think  critically  about  the  titles  and  apparent  subject  matter  of  each  video  to  weed  out  inappropriate  ones. 

j 

Vour  task  is  to  create  a spoof  of  your  own.  Your  public  service  advertisement  will  describe  the  family  of  “creatures” 
^mown  as  “Liberalists”  (libertas  patronus)  and  the  major  subsets  or  subspecies  who  exist  within  that  larger  family.  Be 
;ure  to  provide  information  about  identifying  characteristics,  typical  habits,  natural  enemies,  and  so  on. 

I 

fou  may  complete  this  task  by  yourself  or  with  a partner.  The  final  format  can  be  a short  video,  a podcast,  a narrated 
lide  show,  an  audio  recording,  or  a series  of  posters.  If  you  have  an  idea  for  another  format  in  which  to  present  this 
nformation,  feel  free  to  talk  to  your  teacher. 


Go  to  the  multimedia  DVD,  and  look  at  The  Common  Fascist  to  see  a sample  poster  for  another  species. 


Assignment 


jo  to  the  Module  2 Assignment  Booklet  for  instructions  on  how  to  submit  Explaining  Liberalism  to  Others  to  your 
eacher. 


^ollow  the  instructions  in  the  challenge  to  complete  this  assignment.  Submit  your  completed  assignment  to  your 
eacher  with  this  assignment  booklet  at  the  end  of  this  module. 
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Module  2:  The  Foundations  of  Liberalism 


Section  1 Summary 

In  this  section  you  considered  the  following  question:  What  is  liberalism? 

You  developed  a clearer  understanding  of  the  fundamental  values  associated  with  liberalism  and  of  the  varying 
perspectives  that  exist  within  the  liberal  ideology. 

You  should  be  able  to  confidently  use  the  terms  liberal  and  conservative  within  the  context  of  a society  based  on  the 
ideas  of  liberalism.  Identifying  liberal  and  conservative  values  and  beliefs  and  explaining  how  these  values  and  beliefs 
exist  within  the  larger  context  of  liberalism  is  another  aim  of  this  section. 

You  should  also  be  able  to  discuss  liberal  and  conservative  perspectives  on  the  degree  of  individualism  that  should 
exist  within  a democracy.  Contact  your  teacher  for  assistance  if  you  are  struggling  with  any  of  these  concepts. 

You  were  also  introduced  to  contemporary  interpretations  of  liberalism.  This  introduction  will  provide  you  with  a 
reference  point  as  you  explore  the  historical  evolution  of  liberalism  in  future  sections. 

This  knowledge  will  be  crucial  as  you  move  toward  answering  the  module  question:  How  did  liberalism  originate? 
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Section  2 Introduction 


SOCIAL  STUDi:S  30-1  ^ j i ^ 

Module  2:  The  Foundations  of  Liberalism 

2:  Exploring  My  Ideology 


Section  2 Introduction 


Collage  Of  four  Shutterstock  images:  faucet  © David  W Hughes/shutterstock;  aquaduct  © Will  Iredale/shutterstock;  amphitheatre  © Remzi/shutterstock; 
Scottish  Parliament©  Duirinish  Light/shutterstock 


Ilunning  water  is  something  people  tend  to  take  for  granted  in  a modem  home.  This  convenience  helps  you  to  stay 
lean  and  healthy. 

I 


jv^hen  you  drink  from  a tap,  or  have  a shower,  you  might  take  a moment  to  think  about  the  ancient  inventors  and 
ngineers  who  first  conceived  of  and  developed  the  concept  of  a public  water  system.  The  work  of  these  artisans 
iliousands  of  years  ago  provided  the  basis  for  the  systems  most  people  take  for  granted. 


i j^hat  would  you  do  if  you  turned  on  the  tap  for  a glass  of  water  and  nothing  came  out  of  the  spigot?  If  the  water 
j utage  continued  for  any  length  of  time,  you  would  probably  phone  a government  department  in  an  attempt  to  rectify 
I |ie  problem. 

\ I'  water  outages  were  a constant  problem,  you  would  probably  complain  to  a politician  and,  if  things  still  did  not 
I hange,  you  might  seek  to  elect  someone  who  would  address  the  issue.  Perhaps  you  would  even  run  for  office 
[ purself 


Section  2:  Exploring  My  Ideology 


As  a citizen  of  a democracy,  you  expect  your  government  to  work  for  you.  If  the  government  is  not  sufficiently 
responsive,  you  have  the  freedom  and  the  means  to  try  to  alter  your  government  or  even  to  participate  in  the 
democracy.  The  concept  that  citizens  should  be  able  to  control  and  participate  in  their  own  governance  is  fundamental 
to  liberal  democracy. 

Just  like  public  water  systems,  this  participation  is  an  idea  with  a lineage  extending  far  back  into  history.  You  owe 
many  of  the  freedoms  and  rights  that  you  have  today  to  individuals  and  societies  that  worked  to  cultivate  and  expand 
those  rights  and  freedoms. 

In  Section  1 you  clarified  your  understanding  of  what  liberalism  is.  In  this  section  you  will  explore  the  history  of 
liberalism.  You  will  examine  the  societies,  events,  and  individuals  that  contributed  to  the  development  of  liberalism 
as  a major  ideology.  This  examination  will  provide  you  with  the  background  knowledge  you  need  to  understand  why 
early  forms  of  liberalism  evolved  as  they  did. 

In  this  section  you  will  answer  the  following  question: 

What  were  the  characteristics  of  early  forms  of  liberalism? 

In  This  Section 

In  this  section  there  are  two  lessons  and  one  section  challenge. 

In  each  lesson  you  will  have  opportunities  to 

• discover  how  early  civilizations  incorporated  aspects  of  liberalism  into  their  society 

• become  familiar  with  the  thinkers  and  theories  associated  with  classical  liberalism 

Lesson  1:The  Early  Origins  of  Liberalism 

You  will  explore  this  question:  How  did  pre-eighteenth  century  societies  foster  and  advance  the  basic  ideals  of 
liberalism?  In  this  lesson  you  will  examine  ancient  Greek  concepts  of  democracy.  You  will  explore  the  Haudenosaunee 
interpretation  of  liberal  ideals  and  their  relevance  to  modem  concepts  of  liberalism. 

Lesson  2:  Understanding  Classical  Liberalism 

In  this  lesson  you  will  explore  this  question:  What  forces  and  beliefs  stimulated  the  development  of  classical 
liberalism?  You  will  explore  the  forces  that  led  to  the  rise  of  liberalism  as  a political  and  economic  movement.  You 
will  be  introduced  to  the  thinkers  and  writers  who  influenced  classical  liberalism. 

Section  2 Chailenge:  Liberalism — A Historicai  Album 

At  the  end  of  this  section  you  will  use  the  knowledge  you  acquired  in  the  lessons  to  educate  others  about  the  early 
history  of  liberalism. 


t 
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Section  2 Introduction 


• critical  thinking 

• creative  thinking 

• historical  thinking 


• respect  for  multiple 
perspectives 


Skills  ^ 
and 

Processes 

for 

Social 

Studies 


Outcomes 

In  this  section  you  will 

• develop  an  appreciation  for  the  Aboriginal  contributions  to  the  development  of  ideologies 

• explore  Aboriginal  contributions  to  the  development  of  liberalism 

• examine  the  relationship  between  the  principles  of  liberalism  and  the  origins  of  classical  liberal  thought 


• gathering  Information 

• organizing  Information 

• analyzing  and 
evaluating  Information 


• written  literacy 

• visual  literacy 
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Module  2:  The  Foundations  of  Liberalism 


Section  2:  Exploring  My  Ideology 


Lesson  1:The  Early  Origins  of  Liberalism 

Get  Focused 

Think  about  the  ideals  you  know  to  be  associated  with  liberalism.  If  you  could  travel  back  to  different  times  and 
different  places,  where  might  you  find  societies  based  on  those  ideals?  Are  equality,  liberty,  and  rule  by  the  people 
purely  modem  concepts?  What  about  the  rule  of  law  and  freedom  of  religion? 

Ideas,  like  people  and  nations,  have  a history.  The  origins  of  the  liberalism  known  today  can  be  traced  back  to  many 
places  and  many  times. 

In  this  lesson  you  will  explore  the  following  question: 

How  did  pre-eighteenth  century  societies  foster  and  advance  the  basic  ideals  of  liberalism? 


Explore 

Seeds  of  Liberalism:  Ancient  Athenian 
Democracy 

What  is  the  earliest  example  of  a society  founded  on  the 
ideals  of  liberalism?  If  you  assume  for  a moment  that 
liberalism  is  roughly  synonymous  with  democracy,  you 
might  be  inclined  to  point  to  the  ancient  Greek  city  state 
of  Athens. 

Democracy,  as  it  existed  in  ancient  Greece,  can  certainly 
be  identified  as  the  source  of  many  ideas  associated  with 
modern  democracy.  In  fact,  the  very  word  democracy  is 
derived  from  the  ancient  Greek  word  demoskratia,  which 
means  the  people  rule.  But  while  ancient  Athenians 
did  employ  a form  of  democracy,  it  was  not  liberal 
democracy  as  is  understood  today. 

First,  only  about  1 2 percent  of  the  roughly  quarter  of  a 
million  people  who  lived  in  the  Athenian  city  state  had 
any  legal  right  to  participate  in  the  process  of  democratic 
decision  making.  Only  male  “citizens”  of  Athens  were 
eligible  to  attend  assembly  meetings.  Women,  slaves, 
foreign-born  men,  and  many  others  were  excluded  from 
the  democratic  process. 
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Lesson  1 : The  Early  Origins  of  Liberalism 


As  well,  Athen’s  direct  democracy  required  40  or  more  annual  meetings  of  the 
governing  assembly.  Consequently,  not  all  eligible  citizens  could  attend  on  a regular 
basis.  Only  about  one-sixth  of  the  estimated  30  000  men  allowed  to  vote  on  matters  of 
state  could  be  expected  to  show  up  at  any  given  meeting. 


direct  democracy:  a 

governmental  system  in 
which  ail  eligible  citizens  vote 
directly  on  issues  before  the 
government 


And  while  citizens  had  the  right  to  vote  on  public  policy,  they  did  not  vote  to  decide  who  would  implement  those 
policies.  Instead,  political  officers  were  selected  by  drawing  lots.  Although  this  was  intended  to  limit  the  ability  of 
wealthy  people  to  influence  voters,  this  government  by  luck-of-the-draw  approach  could  not  be  characterized  as 
particularly  democratic. 

Given  the  exclusion  of  the  vast  majority  of  Athens’  population  from  the  decision-making  process,  it  appears  that 
ancient  Athens  was  not  very  representative  of  basic  principles  of  modem  liberalism.  On  top  of  this,  Athenians  were 
allowed  to  keep  slaves,  and  the  rights  of  Athenian  women  were  restricted.  It  is  clear  that  the  democracy  of  Greece’s 
Golden  Age  is  a long  way  from  the  present  understanding  of  liberal  democracy. 

However,  the  notion  that  the  citizenry — even  a relatively  select  group — should  have 
the  power  to  direct  the  state’s  course,  was  a radical  shift  from  the  typical  mle  by  a 
monarch,  or  oligarchy.  And  while  the  Athenian  democracy  itself  did  not  survive 
past  300  BCE,  it  is  fair  to  say  that  the  ancient  Greeks  planted  seeds  of  liberalism  that 
would  germinate  in  the  eighteenth  century.  These  seeds  would  be  further  cultivated  in 
Europe  and  North  America. 


oligarchy:  a governmental 
system  in  which  power  is 
concentrated  in  the  hands  of 
a small  group  of  unelected 
people 
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Module  2:  The  Foundations  of  Liberalism 


The  History  of  Liberal  Traditions  in  Non-Western  Cultures 

While  the  roots  of  the  Western  concept  of  liberalism  may  be  traced  back  to  ancient  Greece,  the  ideals  that  underlie 
liberalism  are  not  exclusive  to  Western  societies.  There  is  evidence  to  suggest  that  many  societies  existing  in  northern 
India  before  400  CE  operated  under  principles  no  less  “democratic”  than  those  of  Athenian  democracy. 

Many  other  non- Western  societies  have  embraced  the  concepts  of  group  decision-making  and  fundamental  rights  that 
are  part  of  the  Western  understanding  of  liberalism.  In  fact,  there  is  considerable  evidence  to  suggest  that  one  of  these 
societies  had  a substantial  influence  in  shaping  the  founding  documents  of  the  United  States. 


e/ A PALI  JADED  HUPON-IPOQUOIJ  VILLAGE 


From  the  Imperial  Oil  Collection 


Discover 


In  the  spirit  of  the  Greek  word  historia,  your  task  is  to  determine  the  answer  to  the  following  questions: 

Which  non- Western  society  is  seen  to  have  influenced  the  governmental  structure  of  the  United  States? 
How  did  this  society’s  approach  to  liberalism  influence  the  United  States? 
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Lesson  1 : The  Early  Origins  of  Liberalism 


Think  of  this  as  a puzzle  you  will  solve.  You  have  been  provided  with  a series  of  puzzle  pieces.  Use  the  advanced 
search  features  of  an  Internet  search  engine  to  search  various  combinations  of  the  terms  listed  on  the  puzzle  pieces. 
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r 


^o/ar 

r 


f J 


m 


r 


\N«'' 


r 


<J>^  r 


women  s 
role 


See  the  Toolkit  for  advice  and  instructions  on  doing  an  advanced  Internet  search. 


Review  the  links  returned  by  your  searches  and  the  websites  they  take  you  to.  As  you  start  to  put  the  puzzle  pieces 
together,  the  overall  picture  and  the  answer  to  the  questions  will  start  to  become  clear.  When  you  feel  you  are  getting  a 
clearer  picture,  add  your  own  search  terms  to  the  mix  to  broaden  and  deepen  your  Internet  search. 

n 

Once  you  believe  you  have  a good  understanding  of  the  topic  under  exploration  and  its  relationship 
to  liberalism,  go  to  the  multimedia  DVD,  and  open  and  complete  Non- Western  Approaches  to  Liberalism:  The 
Haudenosaunee. 
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When  you  have  answered  all  of  the  questions,  contact  your  teacher  for  further  instructions.  You  may  be  asked  to 
submit  your  questions  for  review  and  feedback  or,  after  checking  that  you  have  attempted  to  complete  the  activity  to 
the  best  of  your  ability,  your  teacher  may  give  you  access  to  an  answer  key  to  check  your  own  work. 

Going  Beyond 


God  alone  knows  the  future,  but  only  an  historian  can  alter  the  past. 
Ambrose  Bierce 

History  is  always  written  wrong,  and  so  always  needs  to  be  rewritten. 
George  Santayana 


The  degree  to  which  the  Haudenosaunee’s  approach  to  liberalism  and  democracy  influenced  the  founding  fathers  of 
the  United  States  is  still  a matter  of  some  debate.  Until  recently,  most  school  textbooks  and  scholarly  journals  made 
little,  if  any,  reference  to  the  Haudenosaunee  as  a major  influence  on  the  structure  of  the  US  governmental  system. 

Some  conservative  commentators  term  recent  efforts  to  credit  the  Haudenosaunee  influence  as  political  correctness 
and  revisionist  history.  These  commentators  argue  that  history  is  being  rewritten  in  a campaign  to  put  a more 
multicultural  face  on  the  United  States. 

Liberal  academics  and  commentators  generally  respond  that,  due  to  ethnocentric  attitudes,  Americans  have 
historically  ignored  the  pivotal  role  the  Haudenosaunee  played  in  shaping  the  United  States  governmental  system. 
These  academics  and  commentators  argue  that  they  are  not  creating  a false  history  but  are,  instead,  setting  the  record 
straight. 

You  may  wish  to  explore  this  debate  further  and  consider  the  arguments  made  by  both  sides.  Combine 
“revisionist  history”  and  “political  correctness”  in  an  Internet  search  with  some  of  the  puzzle-piece  terms  listed  a 
bit  earlier.  Review  the  information  your  search  takes  you  to. 

Lesson  Summary 

In  Lesson  1 you  explored  this  question:  How  did  pre-eighteenth  century  societies  foster  and  advance  the  basic  ideals 
of  liberalism?  You  discovered  that  many  of  the  ideals  associated  with  modem  liberalism  found  their  origins  in  ancient 
societies.  The  ancient  Greek  form  of  democracy,  though  a far  cry  from  the  modem  version,  is  an  example  of  the 
important  notion  that  the  people  should  ultimately  rule  the  government,  and  not  vice  versa. 

Societies  not  bom  of  Western  traditions  also  implemented  social  and  governmental  structures  that  reflect  liberal 
ideals.  In  North  America,  the  Haudenosaunee  had  been  living  under  a system  that  incorporated  aspects  of  liberalism 
long  before  the  “birth”  of  European  liberalism  in  the  eighteenth  century.  There  is  substantial  evidence  to  suggest  that 
aspects  of  the  Haudenosaunee  system  were  borrowed  by  the  founders  of  the  United  States. 

Clearly,  many  foundational  ideals  of  liberalism  have  a long  history.  As  you  will  see  in  Lesson  2,  these  ideals  were 
revived  and  elaborated  on  by  people  aware  of  the  precedents  set  both  in  ancient  Athens  and  by  the  Haudenosaunee. 

The  section  question  you  looked  at  in  this  lesson  is  this:  What  were  the  characteristics  of  early  forms  of  liberalism? 
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Section  2:  Exploring  My  Ideology 


Lesson  2:  Understanding  Classical  Liberalism 

Get  Focused 

Have  you  ever  read  a biography  of  your  favourite 
musical  artist  or  group?  If  not,  go  to  the  Internet  to 
seek  out  a few  biographies.  (Many  online  music  stores 
provide  biographies  of  artists.) 

What  musical  artists  or  groups  influenced  your  favourite 
singer  or  band?  Try  to  listen  to  some  of  the  music  by 
these  older  artists.  In  many  cases,  you’ll  find  that  you 
can  hear  the  influence  of  classic  songs  and  legendary 
artists  in  the  music  you  listen  to  today.  Many  musicians 
start  out  by  emulating  their  own  favourite  artists.  As  the 
artists  develop,  they  adapt  their  sound  and  make  it  more 
their  own. 

Liberalism  has  followed  a similar  evolution.  From  the 
1700s  on,  a wave  of  new  thinking  swept  parts  of  Europe.  © Mark  Poprocki/shutterstock 
As  the  liberal  thinkers  of  the  day  published  their  ideas, 

books,  and  pamphlets,  their  ideas  began  to  influence  the  organization  of  society,  government,  and  the  economy. 

Through  the  centuries,  those  early  ideas  were  modified  and  built  upon  until  liberalism  became  what  it  is  today.  To 
really  understand  how  liberalism  evolved  into  its  current  form,  you  need  to  examine  classical  liberalism — this  is  the 
form  of  liberalism  from  which  the  modem  concept  of  liberalism  evolved. 

In  this  lesson  you  will  explore  the  following  question: 

What  forces  and  beliefs  stimulated  the  development  of  classical  liberalism? 


the  Political  Revolution 


In  previous  social  studies  courses,  you  likely  learned  about  the  French  Revolution.  This 
event  was  a nationalist  movement.  Many  French  citizens  rejected  the  long-held  concept 
of  themselves  as  subjects  of  a king  and  replaced  this  notion  with  the  concept  of  being 
citizens  of  a nation. 

The  French  Revolution,  however,  was  also  a liberal  movement.  It  represented  a rejection 
of  absolute  rule  by  one  individual  in  favour  of  mle  by  a government  of  the  people.  The 
and  governmental  system  based  on  heredity  and  privilege  with  a system  based  on  equality 


Explore 

The  Enlightenment  and 


revolution  replaced  a social 
and  rights. 


' ” \\  ortViodoX,* 
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The  seeds  of  the  French  Revolution,  and  of  many  later  revolutions,  were  planted  during  a period  called  the 
Enlightenment  or  the  Age  of  Reason.  Writers  and  thinkers  {philosophes  as  they  were  referred  to  in  France)  began  to 
challenge  the  traditional  political,  social,  and  economic  structures  in  place  at  the  time. 


Prior  to  the  revolution,  the  absolute  monarchies  that  ruled  in  France  and  in  many  other 
countries  were  based  on  the  concept  of  the  divine  right  of  kings. 

The  divine  right  of  kings  was  supported  and  promoted  by  the  Catholic  Church, 
which  was  a powerful  influence  in  the  lives  of  the  people.  Based  on  the  Church’s  teachings  at  the  time,  criticizing  the 
monarch’s  right  to  rule  could  be  construed  as  questioning  the  judgment  of  God. 

During  the  Enlightenment,  however,  many  of  the  philosophes  did  question  traditional  ideas,  including  the  existence 
of  God,  God’s  role  in  human  affairs  if  he  or  she  did  exist,  and  the  right  of  the  monarch  to  rule  over  her  or  his  subjects 
with  absolute  power.  By  challenging  centuries-old  ideas  about  government  and  the  monarchs’  right  to  rule,  thinkers  of 
the  Enlightenment  laid  the  groundwork  for  the  overthrow  of  many  European  monarchies.  Most  of  these  monarchies 
were  eventually  replaced  by  liberal  democracies. 

Democracies  founded  on  these  early  ideals  of  liberalism  were  still  substantially  different  from  most  modem  concepts 
of  democracy.  The  notions  of  what  should  be  considered  a right,  and  who  should  be  entitled  to  those  rights,  would 
continue  to  develop  over  the  centuries. 

Economics:  Moving  from  Mercantilism  to  Capitalism 


Many  liberal  thinkers  also  began  to  criticize  mercantilism,  which  was  the  dominant 
economic  system  of  the  time. 

This  system  was  in  effect  from  approximately  the  fifteenth  century  to  the  eighteenth 
century.  During  this  time,  the  sole  aim  of  many  of  Europe’s  monarchs  was  to  make 
their  nation  as  wealthy  as  possible,  even  if  this  meant  exploiting  other,  smaller  nations. 


Under  mercantilism,  monarchs  would  grant  a licence  to 
certain  merchants,  friends,  relatives,  or  companies  to  operate 
their  businesses  and  to  trade  abroad.  Granting  privileges  to 
certain  businesses  created  monopolies.  These  monopolies 
limited  the  availability  of  goods  and  drove  up  prices. 
Competition  was  almost  non-existent. 

Monarchs  filled  their  treasuries  by  selling  licences  and  by 
taxing  the  merchants  and  companies  that  profited  under  this 
system.  Monarchs  also  accumulated  wealth,  in  the  form 
of  gold  bullion,  by  restricting  the  flow  of  money  out  of  the 
country  and  by  taxing  imported  goods. 


mercantilism:  an  economic 
system  characterized  by 
efforts  to  restrict  trade 
between  nations,  to  regulate 
economic  activity,  and  to 
accumulate  gold  bullion  in  the 
national  treasury 


divine  right  of  kings:  the 

theory  that  absolute  monarchs 
held  power  because  God 
chose  them  to  rule 
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Physiocrats  were  French  economists  whose  ideas 
began  to  have  influence  in  the  latter  half  of  the 
eighteenth  century.  Physiocrats  criticized  mercantilism 
and  advocated  a policy  of  laissez-faire  (leave  alone) 
economics. 

In  his  1776  work  The  Wealth  of  Nations,  Scottish 
economist  Adam  Smith  built  on  the  physiocrat’s  ideas. 

Smith  argued  that  the  freedom  to  own  property  and 
to  produce,  sell,  and  buy  goods  without  government 
intervention  would  ultimately  generate  national  wealth 
far  more  effectively  than  would  mercantilism. 

Smith  believed  that  people  instinctively  seek  what  is  best 
for  them.  He  stated  this  self-interest  should  be  freely 
expressed  in  an  environment  of  unlimited  competition:  a 

free  market  system. 

Smith  held  that  the  natural  interplay  between  buyers  and  sellers,  and  between  workers  and  employers,  would 
ultimately  ensure  that  goods  were  produced  efficiently  and  economically.  Government  meddling  in  the  economy 
would  be  unnecessary.  Competition  between  consumers  for  products,  between  businesses  for  consumer  dollars, 
between  workers  for  jobs,  and  between  employers  for  skilled  workers  would  make  the  economy  self-regulating. 

Smith  referred  to  this  process  as  the  invisible  hand. 

As  individuals  strove  to  better  their  own  economic  situation,  the  economy  of  the  nation  as  a whole  would  also  benefit. 


physiocrats:  eighteenth-century  French  economists  who 
advocated  free  trade  and  limited  government  involvement  in 
the  economy 

laissez-faire:  an  economic  theory  or  system  that  advocates 
little  or  no  government  interference  in  the  economic  affairs  of 
the  people 

free  market  system:  an  economic  system  in  which  individuals 
are  free  to  own  property,  produce  goods,  and  buy  or  sell  goods 
and  services  with  little  or  no  government  interference 

Other  words  used  to  describe  the  free  market  system  include 
capitalism,  the  market  system,  free  enterprise,  and  private 
enterprise. 

invisible  hand:  in  economics,  the  concept  that  individual  self- 
interest  and  competition  will  regulate  the  economy 


“[The  business  person]  is  led  by  an  invisible  hand  to  promote  an  end  which  was  no  part  of  his  intention.  Nor  is  it  always  the  worse 
for  the  society  that  it  was  no  part  of  it.  By  pursuing  his  own  interest  he  frequently  promotes  that  of  society  more  effectually  than 
when  he  really  intends  to  promote  it.  I have  never  known  much  good  done  by  those  who  affect  to  trade  for  the  public  good.  It  is  an 
affectation,  indeed,  not  very  common  among  merchants,  and  very  few  words  need  be  employed  in  dissuading  them  from  it.” 

—Adam  Smith,  The  Wealth  of  Nations  (1776) 


Classical  liberals  had  a far  more  expansive  understanding  of  the  term  minimal  government  interference.  As  capitalist 
ideals  became  popular,  there  was  little  government  regulation  or  oversight  of  business  or  business  practices.  The  free 
market  under  classical  liberalism  was  far  more  “free”  than  it  is  today. 
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Pause  & Reflect 

Take  a moment  to  consider  the  following  questions: 

• How  involved  should  the  government  be  in  economic  affairs? 

• Should  the  government  attempt  to  control  prices  of  basic  foods? 

• Should  there  be  a minimum  wage? 

• How  do  workers’  wages  affect  the  price  of  the  products  they  produce? 

• Should  all  products  be  tested  for  consumer  safety?  If  so,  who  should  bear  the  cost  of  testing? 

These  are  fundamental  economic  questions.  How  they  are  answered  by  governments  has  a significant  impact  on  the  people 
living  under  those  governments.  And  how  these  questions  are  answered  will  have  a significant  impact  on  you,  depending  on 
your  role  in  the  economy. 


Check  Your  Understanding 


Go  to  the  multimedia  DVD,  and  complete  Economic  Policy  to  ensure  you  understand  the  main  differences 
between  capitalism  and  mercantilism. 


y 

Discover 


Other  Influential  Liberal  Philosophers 


There  were  many  philosophers  writing  during  and  immediately  after  the  Enlightenment  who  profoundly  influenced 
liberal  economic,  political,  and  social  ideals. 


M 

Go  to  the  multimedia  DVD,  and  watch  the  video  Rock  Talk  for  an  introduction  to  some  important 
philosophers  and  their  contributions. 


You  will  be  introduced  to  the  following  new  terms  in  the 
video:  self-regulating,  tyranny  of  the  majority,  social 
contract,  and  natural  rights. 


self-regulating:  not  requiring  external  control  or  intervention 

tyranny  of  the  majority:  a situation  in  which  a majority  group 
infringes  on  the  basic  rights  of  a minority 

social  contract:  the  concept  that  an  unwritten  contract  exists 
between  the  government  and  the  governed 

Under  a social  contract  the  people  agree  to  obey  the  laws, 
provided  the  government  does  not  undermine  the  citizens’ 
natural  rights. 
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natural  rights:  universal  rights  deemed  to  be  automatically 
granted  to  ail  humans  at  birth 


Lesson  2:  Understanding  Classical  Liberalism 


Understanding  and  Responding 


H 

When  you  have  watched  the  Rock  Talk  video,  go  to  the  multimedia  DVD,  and  summarize  what  you’ve 
learned  in  the  chart  of  The  Dead  Liberal  Philosophers;  Key  Ideas.  Record  the  key  ideas  and  contributions  of  each 
philosopher  in  point  form. 

Check  your  work  by  reviewing  the  video.  You  can  scrub  back  and  forth  using  the  controller  to  quickly  jump  to  the 
sections  for  each  philosopher.  Add  any  points  you  missed  to  create  a complete  chart. 

Place  your  completed  chart  in  your  portfolio.  You  will  likely  want  to  use  it  as  a resource  when  you  take  on  the  section 
challenges  for  this  section  and  Section  3. 

Lesson  Summary 

In  this  lesson  you  explored  the  question:  What  forces  and  beliefs  stimulated  the  development  of  classical  liberalism? 
You  have  examined  philosophers  who  contributed  to  classical  liberalism,  and  you  reviewed  how  their  work  relates  to 
the  principles  of  liberalism.  Classical  liberalism  emphasized  the  political  power  of  the  people  and  the  importance  of 
individual  liberty.  Classical  liberalism  also  limited  government  intervention  in  the  economy. 

You  also  worked  on  answering  the  section  question:  What  were  the  characteristics  of  early  forms  of  liberalism? 

Classical  liberal  philosophers  tended  to  focus  heavily  on  the  freedom  to;  for  example,  the  freedom  to  make  money. 

In  Section  3 you  will  discover  that  the  concept  of  freedom  from;  that  is,  the  freedom  from  such  burdens  as  poverty  or 
dangerous  working  conditions,  would  also  become  part  of  liberalism. 
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Section  2 Challenge 


Liberalism:  A Historical  Album 


C Lee/Photodisc/Getty  Images 


As  you  have  discovered,  the  basic  concept  of  liberalism  is  not  a strictly  modern  idea.  Modem  liberalism  owes  much 
to  societies  and  thinkers  from  the  past.  These  people  provided  the  foundational  ideas  for  current  understandings  of 
democracy  and  liberty. 

Your  challenge  for  this  section  will  be  to  educate  others  with  respect  to  “liberal  heritage”  by  creating  a scrapbook 
or  family  album  detailing  the  development  of  early  liberalism.  You  will  gain  most  of  the  knowledge  you  need  to 
accomplish  your  task  by  completing  the  Section  2 lessons;  however,  you  are  encouraged  to  build  upon  that  knowledge 
by  doing  your  own  research. 

Your  scrapbook  or  album  can  be  in  paper  or  electronic  form.  Scrapbooks  and  albums  are  traditionally  a combination 
of  images  and  words  that  create  a record  of  a past  event  or  period  of  time.  What  will  you  choose  to  focus  on?  What 
will  be  important  to  highlight  and  include  about  the  early  history  of  liberalism? 

Make  certain  you  include  a variety  of  visual  and  textual  descriptions  in  your  scrapbook  or  album.  You  may  choose  to 
include  photos  and  captions,  text,  drawings,  diagrams,  timelines,  and  so  on. 


Go  to  the  multimedia  DVD,  and  look  at  the  sample  scrapbook  of  Social  Darwinism:  A History  for  ideas. 
Note  that  the  sample  scrapbook  is  not  about  liberalism;  it  only  provides  a brief  sample  of  the  format  to  be  used. 
Talk  to  your  teacher  about  how  you  plan  to  approach  your  challenge  and  to  clarify  any  questions  you  may  have. 
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Assignment 


Go  to  the  Module  2 Assignment  Booklet  for  instructions  on  how  to  submit  Liberalism:  A Historical  Album  to  your 
teacher. 

Follow  the  instructions  in  the  challenge  to  complete  this  assignment.  Submit  your  completed  assignment  to  your 
teacher  with  this  assignment  booklet  at  the  end  of  this  module. 


Section  2 Summary 

In  this  section  you  considered  the  following  question:  What  were  the  characteristics  of  early  forms  of  liberalism? 

You  developed  an  understanding  of  the  people,  practices,  and  events  that  spurred  the  development  of  early  forms  of 
liberalism.  This  is  important  foundational  knowledge  that  will  be  required  for  you  to  fully  comprehend  the  remaining 
sections  of  this  course. 

As  you  continue  through  the  course  you  must  be  prepared  to  provide  examples  that  illustrate  how  liberal  ideals  were 
incorporated  into  many  early  societies.  You  must  also  be  able  to  provide  examples  of  the  influence  these  ideals  had  on 
the  development  of  the  modem  understanding  of  liberalism. 

Ensure  that  you  can  explain  how  the  Enlightenment  and  the  French  Revolution  kindled  the  fires  of  liberalism  in 
Europe.  Also  important  is  the  ability  to  discuss  the  theories,  ideas  and  philosophies  of  Adam  Smith,  John  Locke, 
Baron  Charles  de  Montesquieu,  and  John  Stuart  Mill.  You  will  be  able  to  explain  how  the  ideas  of  these  writers 
contributed  to  the  development  of  liberalism. 

If  you  are  still  having  difficulty  with  some  of  the  concepts  in  this  section,  contact  your  teacher  for  assistance  and 
clarification. 

Your  understanding  of  the  early  history  of  liberalism  will  provide  one  more  piece  of  the  puzzle  as  you  move  toward 
answering  the  module  question: 

How  did  liberalism  originate? 
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Module  2:  The  Foundations  of  Liberalism 


Section  3:  The  Challenges  of  Classical  Liberalism 


Section  3 introduction 


R 

Go  to  the  multimedia  DVD,  and  watch  the  “At  the  Restaurant”  video. 

Here’s  a warning:  this  video  contains  a graphic  depiction  of  a workplace  injury. 

The  preceding  video  is  one  of  several  in  a government  campaign  designed  to  reduce  the  number  of  injuries  and  deaths 
among  young  workers  in  Alberta.  Why  did  the  accident  happen?  Was  the  young  man  doing  the  kitchen  prep  work 
being  unduly  rushed?  Why  didn’t  he  tell  his  supervisor  that  he  needed  help?  Perhaps  he  was  afraid  of  losing  his  job. 

Did  you  know  that  in  Alberta  you  cannot  be  fired  for  refusing  to  work  in  a dangerous  environment  without  having  the 
proper  training  and  safety  equipment?  In  fact,  you  have  a responsibility  under  the  Occupational  Health  and  Safety  Act 
to  refuse  to  work  in  unsafe  conditions:  you  need  to  ask  your  employer  to  provide  proper  training  and  safety  measures. 
You  cannot  be  fired  for  following  these  steps. 

Can  you  think  of  reasons  why  an  unscrupulous  employer  might  be  tempted  to  cut  comers  and  not  live  up  to  the 
training  and  safety  standards  provided  in  the  Actl  Should  there  be  laws  governing  working  conditions?  Would  you 
prefer  that  workers  and  employers  themselves  be  responsible  for  deciding  what  work  is  “too  dangerous”  or  “too  hard” 
to  be  worth  the  pay?  What  would  life  be  like  for  workers  if  the  Occupational  Health  and  Safety  Act  did  not  exist? 

These  are  important  questions.  The  present  laws  and  standards  for  the  employer/employee  relationship  developed  over 
many  years.  The  roots  of  these  laws  and  standards  are  found  in  a reaction  to  classical  liberalism. 

As  the  theories  of  classical  liberal  philosophers  that  you  studied  in  Section  2 were  put  into  practice,  there  were  both 
positive  and  negative  impacts.  Societies  that  experienced  the  worst  aspects  of  classical  liberal  economic  ideals  began 
to  make  modifications  to  liberalism.  Those  societies  adapted  classical  liberalism  to  meet  the  challenges  created  by 
unrestricted  laissez-faire  capitalism. 

In  this  section  you  will  answer  the  following  question: 

Why  did  classical  liberalism  change? 
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In  This  Section 

In  this  section  there  are  two  lessons,  one  section  challenge,  and  an  assignment  in  Lesson  1 . 

In  each  lesson  you  will  have  opportunities  to 

• develop  an  understanding  of  problems  that  can  arise  when  ideological  theories  are  put  into  practice 

• explore  issues  and  concerns  that  motivate  individuals  and  groups  to  become  politically  active 

Lesson  1 : Life  Under  Classical  Liberalism 

In  this  lesson  you  will  learn  about  some  of  the  effects  of  the  wholesale  adoption  of  classical  liberal  ideals  in  the 
eighteenth  and  nineteenth  centuries.  You  will  particularly  focus  on  the  economic  consequences  of  uncontrolled  and 
unregulated  capitalism. 

Lesson  2:  Responses  to  Classical  Liberalism 

In  this  lesson  you  will  investigate  the  social  movements  and  new  ideologies  that  arose  in  response  to  the  problems 
created  by  the  implementation  of  classical  liberal  theories. 

Section  3 Challenge:  Your  Advice  to  Classical  Liberal  Thinkers 

At  the  end  of  this  section  you  will  make  use  of  your  knowledge  and  understanding  of  the  strengths  and  weaknesses 
of  classical  liberal  ideology.  Based  on  what  you  have  learned,  you  will  provide  advice  to  some  of  the  great  classical 
liberal  thinkers  of  the  eighteenth  and  nineteenth  centuries. 

Outcomes 

In  this  section  you  will  develop  your  understanding  of 

• how  citizens  and  citizenship  are  affected  by  the  promotion  of  ideological  principles 

• the  impacts  of  classical  liberal  thought  on  nineteenth-century  society 
You  will  continue  to  develop  the  following  skills  and  processes: 

• engaging  in  active  inquiry  and  critical  and  creative  thinking 

• applying  historical  skills  to  bring  meaning  to  issues  and  events 

• using  and  managing  information  and  communication  technologies  critically 

• conducting  research  ethically  using  varied  methods  and  sources;  organizing,  interpreting,  and  presenting  your 
findings;  and  defending  your  opinions 

• communicating  ideas  and  information  in  an  informed,  organized,  and  persuasive 
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• critical  thinking 

• creative  thinking 

• historical  thinking 


• decision  making 


• respect  for  multiple 
perspectives 


• gathering  information 

• organizing  information 


• written  literacy 
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Section  3:  The  Challenges  of  Classical  Liberalism 


Lesson  1 : Life  Under  Classical  Liberalism 

Get  Focused 


Imagine  you  are  married  and  have  a family  to  support.  You 
arrive  at  work  one  day,  and  your  employer  asks  you  to  make 
adjustments  to  a large  machine  while  the  machine  is  running. 
You  immediately  recognize  that  to  do  so  will  jeopardize  your 
safety.  You  could  lose  a limb  or  even  your  life.  You  suggest  to 
your  employer  that  the  machine  should  be  turned  off  before 
the  adjustments  are  made,  but  she  Insists  that  to  do  so  would 
significantly  slow  down  production.  You  tell  your  employer  that 
you’re  concerned  about  your  safety. 

“I’m  free  to  run  my  factory  how  I like,”  she  responds,  “and  you’re 
free  to  quit  and  find  a safer  job  if  you  want.  I have  people  lined 
up  outside  who  are  trying  to  get  work  here.  I’m  sure  one  of 
those  people  won’t  mind  crawling  into  the  machine  to  make  the 
necessary  adjustments.” 

You  realize  she  is  right.  Your  employer  has  the  right  to  run  her 
factory  how  she  likes.  And  you  are  free  to  go  and  look  for  safer 
work.  But  both  of  you  know  there  are  not  many  jobs  in  town. 

You  see  unemployed  people  lined  up  outside  the  factory  every  day  as  you  walk  through  the  gates.  If  you  won’t  do  exactly  what 
your  boss  wants,  how  much  freedom  do  you  and  your  fellow  workers  really  have,  you  wonder,  other  than  the  freedom  to  quit  your 
job  and  go  hungry? 


Adam  Smith’s  approach  to  liberal  economics  took  hold  just  as  the  Industrial  Revolution  was  starting.  During  this  time 
of  change,  technological  innovations  combined  with  tremendous  economic  freedom  allowed  countries  like  Britain  and 
the  United  States  to  become  economic  superpowers. 

Many  business  owners  became  wealthy  beyond  imagination.  But  for  many  people  who  worked  in  the  factories  of 
Britain  and  the  US,  free  market  benefits  were  harder  to  realize. 

To  understand  the  difference  between  classical  liberalism  and  modem  liberalism,  you’ll  need  to  be  familiar  with  some 
of  the  effects  of  unrestricted  capitalism.  This  is  the  kind  of  capitalism  that  came  from  the  classical  liberal  ideas  of 
Smith,  Locke,  and  others. 

In  this  lesson  you  will  explore  the  following  question: 

What  were  the  impacts  of  classical  liberalism? 
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Assessment 

Lesson  1 Assignment 

You  will  submit  the  following  assignment  to  your  teacher  for  assessment  at  the  end  of  the  lesson: 

In  Defense  of  Classical  Liberalism:  A Letter  to  the  Editor 

There  are  other  activities  that  are  part  of  this  lesson.  While  you  will  not  submit  these  activities  to  your  teacher  for 
assessment,  you  will  need  them  for  your  section  and  module  challenges.  Remember  to  save  all  activities  in  your 
portfolio.  Your  teacher  may  ask  to  see  some  of  these  activities  to  assess  your  understanding. 

Explore 


Read 


Read  pages  1 19  to  124  in  Perspectives  on  Ideology.  Pay  particular  attention  to  the  circumstances  that  led  many 
farmers  to  leave  the  land  and  move  to  cities  during  the  Industrial  Revolution.  Also  note  the  changes  in  class  structure 
that  evolved. 


Discover 


Take  some  time  to  familiarize  yourself  with  issues  that  resulted  from  the  classical  liberal  approach  to  economics.  You 
will  need  an  understanding  of  the  issues  to  adequately  tackle  the  task  you  will  be  given  in  the  Lesson  1 Assignment. 

Use  the  graphic  provided  to  conduct  Internet  searches.  For  each  problem,  enter  the  indicated  combinations  of  terms 
into  a search  engine.  Review  the  links  returned  and  the  websites  that  appear  to  provide  good,  general  summary 
information. 


For  the  purposes  of  this  lesson  you  do  not  need  to  read  lengthy  and  detailed  documents,  although  you  can  do 
so  if  you  wish.  If  necessary,  consult  the  Toolkit  for  help  with  Conducting  an  Efficient  Web  Search. 


Be  sure  to  apply  each  of  the  search  terms  in  the  concept  map  to  an  image  search  as  well.  Pictures  from  the  time  period 
speak  volumes  about  some  of  the  problems  resulting  from  unrestricted  economic  freedom. 


Don’t  hesitate  to  save,  summarize,  or  bookmark  the  material  you  find  in  your  search.  It  may  be  useful  to  you  later. 
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poor  working  conditions 
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The  Industrial  Revolution  from  the  Classical  Liberal  Perspective 

Many  people  would  argue  that,  despite  the  negative  impacts  associated  with  classical  liberal  economics,  Adam  Smith 
was  ultimately  proven  correct.  In  Britain,  where  the  Industrial  Revolution  got  its  start,  the  economic  freedom  of 
entrepreneurs,  owners,  and  other  businesspeople  had  clearly  benefited  the  whole  nation. 

By  the  beginning  of  the  twentieth  century,  Britain  was  one  of  the  wealthiest  nations  in  the  world.  It  was  an  economic 
and  military  superpower.  Over  the  preceding  150  years,  the  standard  of  living  of  Britain’s  citizens  had  improved 
significantly. 


Pause  and  Reflect 

What  is  a reasonable  price  for  economic  progress?  As  the  developing  world  undergoes  its  own  modern-day  Industrial  Revolution, 
issues  of  exploitation  of  the  poor,  the  use  of  child  labour,  and  degradation  of  the  environment  are  as  relevant  now  as  they  were  in 
the  nineteenth  century. 

What  do  you  think  about  industrial  development?  Does  the  ultimate  goal  of  a higher  standard  of  living  for  an  entire  society  justify 
exploiting  particular  groups  within  society  and/or  damaging  the  environment?  You  might  want  to  record  your  thoughts  and  store 
them  in  your  portfolio.  They  could  potentially  help  you  as  you  tackle  the  assignment. 
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□ 

Assignment 


Go  to  the  Module  2 Assignment  Booklet,  and  complete  the  Section  3:  Lesson  1 Assignment,  In  Defense  of  Classical 
Liberalism:  A Letter  to  the  Editor.  Read  the  Letter  to  the  Editor  Rubric  in  the  Assignment  Booklet  before  you  start  the 
assignment. 


Submit  your  completed  assignment  to  your  teacher  at  the  end  of  this  lesson.  And  then  resave  the  assignment  to  your 
portfolio. 


Going  Beyond 

How  young  is  too  young  to  work?  Use  the  Internet  to  find  out  what  the  minimum  working  age  is  in  Alberta.  Find  out 
how  many  hours  youth  of  various  ages  are  allowed  to  work.  How  do  these  hours  compare  to  child  labour  during  the 
Industrial  Revolution?  What  are  some  of  the  advantages  and  disadvantages  of  allowing  youth  to  work? 

Lesson  Summary 

You  explored  this  lesson  question:  What  were  the  impacts  of  classical  liberalism?  The  implementation  of  classical 
liberal  philosophy  during  the  eighteenth  and  nineteenth  centuries  in  Europe  and  North  America  had  a profound  effect 
on  the  world.  The  ideas  put  forth  by  Adam  Smith,  John  Locke,  and  others  provided  support  for  unrestricted  capitalism 
during  the  Industrial  Revolution. 

The  free  market  system  of  the  period  allowed  for  technological  change  and  generated  great  wealth  and  political  power 
for  industrialists  and  their  nations.  But  these  achievements  often  came  at  a high  cost  to  workers  and  the  environment. 
Many  people  came  to  see  that  the  inequities  in  wealth  and  political  power  created  by  the  adoption  of  classical  liberal 
ideals  would  have  to  be  addressed. 

In  this  lesson  you  worked  on  answering  the  following  section  question:  Why  did  classical  liberalism  change? 
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Section  3:  The  Challenges  of  Classical  Liberalism 


Lesson  2:  Responses  to  Classical  Liberalism 

Get  Focused 


The  economic  freedom  provided  under  classical  liberalism  allowed  individuals  and  nations  to  become  very  wealthy 
and  helped  drive  improvements  in  technology  and  production.  However,  economic  freedom  also  concentrated  political 
power  in  the  hands  of  wealthy  people  and  allowed  some  individuals  to  be  exploited. 

Imagine  that  you  are  a factory  worker  in  Great  Britain  during  the  Industrial-Revolution  period  when  conditions  for 
workers  were  most  inhumane.  What  economic,  political,  and  social  changes  will  improve  your  life?  How  will  you 
make  those  changes  happen?  How  do  you  think  classical  liberals  would  respond  to  efforts  to  change  the  economic, 
political,  and  social  structures  based  on  classical  liberal  thought? 

In  order  to  fully  understand  how  classical  liberalism  began  to  change  and  evolve  into  modem  liberalism,  it  is 
important  to  have  a sense  of  the  variety  of  social  movements  and  new  ideologies  that  arose  in  response  to  classical 
liberalism. 

In  this  lesson  you  will  explore  the  following  question: 

What  ideologies  developed  in  response  to  classical  liberalism? 
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Explore 


V Read 


Read  pages  131  to  141  in  Perspectives  on  Ideology,  and  create  a concept  map  or  a set  of  study  notes.  If 


necessary,  consult  the  Toolkit  for  information  on  Making  a Concept  Map  and  Making  Comeli-Style  Notes. 


The  purpose  of  this  activity  is  twofold.  First,  as  previously  noted,  you  are  more  likely  to  understand  and  remember 
information  if  you  are  required  to  process  and  repackage  the  information. 


Secondly,  a well-constructed  set  of  notes  or  a concept  map  will  allow  you  to  study  for  exams  without  having  to  reread 
large  sections  of  text.  It  is  important  to  recognize  that  while  most  students  are  aware  that  study  notes  can  be  too  brief, 
many  fail  to  see  that  they  can  also  be  burdened  with  extraneous  detail.  Remember  that  a good  set  of  notes  represents  a 
succinct  summary  of  the  important  points  in  a reading,  not  an  attempt  to  record  everything  from  the  text. 


Review  the  study  resource  you  have  created  from  the  text  reading.  Assess  the  reading  using  criteria  from  the  rubric. 


SELF-ASSESSMENT  RUBRIC:  IDEOLOGICAL  PERSPECTIVES  STUDY  RESOURCE 


Excellent 

Proficient 

Emerging 

Unsatisfactory 

Insufficient 

Quality 
of  Study 
Notes 

My  notes  indicate 
that  1 have 
given  thorough 
consideration 
to  the  reading.  1 
have  identified 
all  key  concepts 
and  clarified 
those  concepts 
using  carefully 
chosen  details  and 
examples.  Where 
possible  and 
appropriate,  1 have 
repackaged  the 
information  from 
the  reading  and 
have  presented 
the  information 
using  my  own 
words  or  graphical 
representations. 

My  notes 
would  serve  as 
a, comprehensive, 
yet  succinct,  study 
resource. 

My  notes  indicate 
that  1 have  given 
substantial 
consideration  to 
the  reading.  1 have 
identified  most  of 
the  key  concepts 
and  clarified 
those  concepts 
using  details 
and  examples.  1 
have  generally 
repackaged  the 
information  from 
the  reading  using 
my  own  words 
or  graphical 
representations, 
although  1 may 
have  copied 
directly  from  the 
reading  in  a few 
instances. 

My  notes  would 
serve  as  an 
adequate  and 
functional  study 
resource. 

My  notes  indicate 
that  1 have 
given  casual 
consideration  to 
the  reading.  1 have 
identified  some 
key  concepts, 
but  1 may  have 
provided  either 
too  much  detail  or 
not  enough  data.  1 
have  copied  much 
of  the  information 
directly  from  the 
reading,  rather 
than  repackaging 
it  using  my  own 
words  or  graphical 
representations. 

My  notes  would 
serve  either  as  a 
very  basic  or  an 
overly  complex 
study  resource. 

My  notes  indicate 
that  1 have 
given  minimal 
consideration  to 
the  reading.  There 
is  little  evidence 
that  1 have 
identified  the  key 
concepts  in  the 
reading.  My  notes 
may  be  filled  with 
largely  extraneous 
information,  most 
of  it  copied 
word-for-word  from 
the  reading.  On 
the  other  hand, 
my  notes  may  be 
so  scant  that  they 
suggest  1 did  not 
actively  evaluate 
the  information 
presented  at  all. 

My  notes  would 
serve  as  an 
inadequate  or 
impractical  study 
resource. 

My  response 
is  so  scant,  or 
of  such  poor 
quality,  that 
assessment  is 
not  possible. 
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Completing  this  activity  with  attention  to  the  rubric  criteria  will  help  you  prepare  for  the  Module  2 Challenge  and  the 
Diploma  Examination. 

Save  your  completed  notes  or  concept  map  in  your  portfolio,  and  submit  a copy  to  your  teacher.  Your  teacher  may 
choose  whether  to  provide  feedback  on  the  study  resource  you  have  created. 

Understanding  and  Responding 


R 

Prior  to  continuing  with  Lesson  2,  you  should  print  or  save  a copy  of  the  document  Ranking  of  Ideologies. 
You  can  find  this  document  in  the  multimedia  DVD. 


You  are  a worker  in  a nineteenth-century  textile  mill  in  a British  industrial  town.  Your  co-workers  have  heard  rumours 
of  protest  movements  gaining  momentum  in  other  parts  of  the  country.  Because  they  are  frustrated  by  the  mill’s 
working  conditions,  your  co-workers  are  interested  in  joining  one  of  these  protest  movements.  They  hope  the  protest 
movements  will  help  bring  about  changes  to  their  living  and  working  conditions.  Because  you  are  someone  who  can 
read  and  are  knowledgeable  about  the  world  beyond  the  textile  mill,  your  co-workers  approach  you  with  a statement 
and  a question: 

There  are  people  out  there  fighting  to  change  things.  Which  group  should  we  join? 

I Which  one  of  the  groups  do  you  think  best  serves  the  needs  of  all  the  people  in  society? 

! Your  task  is  to  advise  your  co-workers.  Review  the  ideals,  goals,  and  policies  promoted  by  the  movements  and 
1 ideologies  listed  in  the  chart  Evaluating  Responses  to  Classical  Liberalism. 


j Revisit  your  notes  and/or  the  reading  from  the  textbook  if  necessary.  List  the  pros  and  cons  of  each  movement  in 
' terms  of  serving  the  needs  of  Britain’s  population.  Then  rank  the  movements  from  one  to  five,  with  one  as  your  first 
I choice  and  five  as  the  least  favourable  choice. 

^ In  one  or  two  sentences,  explain  your  reasoning  for  ranking  each  movement  or  ideology.  What  was  it  that  led  you  to 
i rank  each  movement  or  ideology  where  you  did? 

Q 

I Discussion 

i If  possible,  compare  your  rankings  and  explanations  with  those  of  another  student.  Discuss  any  differences  between 
I your  rankings.  If  you  do  not  have  another  student  to  compare  rankings  with,  explain  your  ranking  to  your  parent,  a 
I co-worker,  or  a friend. 

Provide  a brief  overview  of  the  problems  of  classical  liberalism  and  of  the  ideals,  goals,  and  policies  of  the  movements 
that  arose  in  response  to  classical  liberalism.  Then  ask  your  partner  to  review  and  comment  on  your  ranking. 

(Does  your  partner  agree  with  your  ranking  and  your  reasons?  Why  or  why  not?  Peel  free  to  revise  your  rankings 
1 and  reasoning  based  on  your  discussion.  Place  the  finished  version  of  your  ranking  sheet  in  your  portfolio.This 
information  may  be  of  use  later  as  you  complete  your  section  challenge,  and  as  you  study  for  exams. 

( 
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Going  Beyond 

Podcasts  are  increasingly  being  used  by  teachers  and  educational  institutions  around  the  world.  As  a result,  you  can 
access  information  presented  by  experts  in  their  fields.  The  University  of  California,  Berkeley  Campus,  has  made  a 
variety  of  lectures  available  to  the  general  public  in  podcast  format.  This  includes  an  interesting  podcast  that  looks 
at  the  weaknesses  of  classical  liberalism  and  the  ideas  of  Robert  Owen,  Charles  Fourier,  and  Karl  Marx.  You  should 
be  able  to  find  this  podcast,  titled  “Capitalism  and  Its  Critics”  by  entering  the  following  terms  into  an  Internet  search 
engine:  “Berkeley,  capitalism,  critics,  podcast.” 

Lesson  Summary 

In  this  lesson  you  explored  the  following  question:  What  ideologies  developed  in  response  to  classical  liberalism? 

A number  of  social  and  ideological  movements  evolved  in  response  to  classical  liberalism.  Some  movements  rejected 
the  changes  brought  about  under  classical  liberalism  by  seeking  a return  to  previous  social,  economic,  and  political 
traditions. 

Some  movements  worked  to  modify  the  ideals  of  classical  liberalism,  endeavouring  to  soften  liberalism’s  severe 
interpretation  of  individualism  and  free  market  economics.  Still  other  movements  rejected  the  principles  of 
individualism  and  the  free  market  altogether  by  advocating  collectivism. 

The  adoption  of  classical  liberal  ideals  by  nations  during  the  Industrial  Revolution  is  often  credited  with  improving 
the  standard  of  living  in  these  countries.  However,  the  role  of  the  other  movements  and  ideologies  that  developed  in 
response  to  classical  liberalism  cannot  be  ignored. 

By  challenging  the  economic  and  political  inequities  associated  with  classical  liberalism,  these  responding  movements 
and  ideologies  furthered  the  evolution  of  liberalism.  Other  weaknesses  of  classical  liberal  ideology  would  soon  be 
made  apparent  and  lead  to  changes  that  would  see  classical  liberalism  develop  into  present-day  liberalism. 

The  Section  3 question  was  the  following:  Why  did  classical  liberalism  change? 

These  changes  will  be  explored  in  Module  3. 
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Section  3 Challenge 


Your  Advice  to  Classical  Liberal  Thinkers 

The  ideas  of  classical  liberalism  did  not  die  with  the 
writers  and  thinkers  who  developed  them.  They  were  put 
into  effect  in  the  eighteenth  and  nineteenth  centuries  and 
continue  to  have  a powerful  influence  on  the  world  today. 

Ideas  that  look  good  on  paper  do  not  often  work  as  well 
as  intended  when  they  are  first  put  into  practice.  As  with 
many  ideologies,  this  was  true  with  classical  liberalism. 

In  this  section  challenge  you  will  become  Dr.  Hindsight, 
who  is  a respected  advice  columnist  for  the  Thinker's 
News.  This  periodical  is  popular  with  philosophers 
and  thinkers.  A number  of  classical  liberal  thinkers 
and  theorists  have  recently  written  letters  seeking  your 
advice. 


After  working  through  the  lessons  in  this  section,  you 
have  the  benefit  of  hindsight  that  the  advice  seekers  don’t 
have.  You  are  well  informed  about  the  practical  problems 
associated  with  implementing  classical  liberal  ideas. 

And  you  know  what  successes  and  pitfalls  resulted  from 
putting  the  theories  of  classical  liberalism  into  practice. 

Your  challenge  is  to  respond  as  an  advice  columnist  to  the  following  three  requests  for  advice.  Point  out  the  strengths 
and  weaknesses  of  the  ideas  proposed  in  the  letters.  Use  examples  to  illustrate  your  points.  Utilize  your  notes  from 
this  section  and  previous  sections  to  organize  your  thoughts. 

R 

Go  to  the  multimedia  DVD,  and  read  Letter  1:  Scottish  Economist;  Letter  2:  Locked  in  Debate;  and  Letter  3: 
Milling  Around  Waiting  for  Advice. 

Q 

Assignment 

Go  to  the  Module  2 Assignment  Booklet  for  instructions  on  how  to  submit  Your  Advice  to  Classical  Liberal  Thinkers 
to  your  teacher. 

Follow  the  instructions  in  the  challenge  to  complete  this  assignment.  Submit  your  completed  assignment  to  your 
teacher  with  this  assignment  booklet  at  the  end  of  this  module. 


© Bruno  Passigatti/shutterstock 


43 


Module  2;  The  Foundations  of  Liberalism 


Section  3 Summary 

In  this  section  you  considered  the  following  question:  Why  did  classical  liberalism  change? 

You  developed  an  understanding  of  the  social,  political,  and  economic  impacts  of  putting  classical  liberal  theory  into 
practice. 

The  implementation  of  classical  liberal  ideals  moved  political  power  to  the  people  and  created  tremendous  economic 
freedom.  Not  all  people,  however,  shared  equally  in  political  power.  The  wealthy,  particularly  in  Britain,  enjoyed 
many  of  the  political  freedoms  afforded  by  liberalism  and  often  used  this  power  to  limit  opportunities  for  the  working 
classes  to  participate  in  the  political  process.  The  classical  liberal  theories  regarding  economics  and  individualism 
were  frequently  used  to  justify  the  incredible  inequities  that  arose  during  the  Industrial  Revolution. 

As  the  Industrial  Revolution  progressed,  however,  various  factors  would  drive  classical  liberalism  to  evolve  further. 
The  surplus  of  labour  that  characterized  the  early  years  of  British  industrialization  diminished,  giving  workers  more 
clout  when  dealing  with  their  employers.  As  well,  increasing  mechanization  required  the  development  of  a more 
educated  work  force. 

As  more  workers  became  literate,  they  were  better  able  to  organize  and  articulate  their  demands  to  government. 

A variety  of  political  and  social  movements  arose.  These  movements  brought  pressure  to  bear  on  governments  to 
address,  at  least  to  some  degree,  the  political,  social,  and  economic  inequities  and  injustices. 

By  present-day  standards,  workers  still  had  limited  rights.  But  they  had  nonetheless  improved  their  lot  significantly  in 
comparison  to  those  workers  who  had  toiled  in  factories  and  mines  a hundred  years  earlier.  Liberalism  was  starting  to 
take  on  a more  humane  face. 

By  combining  what  you  learned  in  this  section  with  the  knowledge  you  gained  in  Sections  1 and  2,  you  should  be  able 
to  respond  confidently  to  the  module  question:  How  did  liberalism  originate? 
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Module  2 Challenge 


Multiple-Choice  Test 

25  marks 

Your  challenge  for  Module  2 is  to  apply  what  you  have  learned  so  far  to  successfully 
complete  a 25-question,  multiple-choice  test.  Since  the  lessons  and  modules  build 
upon  one  another  to  develop  your  understanding  of  the  course’s  key  concepts,  some 
test  questions  will  refer  to  knowledge  you  gained  in  Module  1 in  addition  to  what  you 
learned  in  this  module. 

Once  you  have  completed  all  Module  2 sections,  begin  a review  to  prepare  for  the  test. 

Examine  the  material  you  collected  in  your  portfolio  from  Modules  1 and  2.  Review 
the  marks  achieved  and,  in  particular,  any  feedback  you  received  on  assignments. 

Carefully  study  any  notes  or  concept  maps  you  made  while  completing  Modules  1 
and  2.  You  might  also  revisit  Check  Your  Understanding  activities.  If,  after  this  review, 
you  still  feel  uncertain  about  any  of  the  concepts  covered,  contact  your  teacher  for 
clarification. 

When  you  are  confident  and  ready  to  take  the  test,  contact  your  teacher  for  information  regarding  when  and  where  the 
test  will  be  administered. 

Remember  to  ask  your  teacher  for  the  multiple-choice  test.  Your  teacher  will  tell  you  when  to  submit  your  completed 
test. 
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Module  2:  The  Foundations  of  Liberalism 


Module  2 Summary 


Present-day  liberalism  represents  the  result  of  centuries  of  human 
thought,  organization,  and  experimentation.  In  Western  society, 
liberalism  was  a response  to  mercantilism  and  the  injustices 
and  abuses  of  power  that  took  place  under  the  rule  of  absolute 
monarchs.  The  notion  of  a free  society  in  which  political  power  lay 
in  the  hands  of  the  people  was  a powerful  idea. 

In  practice,  liberalism  in  its  classical  form  was  not  without 
problems.  The  economic  freedom  proposed  by  people  such  as 
Adam  Smith  and  the  physiocrats  provided  more  immediate 
benefits  to  people  who  were  already  wealthy.  Workers  and  the  poor 
were  at  the  mercy  of  capitalists  and  were  seen  as  little  more  than  a 
resource  in  the  production  process.  Wealthy  men  also  held  almost 
all  of  the  political  power.  Property  ownership  requirements  shut 
the  poor  out  of  the  political  process.  Regardless  of  their  economic 
status,  women  were  not  allowed  to  vote. 

Over  the  course  of  the  Industrial  Revolution,  people  began  to 
challenge  the  ideals  of  classical  liberalism.  Some  of  the  wealthy 
and  educated  people  began  to  question  the  morality  of  using  child 
labour  and  of  forcing  people  to  work  in  inhumane  conditions  in 
factories  and  mines.  Workers  themselves  began  to  organize  and 
seek  more  political  power. 
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By  the  end  of  the  nineteenth  century,  the  working  classes  were  beginning  to  achieve  some  political  and  economic 
gains.  New  ideologies  were  developing  to  challenge  classical  liberalism.  Liberalism  itself  was  beginning  to  evolve.  A‘ 
you  will  see  in  Module  3,  this  evolution  was  to  continue  into  the  twentieth  century. 


This  module  has  provided  you  with  insight  into  the  accomplishments  and  problems  associated  with  classical 
liberalism.  There  are  still  people  today  who  believe  that  classical  liberals  had  it  right  and  that  liberalism  has  drifted  to 
far  from  its  roots.  As  you  continue  to  work  through  this  course  and  to  increase  your  understanding  of  liberalism,  you 
will  determine  the  extent  to  which  classical  liberal  beliefs  should  form  part  of  your  ideology. 


You  will  answer  this  question  as  you  work  through  Module  2:  How  did  liberalism  originate? 


46 


Module  2 Appendix 


Module  2 Appendix 


Module  2 Glossary 

competition:  in  terms  of  economics,  the  concept  that  those  who  produce  and  sell  goods  compete  with  one  another  for 
consumer  dollars 

direct  democracy:  a governmental  system  in  which  all  eligible  citizens  vote  directly  on  issues  before  the  government 

divine  right  of  kings:  the  theory  that  absolute  monarchs  held  power  because  God  chose  them  to  rule 

economic  freedom:  the  concept  that  individuals  should  be  able  to  own  property  and  produce  and  sell  goods  with 
minimal  interference  from  government 

free  market  system:  an  economic  system  in  which  individuals  are  free  to  own  property,  produce  goods,  and  buy  or 
sell  goods  and  services  with  little  or  no  government  interference 

Other  words  used  to  describe  the  free  market  system  include  capitalism,  the  market  system,  free  enterprise,  and  private 
enterprise. 

individual  rights  and  freedoms:  the  universally  accepted  or  legally  granted  power  of  the  individual  to  engage  in 
certain  activities  and  to  exercise  certain  privileges 

invisible  hand:  in  economics,  the  concept  that  individual  self-interest  and  competition  will  regulate  the  economy 

laissez-faire:  an  economic  theory  or  system  that  advocates  little  or  no  government  interference  in  the  economic  affairs 
of  the  people 

mercantilism:  an  economic  system  characterized  by  efforts  to  restrict  trade  between  nations,  to  regulate  economic 
activity,  and  to  accumulate  gold  bullion  in  the  national  treasury 

natural  rights:  universal  rights  deemed  to  be  automatically  granted  to  all  humans  at  birth 

oligarchy:  a governmental  system  in  which  power  is  concentrated  in  the  hands  of  a small  group  of  unelected  people 

physiocrats:  eighteenth-century  French  economists  who  advocated  free  trade  and  limited  government  involvement  in 
the  economy 

private  property:  property  that  is  owned  by  individuals  or  groups  of  individuals  as  opposed  to  being  owned  by  the 
government 

rule  of  law:  the  concept  that  all  individuals,  regardless  of  wealth,  social  status,  or  political  power,  are  equally  subject 
to  the  law 


self-interest:  the  economic  or  political  advancement  of  the  individual  as  opposed  to  the  group  or  society 
self-regulating:  not  requiring  external  control  or  intervention 
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social  contract:  the  concept  that  an  unwritten  contract  exists  between  the  government  and  the  governed 

Under  a social  contract  the  people  agree  to  obey  the  laws,  provided  the  government  does  not  undermine  the  citizens’ 
natural  rights. 

tyranny  of  the  majority:  a situation  in  which  a majority  group  infringes  on  the  basic  rights  of  a minority 
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Module  3:  The  Evolution  of  Modern  Liberalism 
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As  the  Industrial  Revolution  was  drawing  to  an  end,  liberalism  was  continuing  to  evolve  as  an  ideology.  Liberal 
writers  and  thinkers,  such  as  Adam  Smith,  John  Locke,  and  John  Stuart  Mill,  had  championed  democracy,  individual 
rights,  and  free  market-driven  prosperity.  In  truth,  however,  these  were  ideals  that  appeared  to  be  out  of  reach  for 
many  people. 

Canada  and  the  United  States  developed  their  own  distinct  approaches  to  democracy.  Both  nations,  however,  often 
excluded  individuals  from  the  political  process  based  on  income,  race,  and  gender. 

Individual  rights  were  sometimes  also  limited  on  a variety  of  grounds,  including  race  and  gender.  Economically, 
overall  standards  of  living  had  improved,  but  working  classes  were  often  still  subject  to  exploitation  by  greedy  and 
unscrupulous  employers  and  businesspeople. 

As  liberal  democracies  entered  the  twentieth  century,  politicians  and  social  activists  started  to  address  many  of  these 
issues.  Social  and  economic  upheavals  forced  governments  to  continually  re-evaluate  the  ideals  of  classical  liberalism. 
Modifications  were  made  that  seemed  appropriate  to  the  time  and  circumstance. 

Faced  with  new  challenges  in  the  twentieth-first  century,  governments  and  citizens  alike  must  continue  to  evaluate  the 
course  liberalism  has  taken  over  the  past  century. 

As  a citizen,  you  have  a stake  in  how  governments  react  to  the  political  and  economic  challenges  before  them. 

Module  3 will  help  you  understand  how  liberalism  has  evolved  over  the  past  130  years.  This  module  will  also  provide 
you  with  the  knowledge  you  need  to  begin  to  contribute  informed  input  about  how  you  think  liberalism  should  evolve. 
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Module  3 Introduction 


You  will  explore  the  following  key  question  in  this  module: 


To  what  extent  are  the  modifications  made  to  liberalism  in  the  twentieth-  and  twenty-first  centuries  justifiable? 


As  you  work  toward  answering  this  question,  you  will  also  be  a step  closer  to  determining  the  extent  to  which  you 
should  embrace  any  particular  ideology.  This  is  the  central  issue  of  this  course. 


Module  3 Organizer 


Go  to  the  multimedia  DVD,  and  look  at  the  “Module  3 Organizer”  to  see  how  the  lessons  work  together  to 
answer  the  Module  3 question. 


Assessment  in  This  Moduie 


You  will  complete  the  following  assignments  as  you  work  through  the  lessons.  Your  teacher  will  determine  the 
weighting  for  each  piece  of  work  you  complete.  Typically,  lesson  assignments  are  weighted  less  than  section 
challenges  and  module  challenges. 


Module  3:  Graded  Work 

Section  1 

Description 

Marks 

Section  1 Challenge 

Assessing  the  Implementation  of  Liberalism 

20 

Section  2 

Description 

Marks 

Lesson  3 

Economic  Meltdown:  An  Executive  Summary 

12 

Section  2 Challenge 

Celebrity  Economist  Cook-Off 

24 

; Module  3 Challenge 

Description 

Marks 

Position  Paper 

(Prior  to  starting  the  module,  you  may  wish  to  review  the  format  of 
the  Module  3 Challenge  so  you  know  what  to  expect.) 

35 

At  the  end  of  each  section,  and  at  the  end  of  the  module,  you  will  complete  a challenge.  You  might  want  to  look  ahead 
to  the  challenges  and  keep  them  in  mind  as  you  work  through  the  lessons. 
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Module  3:  The  Evolution  of  Modern  Liberalism 


Section  1 : Liberalism  in  Modern  Democracies 


Section  1 Introduction 

As  you  learned  in  Module  2,  there  is  a fairly  long  list  of  requirements  for  a government  or  society  to  meet  in  order  to 
be  labelled  a true  liberal  democracy.  But  are  all  liberal  democracies  created  equal?  Are  some  better  than  others? 
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After  all,  while  liberal  democracies  generally  subscribe  to  a common  set  of  ideals  and  principles,  they  still  come  in  a 
variety  of  “flavours.”  Consider  Canada  and  the  United  States.  Canada  has  a prime  minister  whereas  the  United  States 
has  a president.  Have  you  ever  wondered  what  the  difference  is?  Why  does  Canada  have  a parliament  and  the  United 
States  a congress?  Do  these  government  groups  do  the  same  things? 


Perhaps  the  more  important  question  to  ask  is  this:  How  well  do  the  democratic  institutions  in  the  two  countries  fulfill 
the  ideals  of  liberal  democracy? 


THE: 
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lias  somewhat  different  rules,  structures,  and  traditions,  is  it  possible  that  one  country  has  developed  a better  form  of 
liberal  democracy?  Do  you  think  Canada  has  a thing  or  two  to  teach  the  Americans  about  freedom  and  democracy,  or 
,'S  it  the  other  way  around? 

I 

i^n  this  section  you  will  begin  to  develop  an  understanding  of  how  democratic  rights  and  the  practical  application  of 
government  power  have  evolved  under  modem  liberalism.  You  will  explore  the  history  of  democratic  rights  and  the 
governmental  structures  of  both  Canada  and  the  United  States. 


n this  section  you  will  answer  the  following  question: 


Sow  do  the  structures  of  modern  democratic  governments  reflect  the  principles  of  liberalism? 

In  This  Section 

1'^ 

I 

n this  section  there  are  two  lessons  and  one  section  challenge. 

I 

n each  lesson  you  will  have  opportunities  to 

} • explore  how  liberalism  has  evolved  in  a typical  modern  democracy 

I • compare  how  different  modem  liberal  democracies  have  implemented  the  ideals  of  liberalism 

II 

Lesson  1 : Evolving  Liberalism  and  the  Canadian  Government 

In  this  lesson  you  will  trace  the  development  of  democratic  rights  in  Canada,  and  you  will  explore  the  structure  of 
Zlanadian  government.  You  will  explore  this  question:  How  has  Canada  interpreted  liberal  principles  and  integrated 
hem  into  its  governmental  stmcture? 

Lesson  2:  Liberal  Democracy  in  the  United  States 

In  this  lesson  you  will  review  the  history  of  democratic  rights  in  the  United  States,  and  you  will  explore  the  structure 
3f  the  American  federal  government.  You  will  also  briefly  examine  the  Constitution,  with  a primary  focus  on  the  Bill 
3f  Rights.  This  question  will  be  explored:  How  has  the  United  States  interpreted  liberal  principles  and  integrated  them 
|into  its  governmental  structure? 
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Section  1 Challenge:  Assessing  the  Implementation  of  Liberalism 

At  the  end  of  this  section  you  will  use  the  knowledge  you  gained  in  the  lessons  to  compare  the  implementation  of 
modem  liberalism  in  Canada  to  that  of  the  United  States.  You  will  determine  which  nation  has  more  fully  realized  the 
ideals  of  liberalism. 


Outcomes 


In  this  section  you  will 

• think  about  how  differing  approaches  to  promoting 
the  principles  of  liberalism  can  impact  you  and 
your  role  as  a citizen 

• start  to  appreciate  that  there  are  a variety  of 
perspectives  regarding  how  liberalism  should  be 
promoted  within  political  systems 

• further  explore  how  modem  liberalism  evolved  as 
a response  to  classical  liberalism 

• familiarize  yourself  with  liberal  democracy  as  it 
exists  in  Canada  and  the  US,  and  begin  to  analyze 
the  extent  to  which  their  political  systems  reflect 
the  principles  of  liberalism 


• critical  thinking 

• creative  thinking 

• historical  thinking 


• decision  making 


gathering  information 
organizing  information 


oral  literacy 
written  literacy 


• analyzing  and 
evaluating  information 


• visual  literacy 

• media  literacy 
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Section  1 : Liberalism  in  Modern  Democracies 


Lesson  1 : Evolving  Liberalism  and  the  Canadian  Government 
Get  Focused 
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Imagine  that  the  government  decided  to  pass  a law  requiring  all  persons  between  the  ages  of  six  and  18  years  of  age  to 
wear  a government-approved  uniform  at  all  times  when  in  public.  The  justification  for  this  law  might  be  to  give  police 
an  easy  way  to  identify  minors. 

How  would  you  respond  to  such  a law?  Would  you  see  it  as  an  unjustifiable  attempt  to  limit  your  freedom  or  your 
individual  identity?  Would  you  accept  it  as  a legitimate  requirement  for  law  enforcement  and  public  security?  If  the 
people  felt  the  law  was  wrong,  what  power  would  they  have  to  change  it? 

These  are  important  questions  that  relate  to  how  Canada  has  interpreted  and  built  upon  the  concepts  of  freedom, 
democracy,  and  individualism  laid  out  by  the  great  liberal  thinkers  of  the  past. 

An  understanding  of  how  evolving  views  on  liberalism  have  affected  the  political  power  and  individual  rights  in  this 
country  will  be  important  as  you  tackle  future  challenges  in  this  course  and  the  challenges  that  will  face  you  as  a 
citizen  of  Canada. 

In  this  lesson  you  will  explore  this  question: 

How  has  Canada  interpreted  liberal  principles  and  integrated  them  into  its  governmental  structure? 

Allot  two  80-minute  periods  to  complete  this  lesson. 
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Assessment 

There  is  no  assignment  for  this  lesson. 

There  are  other  activities  that  are  part  of  this  lesson.  While  you  will  not  submit  these  activities  to  your  teacher  for 
assessment,  you  will  need  them  for  your  section  and  module  challenges.  Remember  to  save  all  activities  in  your 
portfolio.  Your  teacher  may  ask  to  see  some  of  these  activities  to  assess  your  understanding. 

Explore 

Power  to  the  People:  The  Right  to  Vote 


The  most  fundamental  component  of  democracy  is  the  idea  that  ultimate  power  to  govern  lies  with  the  governed.  In 
ancient  Athens  this  concept  was  only  partially  true  because  only  males  considered  to  be  verifiable  citizens  of  Athens 
could  take  part  in  governing  the  city  state. 


While  Canadians  began  to  democratically  elect  their  federal  government  in  1867, 
universal  suffrage  was  not  achieved  until  much  later.  At  Confederation,  the 
requirements  needed  to  allow  individuals  to  vote  in  federal  elections  were  set  out  by 
provincial  governments,  so  these  regulations  varied  from  province  to  province. 


suffrage:  the  right  to  vote 

This  is  also  known  as  the 
franchise. 


Typically,  however,  the  franchise  was  restricted  to  males  who  owned  property  of  a certain  value.  Women,  Aboriginals, 
and  many  ethnic  minorities  were  prohibited  from  voting.  In  a sense,  voting  rights  in  Canada  were  not  significantly 
more  advanced  than  they  had  been  in  ancient  Greece. 


® Discover 


Toolkit 


Use  the  Internet  or  library  resources  to  research  the  evolution  of  the  franchise  in  Canada.  (See  the  Toolkit  for  help  in 
conducting  Internet  searches  if  necessary — go  to  “Conducting  an  Efficient  Web  Search.”)  Use  a piece  of  paper  or  a 
computer  application  to  create  a timeline  that  shows  when  the  following  milestones  were  reached  for  citizens  voting  ii 
federal  elections: 


• The  minimum  age  to  vote  is  reduced  from  21  to  18  years  of  age. 

• Women  receive  the  right  to  vote. 

• Asian-Canadians  receive  the  right  to  vote. 

• People  with  mental  disabilities  receive  the  right  to  vote. 

• First  Nations  people  living  on  reserves  obtain  the  right  to  vote. 

• The  Charter  of  Rights  ami  Freedoms  guarantees  the  right  to  vote  to  all  Canadian  citizens. 

Underneath  your  finished  timeline,  briefly  summarize  what  new  things  you  have  learned  about  voting  rights  through 
completing  this  activity.  Also  note  if  any  information  surprises  you. 
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Check  Your  Understanding 


Test  the  accuracy  of  your  timeline  by  going  to  the  multimedia  DVD  and  completing  the  “Voting  Rights 
Timeline.” 


You  will  be  required  to  identify  the  approximate  year  in  which  each  milestone  on  the  road  to  universal  suffrage  in 
Canada  was  achieved.  As  you  work  through  this  activity,  make  any  required  corrections  to  your  own  voting  rights 
timeline  and  then  place  your  timeline  and  the  accompanying  learning  summary  in  your  portfolio.  You  may  find  them 
helpful  when  you  take  on  the  section  challenge. 


Pause  and  Reflect 


In  your  search  for  information,  did  you  note  any  groups  in  Canada  who  apparently  still  do  not  have  voting  rights?  Do  you  think 
these  rights  should  be  extended  to  landed  immigrants  (people  who  reside  in  Canada  but  are  not  Canadian  citizens)? 

Teens  are  affected  by  governmental  decisions.  Do  you  think  the  voting  age  should  be  lowered  further,  perhaps  to  16  years  of  age, 
to  reflect  this  situation? 


I Direct  Democracy  in  Canada 

I As  you  have  discovered,  the  understanding  of  who  should  have  the  right  to  vote  and  run  for  political  office  in  Canada 
has  broadened  considerably  over  the  nation’s  history.  Canadians  can  now  rightly  claim  to  have  a much  more  inclusive 
democracy  than  what  existed  in  ancient  Athens.  However,  Canada  still  has  problems  that  also  plagued  ancient  Greek 
^democracy.  But  Canada’s  problems  are  much  larger  in  scope. 

li  You  should  recall  from  previous  lessons  that  ancient  Athenians  engaged  in  direct  democracy.  That  is,  each  eligible 
( voter  had  the  right  to  vote  on  each  issue  before  the  government.  In  Athens,  not  everyone  could  always  show  up  to  vote. 
(People  were  sometimes  too  busy  to  take  the  time  to  attend  assemblies  or  to  familiarize  themselves  with  the  issues. 

i 

I Flash  forward  to  modern-day  Canada  with  a population  of  more  than  30  million  people.  Direct  democracy  would  be 
very  difficult  to  implement  here.  It  would  be  hard  to  provide  a venue  that  would  adequately  allow  millions  of  people 
jfo  express  their  opinions  and  to  properly  consider  all  the  opinions  of  others. 

I Conducting  a meaningful  debate  on  suggested  policies  with  millions  of  people  arguing  back  and  forth  might  also  be 
I problematic,  as  would  holding  a vote  on  which  policy  to  follow.  While  it  is  possible  that  expanding  Internet  access 
, could  potentially  overcome  some  of  these  problems,  there  are  other  roadblocks  to  direct  democracy  in  Canada. 

i 

' Canada  is  a large  and  complex  nation.  There  are  multitudes  of  issues  that  need  to  be 
dealt  with.  Laws  must  be  written  carefully  and  in  a very  detailed  manner.  A single  bill 
can  be  hundreds  of  pages  long  and  may  deal  with  subject  matter  unfamiliar  to  many 
I people.  Many  Canadians,  like  many  ancient  Athenians,  could  not — or  simply  would  not — spend  the  time  necessary  to 
i review  all  proposed  laws  in  sufficient  detail  to  have  a clear  understanding  of  what  the  law  entails. 


bill:  a proposed  law  under 
consideration  by  the 
government 
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It  is  possible  that  most  people  might  not  even  find  the  time  to  vote  on  the  many  proposed  laws  they  would  be  asked 
to  consider.  Consequently,  while  Internet  technology  might  provide  a way  for  all  Canadians  to  debate  and  vote  on 
potential  laws  and  policies,  it  is  questionable  whether  the  decisions  reached  would  regularly  reflect  the  wishes  of  an 
informed  majority. 


Direct  democracy,  then,  is  used  only  in  rare  instances  in  Canada.  If  elected  politicians 
see  an  issue  as  so  important  that  they  wish  the  electorate  to  play  a key  role  in  decision 
making,  the  politicians  may  opt  to  hold  a referendum  or  a plebiscite. 

Referendums  and  plebiscites  may  be  binding  or  non-binding,  although  it  is  more 
typical  for  plebiscites  to  be  non-binding.  In  a binding  referendum,  politicians  must 
implement  the  decision  reached  by  the  direct  vote.  A non-binding  plebiscite  or 
referendum  is  held  to  provide  politicians  with  a sense  of  the  people’s  opinion  on  an 
issue,  but  the  politicians  are  not  required  to  follow  through  on  the  vote  results. 

Plebiscites  and  referenda  are  frequently  used  at  local  levels  of  government.  Citizens 
may  be  asked  to  vote  on  a local  issue  at  the  same  time  as  they  are  electing  their  city 
councillors  and  mayors. 

National  referendums  are  much  rarer  than  local  referendums.  There  have  been 
only  three  national  referendums  in  Canada  since  Confederation  in  1867.  The  most 
recent,  held  in  1992,  asked  Canadians  if  they  wished  to  make  amendments  to  the 
country’s  constitution.  These  amendments  were  outlined  in  a document  called  the 
Charlottetown  Accord  which,  among  other  matters,  proposed  changes  to  the  status  of 
Aboriginals  and  to  Quebecois  society  within  Canada. 

An  extensive  publicity  campaign  was  used  to  educate  Canadians  about  the  proposed 
constitutional  changes.  In  the  referendum,  Canadians  rejected  the  proposed 
amendments  to  the  constitution. 

Holding  a referendum  on  the  Charlottetown  Accord  was  expensive.  The  public 
education  campaign  and  subsequent  national  vote  cost  millions  of  dollars.  The 
referendum  was  also  divisive.  For  example,  some  First  Peoples  viewed  the  result  as 
proof  that  a majority  of  Canadians  continue  to  undervalue  Aboriginal  culture  and 
rights. 


electorate:  the  citizens  within 
a population  who  are  eligible 
to  vote 

referendum:  a direct  vote  by 
the  electorate  on  an  issue  of 
importance 

The  voting  results  are  usually 
binding  on  the  government. 

plebiscite:  a direct,  but 
usually  non-binding,  public 
vote  held  to  give  elected 
representatives  input  from  the 
electorate  on  an  important 
issue 

levels  of  government:  a 

system  in  which  power  and 
responsibility  is  divided 
between  national,  provincial, 
and  local  (municipal) 
governments,  usually  on 
the  basis  of  which  level  of 
government  is  best  suited  to 
provide  a particular  service  to 
its  citizens 

amendment:  a change  made 
to  a constitution,  contract,  or 
other  formal  document 

representative  democracy: 

a system  under  which  a 
democratically  elected 
individual  acts  as  the 
citizens’  representative  in  a 
governmental  body 


Many  Quebeckers  saw  the  result  of  the  referendum  as  meaning  the  rest  of  Canada 
was  somehow  dismissing  or  rejecting  Quebec’s  distinctiveness.  In  1995,  Quebec  held 

its  own  referendum  on  whether  or  not  the  province  should  remain  in  Canada  or  become  a sovereign  nation.  By  the 
narrowest  of  margins,  Quebeckers  chose  to  remain  part  of  Canada. 

Representative  Democracy  in  Canada 


Since  the  problems  associated  with  direct  democracy  make  it  generally  unworkable  in  a large  nation,  Canada  ensures 
that  ultimate  decision-making  power  rests  with  the  people  by  using  representative  democracy. 
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In  Canada,  elections  are  held  in  which  voters  choose  individuals  to  represent  them 
in  government.  Should  the  representative  not  be  sufficiently  attentive  to  the  will  of 
voters,  this  person  may  be  voted  out  of  office  in  the  next  election.  In  British  Columbia 
cases  where  many  citizens  feel  a particular  representative  is  not  representing  them 
adequately  in  the  provincial  legislature,  voters  may  petition  for  a recall  election.  In  this 
way,  members  of  the  electorate  may  choose  to  replace  their  government  representative 
long  before  the  next  general  election. 

Understanding  exactly  how  representative  democracy  works  in  Canada  is  important.  As  a citizen,  you  should 
understand  exactly  how  your  government  is  chosen,  particularly  since  some  people  suggest  that  there  are 
imperfections  in  the  Canadian  electoral  system  that  undermine  the  true  spirit  of  liberalism. 

I 1 Go  to  the  multimedia  DVD,  and  watch  “Representative  Government,”  a video  that  helps  explain  how 
I PVD  A representative  democracy  works  in  Canada. 

^ first-past-the-post:  an  electoral  system  in  which  the  winning  candidate  is  the  one  who  receives  the  highest  number  of  votes; 
also  called  the  simple  plurality  system 

1 single-member  constituency:  a system  under  which  a single  individual  represents  the  citizens  of  a riding  or  constituency 

i representation  by  population:  a system  under  which  individuals  elected  to  government  represent  roughly  similar  numbers  of 
citizens 

! simple  plurality  system:  an  electoral  system  in  which  the  winning  candidate  is  the  one  who  receives  the  highest  number  of 
votes;  also  called  first-past-the-post 


recall:  a political  process  in 
which  the  electorate,  by  way 
of  a new  election  outside 
the  time  frame  of  a regular 
general  election,  may  reverse 
a previous  decision  to  elect  an 
individual  to  public  office 


At  the  national  (federal)  level,  elected  representatives  are  referred  to  as  Members  of  Parliament  (MPs).  At  the 
provincial  level  of  government,  there  are  varying  titles  applied  to  representatives,  including  Members  of  the 
, Legislative  Assembly  (MLAs),  Members  of  the  Provincial  Parliament  (MPPs),  or  Members  of  the  National  Assembly 
,(MNAs). 

Forming  a Government 

lEligible  voters  cast  their  ballots  for  the  individual  candidates  who  they  believe  will  best  represent  them  in  government. 
However,  the  actual  power  to  govern  is  given  to  the  political  party  that  wins  the  most  seats  in  Parliament.  Later  in  the 
1 course,  as  you  delve  deeper  into  potential  problems  confronting  the  implementation  of  liberalism  in  Canada,  it  will  be 
(Crucial  for  you  to  have  a good  understanding  of  how  election  results  can  shape  a government. 

i! 

BGo  to  the  multimedia  DVD.  “Majority/Minority/Coalition  Government”  will  explain  how  the  number  of 
seats  won  in  an  election  determines  who  has  the  power  to  govern  the  country. 
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majority  government:  in  a parliamentary  system,  this  term  describes  a situation  where  the  governing  party  has  more  than 
50  percent  of  the  available  seats  in  the  legislature 

minority  government:  in  a parliamentary  system,  this  term  describes  a situation  where  the  governing  party  has  more  seats  than' 
any  other  party  in  the  legislature,  but  has  less  than  50  percent  of  the  total  seats 

coalition  government:  in  a parliamentary  system,  this  term  describes  a situation  where  two  or  more  rival  parties  agree  to  work 
together  by  combining  the  seats  they  have  won  in  an  election  to  have  a sufficient  number  of  seats  to  form  the  government 

bicameral  legislature:  a legislature  comprised  of  two  legislative  houses,  both  of  which  must  approve  a bill  before  it  becomes  law 


The  Constitution:  Protecting  Rights  on  Paper 

Once  people  are  elected  to  power,  how  can  citizens  be  assured  that  the  electees  will  not  abuse  that  power? 

In  Canada,  the  power  of  government  is  limited  by  the  following  factors: 

• Canada  has  a written  constitution  that  spells  out  the  powers  of  government.  Among  other  things,  the  document 
outlines  how  power  is  divided  between  the  federal  government  and  the  provincial  governments. 

• Many  traditions  have  been  accepted  as  being  part  of  an  “unwritten”  constitution.  Despite  the  fact  that  these 
traditions  are  not  written  down,  they  are  closely  adhered  to. 

• There  are  laws  that,  even  though  they  are  not  formally  part  of  the  written  constitution,  are  deemed  to  “have  a 
constitutional  effect.” 


The  rights  of  individuals  are  also  enshrined  in  the  constitution  in  a document  called  the  Charter  of  Rights  and 
Freedoms. 


...  Pause  and  Reflect 


Do  you  know  what  your  rights  are  under  the  Charter  of  Rights  and  Freedoms?  You  may  be  familiar  with  people  being  read  their 
rights  on  TV  crime  dramas.  Be  aware  that  many  of  these  programs  are  produced  in  the  United  States,  where  a slightly  different 
set  of  rights  and  freedoms  are  in  place.  Do  you  know  what  rights  Canadians  have  under  the  constitution?  If  not,  how  could  you 
find  out? 


The  Separation  of  Powers 

Following  the  principles  set  forth  by  Charles  de  Montesquieu  and  other  philosophers,  the  various  powers  of 
government  in  Canada  are  divided  up  among  three  branches.  Understanding  the  structure  and  roles  of  these  branches 
and  how  they  interact  will  also  be  key  to  your  later  explorations  of  potential  weaknesses  in  Canada’s  version  of  liberal 
democracy. 


□ Go  to  the  multimedia  DVD,  and  check  “Canadian  Branches  of  Government”  for  an  explanation  of  how 
government  in  Canada  is  divided. 
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Preventing  Tyranny  of  the  Majority 

One  of  the  main  differences  between  democracy  and  liberal  democracy  is  that  liberal  democracies  recognize  that  the 
rule  of  the  majority  should  not  undermine  the  fundamental  rights  of  minorities  within  society.  In  a simple  democracy, 
for  example,  60  percent  of  the  population  could  vote  to  have  the  other  40  percent  serve  them  as  slaves.  For  the 
minority,  life  in  this  democracy  would  be  little  different  than  living  under  a cruel  king  who  has  absolute  power. 

In  Canada,  the  power  of  the  majority  is  limited  in  several  ways. 

The  bicameral  legislature,  which  you  learned  about  earlier,  was  put  in  place  to  help  compensate  for  the  fact  that  the 
majority  of  Canada’s  population  living  in  one  region  might  be  able  to  use  its  political  power  to  override  the  interests  of 
minority  populations  living  elsewhere  in  the  country. 

^ Representation  in  the  House  of  Commons  is  achieved  through  representation  by  population.  Therefore, 

1^1  heavily  populated  regions  of  the  country  have  more  representatives  in  the  House  of  Commons  and, 
^Dv^^  consequently,  more  political  power.  Go  to  the  multimedia  DVD,  and  look  at  the  “Federal  Electoral  Districts 
Map.”‘ 

Each  federal  riding  in  Canada  has  one  Member  of  Parliament.  Based  on  the  map  you  just  looked  at,  which  parts  of 
Canada  have  the  most  representatives  in  the  House  of  Commons? 

As  opposed  to  the  House  of  Commons,  seats  in  the  Senate  are  portioned,  to  some  degree,  on  a regional  basis.  Examine 
this  table. 


ProvinceA'erritory 

Number  of  Senate  Seats 

I 

British  Columbia 

6 

! Alberta 

6 

Saskatchewan 

6 

Manitoba 

6 

Ontario 

24 

Quebec 

24 

New  Brunswick 

10 

Prince  Edward  Island 

4 

, Nova  Scotia 

10 

Newfoundland  & Labrador 

6 

! Yukon 

1 

Northwest  Territories 

1 

! Nunavut 

1 

Jnder  the  present  Senate  arrangement,  the  combined  Western  provinces  have  the  equal  voting  power  of  either 
Quebec  or  Ontario.  Some  Maritime  provinces  have  ten  senate  seats  each,  despite  having  relatively  small  populations 
iis  compared  to  Western  provinces.  This  arrangement  was  concluded  at  Confederation  in  1867,  when  the  Maritime 
provinces  had  a much  higher  population  than  the  West. 


li©  Elections  Canada.  Used  with  permission. 

ji 

.ii 
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Pause  and  Reflect 


Knowing  what  you  do  about  Canada’s  Senate,  how  effective  do  you  think  this  body  is  in  protecting  the  interests  of  provinces  with 
smaller  populations? 


While  some  thought  was  given  to  balancing  the  rights  of  populous  and  less-populous  regions  of  the  country,  the  road 
to  the  protection  of  other  minority  rights  has  been  a long  one. 

Perhaps  the  most  pivotal  event  occurred  in  1982,  when  Canada  last  amended  its  constitution.  The  Charter  of  Rights 
and  Freedoms  was  made  part  of  the  constitution:  this  charter  made  it  much  more  difficult  for  governments  to  pass 
discriminatory  legislation. 

Moreover,  the  Charter  spawned  legal  challenges  to  existing  laws  and  policies.  Many  of  these  challenges  led  all  the 
way  to  the  Supreme  Court.  Since  1982,  a number  of  laws  have  been  struck  down  and  others  have  had  to  be  rewritten 
based  on  the  findings  of  the  Supreme  Court. 

Understanding  and  Responding 

List-making  has  become  very  popular  among  magazines,  television  shows,  and  websites.  Popular  culture  abounds 
with  top-ten  lists,  top-five  lists,  and  “best  of’  and  “worst  of’  lists.  Your  task  will  be  to  assess  the  evolution  of  liberal 
values  in  Canada  by  making  two  such  lists  yourself. 

Instructions 

Make  your  two  lists  by  following  these  guidelines: 

• Search  the  following  key  terms  on  the  Internet:  “Canada,”  “minority  rights,”  “historical  perspective.” 

• Review  Canada’s  record  for  handling  minority  rights  over  the  last  100  years. 

• Choose  five  events  that  you  think  mark  the  biggest  setbacks  for  minority  rights  in  Canada. 


• I I Go  to  the  multimedia  DVD,  and  record  the  five  events  in  the  appropriate  spot  in  the  “Minority  Rights 
L.  DVD  A Highs  and  Lows”  chart. 

• Provide  a brief  explanation  about  why  you  think  each  event  is  particularly  significant. 

• Finally,  rank  the  events  from  1 to  5,  with  1 being  the  most  significant  and  5 being  the  least  significant. 

• Repeat  the  process  a second  time  on  the  Minority  Rights  Highs  and  Lows  chart,  but  this  time  develop  a list  of 
the  five  biggest  advances  for  minority  rights  in  Canada. 

Compare  your  lists  with  those  of  a partner  or  other  students.  How  do  they  differ?  Discuss  the  other  lists,  and  try  to 
find  out  why  those  choices  were  made. 

If  you  can’t  find  a fellow  student  who  has  completed  the  same  activity,  discuss  the  activity  with  a friend  or  a parent. 
Ask  for  comments. 
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Place  your  completed  lists  in  your  portfolio.  The  examples  you  have  uncovered  may  serve  as  excellent  evidence  on 
future  position  papers. 


Pause  and  Reflect 


How  do  other  people’s  lists  differ  from  yours?  What  might  account  for  those  differences?  Do  you  think  a person’s  personal  identity 
or  collective  identities  can  shape  views  on  minority  rights?  If  so,  how? 


Check  Your  Understanding 


This  lesson  is  heavy  with  terminology  and  challenging  concepts.  Go  to  the  multimedia  DVD,  and  take  a few 
moments  to  complete  the  “Canadian  Democracy  Self-Check”  to  ensure  you  understand  the  concepts 
covered  in  this  lesson  and  to  win  access  to  a set  of  study  notes  you  can  use  when  preparing  for  exams. 


When  you  have  completed  the  self-check,  go  to  the  multimedia  DVD,  and  you  will  get  access  to  “Study 
Notes:  Evolving  Liberalism  and  the  Canadian  Government.” 


Lesson  1 Summary 


[n  Lesson  1 you  explored  this  question:  How  has  Canada  interpreted  liberal  principles  and  integrated  them  into  its 
governmental  structure? 


ffanada’s  government  and  society  was  founded  on  many  of  the  basic  principles  of  liberalism  developed  by  Locke, 
VIontesquieu,  Mill,  and  other  philosophers.  The  government  has  been  structured  to  provide  representation  to  the 
citizens  and  give  them  the  right  to  choose  who  will  govern.  Safeguards  have  been  put  in  place  to  limit  the  power  of 
hose  who  govern. 

Towever,  the  protection  from  the  power  of  government  and  the  right  to  participate  in  government  has  sometimes  been 
selectively  applied  in  Canada.  At  times,  many  groups  of  people  have  been  subject  to  majority  tyranny  and  have  been 
argeted  because  of  their  race,  ethnicity,  or  religious  beliefs. 

\s  Canada  has  evolved  as  a nation,  the  meaning  of  liberalism  has  changed  for  its  citizens.  The  list  of  rights  associated 
vith  liberal  democracy  continues  to  be  expanded,  and  these  rights  are  being  applied  more  equitably  in  present 
iHanadian  society  than  they  were  in  the  past. 

Despite  these  advances,  many  people  would  argue  that  there  is  still  room  for  improvement.  Perhaps  over  the  course 
)f  this  lesson,  you  have  identified  some  imperfections  in  the  structure  and  workings  of  liberal  democracy  in  Canada. 

If  so,  keep  these  imperfections  in  mind.  In  subsequent  modules  you  will  engage  in  a deeper  exploration  of  the 
veaknesses  of  liberal  democracy  in  Canada,  and  you  will  make  recommendations  for  improvements. 

n this  section  you  answered  the  following  question:  How  do  the  structures  of  modem  democratic  governments  reflect 
he  principles  of  liberalism? 
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Section  1 : Liberalism  in  Modern  Democracies 


Lesson  2:  Liberal  Democracy  in  the  United  States 

Get  Focused 


© cHesse/7706734/Fotolia 


The  United  States  was  established  in  1776  and  developed  a democracy  influenced  by  the  classical  liberal  thinkers  of 
the  day.  It  is  also  fair  to  say  that  the  American  approach  to  liberal  democracy  has  also  been  influential. 

The  country,  as  one  of  the  economic,  military,  and  political  supe^owers,  has  encouraged  other  nations  to  adopt  its 
brand  of  liberalism  and,  occasionally,  has  even  imposed  its  brand  of  liberalism  on  other  nations.  American  cultural 
industries,  with  their  global  reach,  have  helped  shape  not  just  the  American  concept  of  what  a liberal  democracy  is, 
but  also  the  world’s  view  of  liberal  democracy. 

Given  the  influence  the  United  States  has  in  the  world,  it’s  important  to  examine  how  liberal  ideas  have  been 
implemented  and  modified  in  the  United  States  and  how  they  have  shaped  its  government. 

In  this  lesson  you  will  explore  the  following  question: 

How  has  the  United  States  interpreted  liberal  principles  and  integrated  them  into  its  governmental  structure? 

This  lesson  should  take  approximately  two  80-minute  periods  to  complete. 
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Lesson  2:  Liberal  Democracy  in  the  United  States 


Explore 

The  Right  to  Vote  in  the  United  States 

Like  Canada,  universal  suffrage  was  not  extended  to  all  adult  citizens  of  the  United  States  immediately  upon 
independence  in  1776.  The  legalized  denial  of  the  franchise  and  other  impediments  to  voting  continued  well  into  the 
twentieth  century. 


P 

^ Discover 
RSS  Feed 

The  Internet  has  become  the  primary  source  of  news  for  millions  of  people  around  the 
globe.  One  of  the  challenges  associated  with  getting  news  via  the  Internet  is  the  sheer 
volume  of  information  available. 

Really  Simple  Syndication  (RSS)  was  developed  to  help  web  surfers  manage  the 
volume  of  news  available.  RSS  feeds  allow  web  users  to  subscribe  to  a website  or 
blog  feed. 

An  RSS-enabled  web  browser  will  regularly  check  the  subscribed  website(s)  for  new 
articles.  A list  of  the  latest  news  headlines  and  the  first  few  lines  of  each  story  are 
displayed  in  the  user’s  browser.  From  this  information,  the  user  can  usually  determine  the 
more  detail,  he  or  she  can  click  on  a link  to  view  the  full  story. 

Your  task  is  to  create  an  RSS  feed  item  for  each  of  the  major  milestones  on  the  road  to  universal  suffrage  in  the 
llnited  States.  For  each  milestone,  you  will  create  a headline  and  from  one  to  three  sentences  with  as  much 
information  as  possible  about  the  event,  concept,  or  person. 

Try  to  think  in  terms  of  providing  information  about  who,  what,  where,  when,  why,  and  how  as  you  write  each  item. 
Remember  that  you  are  providing  a capsule  summary — this  is  not  a detailed  story. 


main  facts.  If  the  user  wants 


Use  the  terms  in  the  diagram  “Voting  Rights  Clusters  in  the  United  States”  (found  on  the  next  page)  to  guide  your 
lintemet  search.  Write  each  RSS  feed  when  you  feel  that  you  have  captured  the  important  facts  for  the  milestone.  To 
^et  a feel  for  what  you  need  to  do,  review  this  Canadian  example. 

Example:  Complete  an  Internet  search  using  the  words  in  the  linked  bubbles. 


federal 
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Module  3:  The  Evolution  of  Modern  Liberalism 


Use  the  information  you  get  to  create  an  RSS  feed  like  the  one  that  follows. 


Franchise  Rights  Extended  to  All  Asian-Canadians 

The  Dominion  Elections  Act  was  passed  in  1948.  The  Act  finally  gave  Canadians  of  Asian  origin  the  right  to  vote. 
Chinese-Canadians  and  Indo-Canadians  had  received  the  franchise  a year  earlier,  but  lingering  anti-Japanese  sentiment 
following  World  War  II  delayed  the  extension  of  voting  rights  to  Japanese-Canadians. 


Voting  Rights  Ciusters  in  the  United  States 


When  done,  you  should  have  a total  of  seven  RSS  feed  items.  Save  your  completed  activity  in  your  portfolio.  You  wi 
use  your  RSS  feeds  as  a study  resource  for  future  exams  and  position  papers. 
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Lesson  2:  Liberal  Democracy  in  the  United  States 


Check  Your  Understanding 


S 

Go  to  the  multimedia  DVD,  and  complete  “American  Voting  Rights”  to  see  how  much  you  have  learned. 

Progress! vism:  Putting  More  Power  in  the  Hands  of  More  People 

In  the  first  two  decades  of  the  twentieth  century,  a liberal 
, movement  called  progressivism  became  influential  in 
the  United  States.  Progressives,  like  President  Theodore 
Roosevelt  and  Robert  La  Follette,  sought  to  make 
changes  to  the  existing  economic  and  political  order. 

(Many  progressives  thought  that  despite  the  fact  that 
the  United  States  was  founded  on  the  principles  of 
!i liberalism,  political  power  was  still  concentrated  in 
‘the  hands  of  too  few  people.  Progressives  successfully 
[instituted  a number  of  democratic  reforms,  especially 
ijat  the  state  level  of  government.  Some  of  these  reforms 
j■included 

jl  ‘a  broadened  use  of  initiatives,  which  was  a system 
I under  which  ordinary  citizens  could  propose  laws 
■i  for  consideration  by  the  Legislative  Branch 

, • the  introduction  of  recall  legislation  in  several 

'[  states,  which  gave  voters  the  power  to  remove 
i I elected  officials  seen  to  be  incompetent  or  who 

I failed  to  live  up  to  their  election  promises 

jl  • the  use  of  the  secret  ballot  in  state  elections, 

I,  which  meant  that  employers  could  not  intimidate 
I their  employees  into  voting  for  a particular 

I candidate 

• the  use  of  referendums,  in  which  citizens  could  participate  in  direct  democracy  for  important  decisions 

Ij!  • the  direct  election  of  senators  by  people  of  the  state 

{■ 

I Previously,  the  state  legislature  would  select  the  state’s  senators — a process  that  was  inefficient  and  often 
j ' corrupt. 

I progressivism:  a liberal  movement  of  the  early  twentieth  century  that  sought  political,  economic,  and  social  reform  in  the  United 
States 

secret  ballot:  the  provision  that  voters  should  be  able  to  cast  their  ballots  in  private,  and  that  no  other  individual  should  know 
how  a person  votes  unless  the  voter  chooses  to  share  that  information 


Theodore  Roosevelt 
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The  Simple  Plurality  System  in  the  United  States 

Like  Canada,  the  United  States  generally  uses  the  first-past-the-post  system  to  determine  which  candidate  becomes 
the  people’s  representative.  However,  unlike  Canada,  US  politics  is  dominated  by  only  two  political  parties  called  the 
Republicans  and  the  Democrats. 

While  other  parties  and  independent  candidates  may  still  run  for  election  in  the  United  States,  they  seldom  capture  a 
significant  share  of  the  votes.  This  means  that  candidates  who  get  the  most  votes  typically  also  have  the  majority  of 
votes  cast  in  their  favour — votes  are  not  split  between  a number  of  opposing  candidates.  As  such,  winning  candidates 
in  the  United  States  can  almost  always  claim  to  represent  a majority  of  voters. 

Choosing  the  President 

The  United  States  does  not  use  the  first-past-the-post  system  to  select  its  president. 

The  president  is  picked  using  the  Electoral  College  system.  Under  this  system,  all 
voters  cast  ballots  for  their  choice  of  president  in  state-level  presidential  elections. 

The  presidential  candidate  who  gets  the  most  votes  in  each  state  is  said  to  have  won 
the  popular  vote.  However,  these  results  are  not  directly  used  to  determine  who  will 
win  the  presidential  election.  Instead,  the  popular  vote  is  used  to  guide  a second  vote — 
one  by  a select  group  of  electors  known  as  the  Electoral  College. 

According  to  law,  each  state  is  assigned  a number  of  electors  based  on  the  number  of 
representatives  the  state  has  in  the  Legislative  Branch  of  the  federal  government.  These  electors  form  the  Electoral 
College  for  the  state.  These  individuals  are  the  people  who  actually  cast  the  votes  that  decide  which  presidential 
candidate  will  become  president. 

The  members  of  the  Electoral  College,  however,  generally  don’t  vote  based  on  their  own  personal  beliefs.  Instead, 
they  typically  cast  their  votes  based  on  which  candidate  won  the  popular  vote  in  the  presidential  election  in  their  state. 
Ultimately,  it  is  expected  that  members  of  the  Electoral  College  will  exercise  the  will  of  the  people. 

The  Electoral  College  system  was  conceived  of  by  the  founding  fathers  who  wrote  the  United  States  Constitution. 
There  was  a two-fold  purpose  for  instituting  this  system.  Firstly,  they  wanted  to  ensure  that  states  with  smaller 
populations  had  a more  equal  role  in  selecting  the  president.  Secondly,  and  perhaps  less  in  keeping  with  the  ideals 
of  liberalism,  the  authors  of  the  constitution  wanted  to  ensure  that  the  final  decision  regarding  who  would  become 
president  would  not  be  in  the  hands  of  the  average  voters.  The  constitution  writers  thought  average  voters  were  often 
not  qualified  to  make  such  an  important  decision. 

The  Structure  of  American  Government 

The  structure  and  workings  of  the  federal  government  of  the  United  States  share  many  similarities  with  Canada’s 
government,  but  there  are  some  important  differences. 

□ Go  to  the  multimedia  DVD,  and  work  through  “U.S.  Branches  of  Governmenf’  to  learn  more  about  the 
structure  of  the  American  government. 


Electoral  College  system: 

the  method  used  to  select  the 
president  of  the  United  States 
in  which  voters  cast  ballots  for 
official  electors  who  then  vote 
to  select  the  president 

popular  vote:  the  percentage 
of  the  total  votes  received  by 
a candidate  or  a political  party 
in  an  election 
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Lesson  2:  Liberal  Democracy  in  the  United  States 


Toolkit 

Based  on  what  you  learn,  you  may  wish  to  develop  a concept  map  similar  to  the  one  provided  in  Lesson  1 of  this 
section.  Making  a map  will  allow  you  to  more  easily  understand  the  differences  between  liberal  democracy  in  Canada 
and  its  southern  neighbour.  Go  to  the  Toolkit,  and  check  “Making  a Concept  Map.” 


Pause  and  Reflect 

Do  you  see  any  advantages  in  the  way  that  the  separation  of  powers  has  been  implemented  in  the  United  States  over  how 
branches  of  government  are  arranged  in  Canada?  Which  system  do  you  think  puts  more  power  in  the  hands  of  the  people?  Why? 


The  Constitution  and  the  Bill  of  Rights 


9 James  Steidl/2098174/Fotolia 


In  the  United  States,  the  constitution  is  a written  document  known  as  the  Constitution  of  the  United  States  of 
America.  In  Canada,  the  constitution  is  a combination  of  a written  document  and  laws  and  traditions  with  established 
'"‘conventions”  that  are  said  to  have  a “constitutional  effect.” 


Go  to  the  multimedia  DVD,  and  answer  the  questions  on  the  worksheet  “The  United  States  Constituon:  The 
Bill  of  Rights.” 


|Save  your  completed  worksheet  in  your  portfolio,  and  ask  your  teacher  how  the  worksheet  should  be  reviewed.  Your 
|teacher  may  wish  to  look  over  your  worksheet  or  provide  you  with  an  answer  key. 
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Going  Beyond 

As  a result  of  various  decisions  by  the  Supreme  Court,  Canada  has  extended  human  rights  protection  to  homosexuals. 
Many  gay  and  lesbian  couples  in  Canada  can  now  marry  and  enjoy  the  same  rights  and  privileges  as  heterosexual 
couples. 

Do  some  research.  Where  does  the  United  States  stand  with  respect  to  gay  and  lesbian  rights?  How  might  the  handling 
of  these  rights  in  the  United  States  be  used  to  illustrate  differences  between  concepts  of  democracy  and  liberal 
democracy? 

Lesson  2 Summary 

In  this  lesson  you  explored  the  following  question:  How  has  the  United  States  interpreted  liberal  principles  and 
integrated  them  into  its  governmental  structure? 

The  United  States  is  seen  by  many  people  as  one  of  the  great  liberal  democracies  of  the  modem  world.  While 
its  governmental  structure  and  constitution  were  clearly  influenced  by  the  ideas  of  early  liberal  thinkers,  many 
segments  of  American  society  were  excluded  from  the  rights  and  protections  built  into  the  Constitution.  The  concept 
of  liberalism  in  the  United  States  continued  to  evolve  over  time.  That  evolution  can  be  traced  to  constitutional 
amendments. 

Like  many  nations,  the  United  States  continues  to  stmggle  with  the  question  of  how  liberal  a liberal  democracy  shoulc 
actually  be.  The  information  and  concepts  you  have  explored  in  this  lesson  will  serve  as  a good  foundation  as  you 
begin  to  look  at  this  issue  yourself  later  in  the  course. 

In  this  section  you  answered  the  following  question:  How  do  the  stmctures  of  modem  democratic  governments  reflect 
the  principles  of  liberalism? 
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Section  1 Challenge 


Section  1 Challenge 


Assessing  the  Implementation  of  Liberalism 


© Scott  Maxwell/672189/Fotolia 


You  have  now  spent  a considerable  amount  of  time  familiarizing  yourself  with  the  history  and  structure  of  the 
iemocratic  governments  in  Canada  and  the  United  States.  In  this  section  challenge  you  will  assess  how  well  the 
structures  and  practices  of  these  two  nations  reflect  the  ideals  of  liberalism. 

ifour  exploration  of  this  issue  will  take  the  form  of  exchanges  on  an  Internet  discussion  board.  Opening  posts  to  the 
liscussion  board  have  been  provided.  You  will  take  on  the  roles  of  contributors  on  opposing  sides  of  an  argument,  and 
/ou  will  respond  to  and  expand  upon  each  contributor’s  posts. 
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Subject:  Democracy/Liberalism  Post  New  I Post  Reply 

Hi.  I’m  doing  some  research  for  an  essay  about  which  country  has  the  best  democracy. 
I need  some  help.  Can  anyone  tell  me  what  the  difference  is  between  democracy  and 
liberal  democracy? 


haemengine/1 802327/Fotolia 


Hong32 


Subject:  Democracy/Liberalism  Post  New  I Post  Reply 


© Andrzej  Tokarski/67391/Fotolia 

PickleJar 


Hey,  Hong.  I kind  of  think  of  liberal  democracy  as  “new  and  improved”  democracy. 

Basic  democracy  provides  for  the  rule  by  the  people  instead  of  by  a monarch, 
dictator,  or  small  group  of  powerful  individuals.  Democracy  may  take  the  form  of  direct 
democracy  or,  in  most  cases,  a representative  democracy  based  on  regular,  free, 
and  fair  elections.  A democratic  government  must  respect  the  rule  of  law,  must  be 
accountable  to  the  people,  and  must  represent  the  rule  of  the  majority. 

Liberal  democracies  modify  that  simple  notion  of  democracy  and  build  on  it.  Liberal 
democracies  limit  the  power  of  the  government  through  constitutional  protections  of 
rights  and  freedoms.  And  this  form  of  democracy  gives  the  power  to  govern  in  such  a 
way  that  this  power  cannot  be  easily  misused  to  undermine  democracy. 

In  a liberal  democracy  the  government  represents  the  will  of  the  majority  but  provides 
for  the  protection  of  the  rights  of  individuals  and  minorities.  Liberal  democracies 
recognize  the  equality  of  all  people  regardless  of  race,  gender,  culture,  and  other 
similar  factors.  Liberal  democracies  embrace  progress  and  change  where  that  change 
is  seen  to  be  in  the  interests  of  humanity. 

While  these  ideals  may  be  common  to  liberal  democracy,  they  are  not  always  put  into 
effect  in  the  same  way,  or  to  the  same  extent,  in  all  democracies.  The  big  question  is. 
Which  country  has  done  the  best  job  of  putting  liberal  ideals  into  practice?  Anyone? 


a Subject:  Democracy/Liberalism  Post  New  I Post  Reply 

Well,  that’s  obvious,  PickleJar.  Everyone  knows  that  the  US  is  the  best  liberal 
democracy  in  the  world. 


© Anton  Zabielskyi/1 2 1 1 7226/Fotolia 


JetBlack  Jack 
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©hfng/1514064/Fotolia 


Subject:  Democracy/Liberalism  Post  New  I Post  Reply 

JetBlack  Jack,  like,  I think  the  US  is  a great  democracy  too,  but  I have  to  disagree 
with  you  on  the  “best”  thing,  dude.  Canada  is  a way  better  example  of  a true  liberal 
democracy  than  the  United  States. 


Irfan 


Subject:  Democracy/Liberalism  Post  New  I Post  Reply 

Hey,  Irfan,  I’m  guessing  you’re  a neighbour  to  the  north.  Look,  Canada’s  a great 
country,  don’t  get  me  wrong,  but  I have  to  agree  with  JetBlack  Jack.  The  United  States 
has  pretty  clearly  instituted  the  ideals  of  liberalism  better  than  Canada. 


©Stephen  Finn/1 544982/Fotolia 


Jersey  Girl 


Subject:  Democracy/Liberalism  Post  New  I Post  Reply 

Show  me  the  goods,  Jersey  Girl.  It’s  easy  to  just  say  the  US  is  better,  but  you  gotta 
prove  it  with,  like,  evidence.  Facts  please! 


© hfng/1514064/Fotolia 


Irfan 


Subject:  Democracy/Liberalism  Post  New  I Post  Reply 

Same  rules  apply  to  you,  Irfan.  Where  are  your  facts  in  favour  of  Canada? 


© Anton  Zabielskyi/1 2 1 1 7226/Fotolia 

JetBlack  Jack 
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Your  task  is  to  continue  and  expand  on  the  debate  that  has  evolved  in  the  discussion  board.  You  can  take  on  the  role  of 
the  discussion-board  members  or  you  can  create  new  contributors.  You  must,  however,  lay  out  the  arguments  for  both 
sides  of  the  issue  under  discussion: 

Which  democratic  nation,  Canada  or  the  United  States,  has  done  the  best  job  of  implementing  principles  of 
liberalism? 

As  you  plan  how  to  respond  to  the  assignment,  consider  what  you  have  learned  about  the  history  and  governmental 
structure  of  Canada  and  the  United  States.  Before  you  begin,  you  should  also  reinforce  and  build  on  your  knowledge 
by  doing  some  additional  reading  on  the  Internet,  at  the  library,  or  in  your  textbook.  The  search  terms  provided  in  the 
graphic  will  help  get  you  started. 


Canadiono"* 

governments 

Westminister 

\ 

i 

i 

\ \ 

presidcntiaWs. 

parUamentary 

^ systcnn 

\ 

presidential  \ 

republic  vs.  \ 

parliamentary  \ 

system  \ 

System 

(British 

parliamentary 

system) 

You  may  also  want  to  consider  posing  a similar  question  on  a real  discussion  board  to  see  what  arguments  people  will 
use  to  defend  their  positions.  Don’t  be  afraid  to  post  your  own  arguments  and  opinions  to  see  how  others  respond. 

Reread  the  first  explanation  of  democracy  and  liberal  democracy  provided  in  PickleJar’s  post.  The  post  should  give 
you  some  ideas  for  the  kind  of  evidence  you  may  wish  to  bring  up  in  your  discussion.  Feel  free  to  point  out  not  only 
the  strengths  of  each  system  but  also  their  weaknesses.  Keep  your  discussions  logical  and  factual.  Avoid  emotional 
rhetoric,  insults,  and  “flaming.” 

In  your  final  post  you  must  assume  the  role  of  PickleJar,  who  will  return  to  the  discussion.  After  considering  the 
arguments  on  both  sides  of  the  issue,  you  will  declare  that  one  side  or  the  other  has  made  the  most  compelling  case. 
As  PickleJar,  provide  a brief  summary  of  the  key  arguments  made  by  the  “winning”  side,  and  indicate  why  these 
comments  are  the  most  convincing. 
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Section  1 Challenge 


rhis  assignment  will  be  assessed  on  the  criteria  in  the  provided  rubric.  Consult  your  teacher  for  formatting 
expectations  and  other  requirements.  Use  the  rubric  to  plan  and  review  your  work. 


ASSESSMENT  RUBRIC 

20  marks 


Excellent 

Proficient 

Emerging 

Unsatisfactory 

Insufficient 

% 

p Quality  of 
p Arguments 

8 

My  arguments 
are  insightful 
and  convincing, 
revealing 
a mature 
understanding  of 
the  issues  under 
discussion. 

6 

My  arguments 
are  considered 
and  logical, 
revealing  a clear 
understanding  of 
the  issues  under 
discussion. 

4 

My  arguments 
are  simplistic 
or  confused, 
revealing  an 
incomplete 
or  superficial 
understanding  of 
the  issues  under 
discussion. 

2 

My  arguments 
are  ineffectual, 
uninformed,  or 
vague,  revealing 
a lack  of 
understanding  of 
the  issues  under 
discussion. 

I have  either  not 
submitted  work 
for  assessment, 
or  what  I have 
submitted  is  so 
scant,  or  of  such 
poor  quality,  that 
assessment  is 
not  possible. 

B Quality  of 
■ Examples 

8 

My  examples  are 
comprehensive 
and  have  been 
judiciously 
chosen  to 
support  my 
arguments. 

6 

My  examples 
are  specific 
and  have  been 
purposefully 
chosen  to 
support  my 
arguments. 

4 

My  examples  are 
conventional  but 
are  undermined 
by  inaccuracies, 
by  a lack  of 
depth  or  by 
the  inclusion 
of  extraneous 
details. 

2 

My  examples, 
if  present,  are 
minimal  and  may 
contain  revealing 
errors  and/or  be 
largely  irrelevant 
to  the  argument. 

I have  either  not 
submitted  work 
for  assessment, 
or  what  I have 
submitted  is  so 
scant,  or  of  such 
poor  quality,  that 
assessment  is 
not  possible. 

Quality  of 
Communication 
(Note:  The 
overall  style  of 
communication 
may  be 
informal,  but 
must  still 
effectively 
communicate 
ideas.) 

4 

My  writing 
is  skillful. 
Communication 
is  fluent  and 
precise. 

3 

My  writing 
is  sound. 
Communication 
is  clear  and 
competent. 

2 

My  writing 
is  deficient. 
Communication 
is  frequently 
confusing  and/or 
imprecise. 

1 

My  writing  is 
substandard. 
Communication 
is  unclear  and 
ineffectual. 

I have  either  not 
submitted  work 
for  assessment, 
or  what  has  been 
submitted  is  so 
scant,  or  of  such 
poor  quality,  that 
assessment  is 
not  possible. 

Assignment 


jo  to  the  Module  2 Assignment  Booklet  for  instructions  on  how  to  submit  “Assessing  the  Implementation  of 
liberalism”  to  your  teacher. 


follow  the  instructions  in  the  challenge  to  complete  this  assignment.  Submit  your  completed  assignment  to  your 
eacher  with  this  assignment  booklet  at  the  end  of  this  module. 
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Module  3:  The  Evolution  of  Modern  Liberalism 


Section  1 Summary 


© Sprinter81/12236821/Fotolia 


In  this  section  you  explored  how  liberalism  evolved  within  the  democracies  of  Canada  and  the  United  States. 
Although  on  different  timelines  and  to  different  degrees,  the  governments  of  both  nations  have  gradually  broadened 
suffrage  and  expanded  the  notion  of  basic  rights. 

The  two  nations  have  slightly  different  government  structures.  Canada’s  parliamentary  system  fuses  the  role  of  the 
executive  branch  with  that  of  the  legislative  branch.  The  system  relies  on  the  principle  of  responsible  government  to 
check  the  power  of  the  executive. 

On  the  other  hand,  the  United  States  has  solidly  embraced  the  concept  of  separation  of  powers.  The  US  system  has 
built  in  a series  of  checks  and  balances  to  ensure  that  no  branch  of  government  can  entirely  dominate  the  others. 

Despite  these  differences,  both  the  Canadian  and  US  systems  incorporate  basic  principles  of  liberalism.  Examples 
include  government  accountability  to  the  people  and  constitutional  protection  of  individual  rights. 

Each  of  the  two  approaches  to  choosing  and  structuring  government  has  strengths  and  weaknesses.  After  assessing 
many  of  those  strengths  and  weaknesses  of  Canada  and  the  United  States,  you  are  becoming  better  equipped  to  tackle 
the  key  question  for  this  module: 

To  what  extent  are  the  modifications  made  to  liberalism  in  the  twentieth  and  twenty-first  centuries  justifiable? 
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Module  3:  The  Evolution  of  Modern  Liberalism 

Section  2:  Liberalism  and  Modern  Economics 


Section  2 Introduction 


The  point  is,  ladies  and  gentleman,  that  greed,  for  lack  of  a better  word,  is  good.  Greed  is  right, 
greed  works.  Greed  clarifies  and  cuts  through  and  captures  the  essence  of  the  evolutionary 
spirit.  Greed,  in  all  of  its  forms;  greed  for  life,  for  money,  for  love,  knowledge,  has  marked  the 
upward  surge  of  mankind. 


©Tadija  Savic/128197/Fotolia 


or  some  people,  Gordon  Gecko,  a character  in  Oliver  Stone’s  1987  film  Wall  Street,  is  the  fictional  embodiment  of 
yerything  wrong  with  laissez-faire  capitalism.  In  the  film.  Gecko  has  lied,  spied,  and  stolen  his  way  to  fortune  in  the 
bck  market.  He  is  a ruthless  and  cutthroat  businessman  who  will  stop  at  nothing  to  make  a profit. 

bcko’s  economic  reign  of  terror  is  only  ended  when  Bud  Fox,  his  young  protege,  realizes  that  in  order  to  be  as 
jbcessful  in  business  as  Gecko,  he  must  be  willing  to  destroy  the  company  his  own  father  works  for.  Bud  ultimately 
Insists  government  regulators  in  bringing  Gecko  to  justice. 

I is  fair  to  say  that  some  people,  while  not  condoning  Gecko’s  illegal  actions  in  the  film,  would  still  agree  with  the 
^mtiments  he  expresses  in  the  quotation  at  the  beginning  of  this  introduction.  Supporters  of  this  “greed  is  good” 
pilosophy  contend  that  the  goal  of  generating  profits,  even  if  it  requires  laying  off  workers,  cutting  wages,  or  closing 
lictories,  will  enhance  efficiency,  lead  to  more  and  better  goods  for  consumers,  and,  ultimately,  improve  the  human 
!,ondition. 

|/hat  do  you  think?  Should  companies  be  allowed  to  conduct  business  as  they  see  fit,  with  the  only  goal  being  to 
' aximize  profits?  Should  governments  pass  laws  to  force  companies  to  take  their  workers  into  account  when  they 
lake  economic  decisions?  How  might  such  laws  affect  a company’s  ability  to  run  an  efficient  business  and  turn  a 
rofit? 
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What  about  workers?  If  they  are  laid  off,  should  the  government  provide  welfare  or  government  jobs  for  them?  Where 
should  governments  get  the  money  to  provide  such  assistance? 

Finally,  what  should  happen  when  businesses  fail?  Should  governments  step  in  to  rescue  them,  or  perhaps  even  take 
them  over  and  run  them?  Or  should  governments  let  these  businesses  die,  even  if  thousands  of  people  are  put  out 
of  work? 

These  are  key  questions  for  you  to  consider.  Since  the  turn  of  the  last  century,  the  role  of  government  in  regulating  an 
controlling  the  free  market  has  been  the  subject  of  endless  debate.  Shifting  policies  have  led  some  economies  further 
away  from  the  ideals  of  Adam  Smith  and  then  back  again. 

One  thing  is  for  certain.  The  degree  to  which  government  becomes  involved  in  the  economy  will  affect  you  whether 
you  become  a business  owner  or  a worker,  or  if  you  choose  to  work  at  home  providing  care  for  your  family.  It  is  in 
your  interests  to  understand  and  be  able  to  confidently  discuss  the  fundamental  economic  philosophies  that  have 
competed  for  supremacy  in  the  world’s  liberal  democracies  over  the  last  century. 

In  Section  1 you  explored  the  political  changes  that  occurred  as  liberalism  evolved.  In  this  section  you  will  examine 
how  classical  liberal  ideas  about  economics  were  both  modified  and  revisited  during  the  twentieth  century. 

In  this  section  you  will  answer  the  following  question: 

How  have  liberal  economic  principles  evolved  since  the  turn  of  the  last  century? 

In  This  Section 

In  this  section,  there  are  three  lessons  and  one  section  challenge. 

In  each  lesson  you  will  have  opportunities  to 

• familiarize  yourself  with  the  evolution  of  liberal  economic  thought 

• explore  the  main  approaches  to  managing  economies  in  liberal  democracies 

Lesson  1 : Reigning  in  the  Free  Market 

In  Lesson  1 you  will  explore  this  question:  To  what  extent  have  liberal  democracies  adopted  and  modified  liberal 
classical  economic  principles? 

Lesson  2:  The  Probiem  with  Keynes 

In  this  lesson  you  will  look  at  the  question:  To  what  extent  have  modern  liberal  approaches  to  economics  succeeded? 
You  will  review  the  successes  and  failures  of  the  Keynsian  approach  to  economics  and  the  alternatives  presented  by  N 
neoliberals.  Ij 

Lesson  3:  The  Pendulum  Swings  Back 

In  this  lesson  you  will  explore  this  question:  To  what  extent  have  neoliberal  approaches  to  economics  been  successfu 
in  providing  prosperity  and  economic  stability?  You  will  study  the  causes  of  the  recession  that  began  in  2008  and  thi 
governmental  responses  to  that  recession. 
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Section  2 Challenge:  Celebrity  Economist  Cook-Off 

d the  end  of  this  seetion  you  will  demonstrate  your  knowledge  and  understanding  of  the  competing  approaches  to 
conomics  used  in  modem  liberal  democracies  as  you  plan  a Celebrity  Economist  Cook-Off. 


Outcomes 


I 

I 


li 


critical  thinking 
creative  thinking 


respect  for  multiple 
perspectives 


Skills  ^ 
and 

Processes 

for 

Social 
Studies  , 


decision  making 


gathering  information 


oral  literacy 


• organizing  information 

• analyzing  and 
evaluating  information 


• written  literacy 

• visual  literacy 

• media  literacy 


||  this  section  you  will 

• consider  the  extent  to  which  the  practices  of  certain  economic  systems  reflect  principles  of  liberalism 
ii  • examine  how  and  why  modem  liberalism  evolved  as  a response  to  classical  liberalism 

::  • explore  and  evaluate  how  the  competing  ideals  of  individualism  and  collectivism  have  been  implemented  both 
in  past,  and  in  current,  liberal  democracies 
I 
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Section  2:  Liberalism  and  Modern  Economics 


Lesson  1 : Reigning  in  the  Free  Market 

Get  Focused 


Courtesy  U.S.  Library  of  Congress 


The  theories  and  ideals  associated  with  classical  liberalism  provided  much  of  the  foundation  for  the  economic 
growth  and  technological  advances  that  characterized  the  Industrial  Revolution.  However,  as  you  have  also  learned, 
significant  portion  of  the  population  saw  little  benefit  from  these  advances. 

The  social  and  political  movements  that  arose  in  response  to  liberalism  in  Britain  continued  to  evolve  in  the  nineteer 
and  early  twentieth  centuries.  As  the  Industrial  Revolution  took  hold  in  the  United  States,  pressure  to  address  the 
inequities  caused  by  capitalism  also  increased. 

While  some  steps  were  taken  to  address  such  inequities  in  many  liberal  democracies,  a strong  emphasis  on 
individualism  and  unrestrained  laissez-faire  economics  would  continue  to  dominate  the  industrialized  world  until  th 
end  of  the  1 920s.  A cataclysmic  economic  event  at  the  end  of  that  decade,  however,  called  into  question  the  econom 
theories  of  classical  liberal  thinkers.  Attempts  to  deal  with  this  economic  disaster  resulted  in  a new  approach  to  libei 
economics  that  would  ultimately  give  governments  a far  larger  role  in  economics. 

In  this  lesson  you  will  explore  the  following  question: 

To  what  extent  have  liberal  democracies  adopted  and  modified  liberal  economic  principles? 

This  lesson  will  take  approximately  two  80-minute  learning  periods  to  complete. 
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Explore 


n order  to  understand  how  the  economic  ideals  of  classical  liberalism  were  reflected  in  the  United  States,  it  is 
mportant  to  learn  a bit  of  history.  Complete  the  following  Discover  activity  to  give  yourself  the  background  you  need 
0 understand  why  and  how  liberal  economic  ideas  began  to  change. 


y 

UHr  Discover 


Go  to  the  multimedia  DVD,  and  complete  the  worksheet  “The  United  States:  Wealth  and  Economics  in  the 
Late  Nineteenth  Century.” 


Toolkit 


)o  research  on  the  Internet,  or  in  a library,  to  find  the  information  you  need.  If  necessary,  consult  the  Toolkit  under 
Conducting  an  Efficient  Web  Search.” 


Check  Your  Understanding 


Once  you  have  completed  the  worksheet,  go  to 
^ I the  multimedia  DVD,  and  check  your 
DVD  J knowledge  by  completing  the  “Gilded  Age 
Quiz.” 


Read 


n Perspectives  on  Ideology,  read  pages  142  to  149.  Then 
|3ad  pages  196  to  212,  and  stop  when  you  get  to  the 
eading  “Explore  the  Issues.” 


Toolkit 


s you  read,  create  a concept  map  or  a set  of  Cornell 
rotes.  See  the  course  Toolkit  if  you  need  information 
(n  “Making  a Concept  Map”  or  “Making  Comeli-Style 
nOtes.”  Place  your  completed  note  package  or  concept 
liiap  in  your  portfolio.  You  will  want  to  revisit  your  notes 


This  1906  cartoon  from  Punch  magazine  depicts  President  Teddy 
Roosevelt  as  baby  Hercules.  Roosevelt  is  shown  battling  huge 
snakes  that  have  the  heads  of  industrialists  John  D.  Rockefeller 
and  J.  P.  Morgan. 


il:  concept  map  when  you  take  on  your  section  challenge  and  study  for  tests.  Your  teacher  may  also  ask  to  see  your 
I formation  package  to  make  sure  you  are  on  the  right  track. 


33 


Section  2:  Liberalism  and  Modern  Economics 


You  will  come  across  the  following  terms  in  your  reading. 


labour  unions:  worker  organizations  that  use  collective  action  in  an  effort  to  maintain  or  improve  their  members’  wages,  benefits, 
and  working  conditions 

welfare  capitalism:  a situation  in  which  industrialists  initiate  programs  and  policies  to  benefit  their  workers;  a system  that 
combines  liberal  economic  ideals  with  government  legislation,  policies,  and  programs  that  protect  workers’  rights  and  provide 
basic  services  like  health  care  and  unemployment  insurance 

welfare  state:  a term  used  to  describe  a situation  where  government  provides  for  many  of  the  material,  social,  and  economic 
needs  of  the  population 

Services  may  include  financial  support  for  the  unemployed;  health  and  dental  care;  child  care;  grade  school  and  post-secondary 
education;  and  funding  for  public  transportation,  parks,  and  the  arts. 

Great  Depression:  a deep  and  prolonged  economic  downturn  that  lasted  through  most  of  the  1930s 

modern  liberalism:  a form  of  liberalism  that  provides  for  greater  government  involvement  in  economics  and  social  welfare 
matters  than  the  involvement  that  existed  under  classical  liberalism 

demand-side  economics:  an  economic  theory  that  advocates  direct  government  intervention  in  the  economy  through  fiscal 
measures  such  as  government  spending  and  taxation;  also  called  Keynsian  economics 

monopoly:  in  business,  a situation  in  which  one  company  has  exclusive  control  of  the  production  and/or  retail  of  a particular 
good  or  service 

consumerism:  an  economic  philosophy  based  on  the  continued  and  increasing  consumption  of  goods  by  the  population 
income  disparity:  the  difference  in  earnings  between  the  wealthy  and  poorer  members  of  society 

bank  run:  a situation  in  which  large  depositors  at  a bank  attempt  to  withdraw  their  savings  at  the  same  time,  usually  resulting  in 
the  bankruptcy  of  the  financial  institution 

New  Deal:  an  economic  program  instituted  by  Franklin  Roosevelt’s  administration  during  the  1930s 

This  program  was  characterized  by  the  increased  government  regulation  of  private  industry,  massive  government  spending  on 
public  works  projects,  and  government  programs  to  aid  the  economically  disadvantaged. 

inflation:  a decrease  in  the  purchasing  power  of  money,  typically  characterized  by  rising  prices  and  demands  for  wage  increases 

social  programs:  government  programs  that  provide  financial  aid  and  health,  education,  and  similar  services  to  certain  groups 
in  society 

trust:  in  business,  an  arrangement  in  which  companies  in  the  same  industry  agree  not  to  compete  with  one  another,  thereby 
artificially  controlling  the  price  of  the  goods  or  services  the  companies  provide 


Understanding  and  Responding 


Complete  item  #1  in  “Explore  the  Issues”  on  page  212  of  Perspectives  on  Ideology.  Go  to  the  multimedia 
DVD,  and  use  “Documenting  the  Shift  from  Classical  to  Modern  Liberalism”  to  complete  the  activity. 


When  you’ve  completed  your  chart,  compare  it  with  that  of  another  student  who  has  also  completed  the  activity. 
Discuss  the  differences  in  your  charts.  Did  you  miss  anything  that  your  partner  identified  from  the  reading?  If  so,  ask 
your  partner  to  explain  why  he  or  she  listed  the  item  and,  if  your  partner’s  reasoning  is  sound,  add  the  information  to 
your  own  chart. 
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If  you  don’t  have  a partner  to  work  with,  submit  your  completed  chart  to  your  teacher  for  feedback.  Make  whatever 
additions  are  recommended,  and  then  put  your  chart  in  your  portfolio  as  a study  resource. 


Discover 


Episode  One  of  the  PBS  video  Commanding  Heights  provides  an  excellent  account  of  the  evolution  of  modem 
liberal  economics.  You  should  watch  the  video  in  order  to  reinforce  and  enhance  your  understanding  of  the  concepts 
and  events  discussed  in  this  lesson.  The  site  may  be  viewed  in  both  rich  media  (broadband)  and  text-friendly  low 
bandwidth  versions  suitable  for  dial-up  access. 


To  view  the  video  online,  type  the  following  search  string  into  your  search  engine:  “pbs,”  “commanding  heights,” 
“netcast,”  “episode  one,”  “chapter  menu.” 

In  Episode  One,  watch  all  of  Chapters  1 to  5 and  the  first  couple  of  minutes  of  Chapter  6 (up  to  the  point  where  the 
screen  fades  to  black  with  the  caption  “London,  1944”). 


Lesson  1 Summary 

In  this  lesson  you  explored  the  following  question:  To  what  extent  have  liberal  democracies  adopted  and  modified 
liberal  economic  principles? 

Exploitive  and  abusive  practices  by  wealthy  industrialists  during  the  1800s  and  early  1900s  eventually  forced 
governments  to  take  steps  to  regulate  business  and  provide  some  protection  to  workers.  That  being  said,  in  the  United 
States  the  notion  that  the  free  market  would  lead  to  ultimate  prosperity  for  all  citizens  was  still  dominant  throughout 
the  1920s.  The  1929  stock  market  crash  and  the  associated  depression  shook  the  confidence  that  people  in  many 
liberal  democracies  had  in  the  ideals  of  Adam  Smith. 


Programs  like  Franklin  Roosevelt’s  New  Deal  reshaped  liberal  economics  and  attempted  to  combat  the  Great 
Depression  through  increased  government  regulation  of  private  business  and  direct  government  involvement  in  the 
economy.  Many  of  the  programs  created  under  the  New  Deal  were  inspired  by  the  economic  theories  of 
John  Maynard  Keynes.  Keynesian,  or  demand-side  economics,  took  an  interventionist  approach  to  the  economy  by 
advocating  government  action  to  regulate  the  ups  and  downs  of  the  business  cycle.  The  Keynesian  approach  would 
become  the  economic  standard  for  years  to  come. 

In  this  section  you  answered  the  following  question:  How  have  liberal  economic  principles  evolved  since  the  turn  of 
the  last  century? 
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Section  2:  Liberalism  and  Modern  Economics 


Lesson  2:  The  Problem  with  Keynes 

Get  Focused 


The  idea  of  the  government  providing  jobs  and  services  for 
people  may  sound  good  on  the  surface,  but  could  there  be 
some  drawbacks?  Who  is  going  to  pay  for  those  services? 
What  if  you  run  a private  company,  and  the  company  is  put 
in  the  position  of  having  to  compete  with  a similar  service 
started  by  the  government?  What  if  you  don’t  want  to  work 
for  the  government? 

In  the  latter  half  of  the  twentieth  century,  more  and  more 
people  began  to  question  the  interventionist  polices  that 
had  taken  hold  in  the  Great  Depression.  These  policies 
had  continued  to  expand  under  the  guidance  of 
governments  that  had  implemented  the  theories  of 
John  Maynard  Keynes.  By  the  1970s,  some  problems  with 
the  Keynesian  approach  to  managing  an  economy  were 
becoming  apparent. 

In  this  lesson  you  will  explore  the  following  question: 

To  what  extent  have  modern  liberal  approaches  to 
economics  succeeded? 


© Clarence  Holnnes/12752832/Fotolia 


This  lesson  will  take  approximately  three  80-minute  learning  periods  to  complete. 

Explore 


y 

Discover 

You  will  start  your  investigation  by  briefly  reviewing  Keynesian  economics. 


n 

Go  to  the  multimedia  DVD,  and  view  “Understanding  Keynesian  Economics.” 

This  multimedia  piece  will  provide  some  insight  into  the  problems  associated  with  the  application  of  Keynes’  theories. 
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In  Perspectives  on  Ideology,  read  pages  214  to  228.  Stop  at  the  heading  “Increasing  Economic  Freedom — Ukraine  and 
Mexico.”  As  you  read,  create  a set  of  Cornell  notes  or  a concept  map  to  encapsulate  the  important  ideas,  events,  and 
individuals  discussed  in  the  reading. 

As  usual,  save  your  notes  or  map  in  your  portfolio  for  your  use  in  tackling  the  section  challenge  and  as  a study 
reference  for  upcoming  exams.  Your  teacher  may  ask  to  see  what  you  have  produced  and  to  make  sure  you  are  on  the 
right  track. 

You  will  come  across  the  following  terms  in  your  reading. 


stagflation:  a situation  in  which  an  economy  appears  to  be  In  recession,  but  is  still  subject  to  rising  prices  and  wage  demands 
I deficit:  the  negative  value  obtained  when  expenditures  exceed  income 

Reaganomics:  the  term  given  to  the  supply-side  economic  policies  instituted  under  the  administration  of  United  States  President 
Ronald  Reagan  in  the  1980s 

supply-side  economics:  an  economic  school  of  thought  that  advocates  reducing  taxes,  especially  for  the  wealthy,  and  reducing 
government  regulation  of  the  economy 

trickle-down  economics:  the  concept  that,  under  a supply-side  approach  to  economics,  tax  breaks  for  the  wealthy  would 
encourage  investment  and  create  jobs,  thereby  allowing  wealth  to  “trickle  down”  to  the  middle  and  lower  classes 


y 

Discover 

SGo  to  the  multimedia  DVD,  and  view  “Understanding  Neoliberal 
Economics.” 

The  multimedia  piece  highlights  and  further  clarifies  some  of  the  key  points  from  the 
textbook  reading. 

y 

MmKIm  Discover 


neoliberalism:  literally  “new 
liberalism”:  an  economic 
philosophy  that  returns  to 
many  of  the  basic  economic 
ideals  laid  out  by  classical 
liberal  economists  like  Adam 
Smith 


Continue  watching  the  netcast  of  the  PBS  program  Commanding  Heights  as  it  follows  the  decline  of  Keynes’ 
influence  and  the  rise  of  neoliberal  economic  theory.  To  view  the  video  online,  type  the  following  search  string  into 
your  search  engine:  “pbs,”  “commanding  heights,”  “netcast,”  “episode  one,”  “chapter  menu.” 

Start  up  where  you  left  off  in  Lesson  1 (roughly  two  minutes  into  the  Episode  One,  Chapter  6,  at  the  point  where  you 
see  a black  screen  with  the  caption  “London,  1944”).  Watch  the  remaining  thirteen  chapters  of  Episode  One. 
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miV  Check  Your  Understanding 


Test  how  much  you  remember  from  this  lesson  by  going  to  the  multimedia  DVD  and  tackling  the 
“Economics  Challenge  Board  Game.”  Like  the  TV  show  Jeopardy!,  your  job  is  to  come  up  with  the 
question  for  each  answer  provided.  Click  on  each  of  these  five  categories,  and  try  to  answer  the  questions. 
A scoring  guide  is  provided  under  “rules.” 


Lesson  2 Summary 

In  this  lesson  you  explored  the  following  question:  To  what  extent  have  modem  liberal  approaches  to  economics 
succeeded? 


This  is  tied  into  the  section  question:  How  have  liberal  economic  principles  evolved  since  the  turn  of  the  last  century? 

By  the  1970s,  many  Western  nations  were  deep  in  debt.  Following  through  on  only  the  first  half  of  Keynes’  economic 
recipe,  many  governments  spent  money  to  buoy  up  economies  in  bad  times  but  did  not  decrease  spending  and  increase 
taxes  in  good  times. 

The  intractable  problem  of  stagflation  led  governments  to  revisit  the  ideas  of  Friedrich  Hayek  and  his  modem 
compatriots  like  Milton  Friedman.  By  the  1980s,  Keynesian  economics  was  out  and  monetarism  and  supply-side 
economics  were  in.  Governments  began  cutting  both  taxes  and  government  spending.  The  power  of  labour  unions  was 
often  curtailed.  Some  governments  even  began  to  mn  surpluses  and  whittle  away  at  public  debt. 

Free  market  capitalism  was  back  in  vogue  and,  to  ensure  the  market  was  as  free  as  possible,  many  governments  began 
to  reduce  the  government  regulation  of  business.  As  you  will  discover  in  Lesson  3,  this  swing  back  to  the  right  side  of 
the  economic  spectmm  would  not  be  without  consequences. 
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Lesson  3;  The  Pendulum  Swings  Back 


Section  2:  Liberalism  and  Modern  Economics 


Lesson  3:  The  Pendulum  Swings  Back 

Get  Focused 

As  the  1980s  unfolded,  governments  in  many  countries 
were  implementing  the  neoliberal  economic  programs 
advanced  by  advocates  of  supply-side  economics 
and  monetarism  (from  the  term  monetary  policy).  A 
reinvigorated  free  market  system  was  taking  hold  globally 
and  in  the  United  States. 

Many  governments  loosened  the  regulations  on  governing 
banks  and  financial  corporations  and  weakened 
government  enforcement  of  the  regulations  that  did  exist. 

As  in  the  late  1920s,  many  people  believed  that  the  world 
was  enjoying  a period  of  prosperity  that  would  continue 
for  years  to  come. 

With  low  interest  rates  available  to  consumers  and  cheap 
goods  available  from  newly  industrialized  Asian  nations, 
consumer  spending  and  consumer  debt  continued  to 
rise,  especially  in  the  United  States.  Only  a few  people 
recognized  dark  clouds  on  the  economic  horizon. 

In  this  lesson  you  will  explore  the  following  question: 

To  what  extent  have  neoliberal  approaches  to 
economics  been  successful  in  providing  prosperity  and 
economic  stability? 

This  lesson  will  take  approximately  two  80-minute  learning  periods  to  complete. 

Assessment 

You  will  submit  the  following  assignment  to  your  teacher  for  assessment  at  the  end  of  the  lesson: 
Economic  Meltdown:  An  Executive  Summary 


© Chris  Fourie/4793758/Fotolia 
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Section  2:  Liberalism  and  Modern  Economics 


Explore 

In  2008  the  world  economy  began  to  plunge  into  recession.  The  speed  and  depth  of  this  plunge  led  many  observers  to 
immediately  draw  comparisons  to  the  1929  stock  market  crash  and  the  Great  Depression  of  the  1930s.  As  before,  the 
roots  of  the  recession  could  be  tied  to  economic  practices  in  the  United  States — the  country  with  the  world’s  largest 
economy. 

A combination  of  low  interest  rates,  irresponsible  consumer  spending,  investor  greed,  and  lax  government  regulations 
helped  set  the  stage  for  a financial  crisis  that  would  rock  the  entire  globe. 

a Go  to  the  multimedia  DVD,  and  watch  “The  Crisis  of  Credit  Visualized”  to  get  a sense  of  how  the  “credit 
crisis”  of  2008  led  to  wider  problems  for  banks  and  investors  in  the  United  States  and  around  the  world. 

It  is  not  necessary  for  you  to  completely  understand  the  intricacies  of  the  complex  financial  instruments  referred  to  in 
the  video.  Instead,  pay  attention  to  the  role  that  debt,  greed,  and  a lack  of  government  oversight  of  financial  markets 
played  in  spawning  a global  economic  crisis.  The  provided  glossary  terms  will  also  help  clarify  information  from  the 
video. 


Alan  Greenspan:  the  chairman  of  the  United  States  Federal  Reserve  from  1987  to  2006  who  oversaw  US  monetary  policy 

Collateralized  Debt  Obligation  (CDO):  a complex  type  of  investment  in  which  individual  loans  are  packaged  together  and  sold 
to  investors  seeking  to  profit  from  the  loan  payments 

credit  rating  agency:  a business  that  assesses  an  individual  or  organization’s  financial  status  and  history  and  assigns  a rating 
that  indicates  the  perceived  likelihood  of  a loan  being  paid  back 

Federal  Reserve:  the  central  bank  in  the  United  States 

frozen-credit  markets:  refers  to  a situation  in  which  financial  institutions  are  reluctant  to  lend  money  to  consumers,  businesses, 
or  to  one  another  because  economic  conditions  increase  the  likelihood  that  borrowers  will  fail  to  pay  back  loans 

leverage:  in  economic  terms,  borrowing  money  from  others  for  the  purposes  of  investment  with  the  intent  of  generating  profits 
beyond  those  which  the  borrower  could  achieve  using  his  or  her  own  financial  resources 

T-Bills:  a type  of  investment  in  which  investors  are  actually  lending  money  to  the  government  which  the  government  pays  back 
with  some  interest  and,  usually,  within  a year 


Pause  and  Reflect 

What  role  did  monetary  policy  play  in  setting  the  stage  for  the  credit  crisis? 


y 

Discover 

To  understand  how  quickly  the  problems  associated  with  the  credit  crisis  began  to  spread  through  the  American 
economy,  do  an  Internet  search  using  the  term  “global  financial  crisis  timeline.” 
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Lesson  3:  The  Pendulum  Swings  Back 


Check  out  the  top  hits  returned,  and  review  the  timelines  you  feel  are  clearest  and  most  straightforward.  Remember  to 
review  more  than  one  hit  to  ensure  you  are  getting  an  accurate  and  unbiased  picture  of  what  occurred. 


Pause  and  Reflect 

Many  people  point  to  the  last  week  of  October  1929,  when  the  New  York  Stock  Exchange  suffered  three  major  crashes,  as  the 
week  that  marked  the  start  of  the  Great  Depression. 

If  you  had  to  choose  a pivotal  day,  week,  or  event  from  the  timelines  you  reviewed  in  the  most  recent  Discover  activity,  what 
would  it  be?  What  do  you  think  was  the  first  clear  indicator  that  financial  markets  were  in  real  trouble? 


Assignment 

Economic  Meitdown:  An  Executive  Summary 


Dmitriy  Shironosov/shutterstock 


When  it  is  necessary  to  gain  a basic  understanding  of  a complex  and  detailed  written  report  in  a very  short  period  of 
time,  people  in  business  often  rely  on  the  report’s  “executive  summary.”  This  kind  of  summary  is  a page  or  two  at  the 
beginning  of  a document  that  summarizes  the  key  points  in  the  report. 
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Section  2:  Liberalism  and  Modern  Economics 


Your  task  is  to  create  an  executive  summary  on  the  global  financial  crisis  that  started  in  2008.  Your  executive  summary 
must  address  the  following  key  questions: 

1 . What  were  the  main  causes  of  the  recession  that  began  in  2008? 

2.  How  did  the  United  States  government  and  other  governments  respond  to  the  crisis? 

3.  Assess  the  actions  taken  by  the  governments  of  at  least  three  different  countries.  Generally  speaking,  do  the 
actions  taken  reflect  more  of  a supply-side  or  a demand-side  approach  to  dealing  with  economic  downturns? 
Provide  examples  to  support  your  conclusion. 

In  order  to  provide  a clear  and  accurate  summary,  you  will  need  to  have  a reasonably  good  understanding  of  the 
subject  matter.  Do  some  research  on  the  Internet.  There  are  many  good  websites  and  articles  that  explain  what 
happened  during  this  global  financial  meltdown  and  the  steps  taken  to  address  the  crisis. 

Try  the  following  search  terms  in  different  combinations.  For  example,  searching  the  terms  “nationalization”  and 
“Obama”  gives  some  insight  that  will  help  you  answer  questions  2 and  3. 

• Obama 

• credit  crunch 

• Time's  Man  of  the  Year,  Ben  Bernanke 

• stimulus  package 

• banks 

• nationalization 

• bailouts 

• loan  guarantees 

• sub-prime  mortgages 

• brokerage  firms 

• recession 

• George  W.  Bush 

• car  manufacturers 

Don’t  be  afraid  to  use  additional  terms  that  you  discover  as  you  research  the  topic.  As 
well,  remember  that  some  search  engines  accept  questions  such  as  “What  is  a credit 
crunch?”  Using  this  feature  may  direct  you  more  quickly  to  the  information  you  need. 

Economics  is  a subject  that  stimulates  emotion  in  many  people.  As  you  can  see,  there 
are  some  divergent  opinions  regarding  how  to  manage  an  economy.  In  your  research 
you  will  likely  come  across  sites  that  offer  more  opinions  and  fewer  facts.  Keep  an 
open  mind,  but  be  aware  of  the  biases  that  may  exist.  Where  possible,  check  key  facts 
with  multiple  sources. 

Your  final  product  should  be  no  more  than  two  word-processed  pages  in  length. 
Although  you  may  quote  your  sources  (correct  documentation  should  be  provided), 
the  bulk  of  the  writing  in  your  executive  summary  should  be  your  own. 
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Lesson  3:  The  Pendulum  Swings  Back 


DVD 


Go  to  the  multimedia  DVD,  and  view  the  “Sample  Executive  Summary.” 


Go  to  the  Module  3 Assignment  Booklet,  and  complete  the  Section  2:  Lesson  3 Assignment,  “Economic  Meltdown: 
An  Executive  Summary.” 


Review  the  rubric  provided  to  plan  and  revise  your  work. 


EXECUTIVE  SUMMARY  RUBRIC 


12  marks 


Excellent 

Proficient 

Emerging 

Unsatisfactory 

Insufficient 

Knowledge  and 

8 

6 

4 

2 

^ Understanding 

My  summary 

My  summary 

My  summary 

My  summary 

My  work  is  so 

demonstrates  a 

demonstrates 

demonstrates 

demonstrates 

scant,  or  of  such 

comprehensive 

a competent 

an  incomplete 

a scant  and/ 

poor  quality,  that 

knowledge  of 

knowledge  of 

knowledge  of 

or  inaccurate 

assessment  is 

1; 

I- 

relevant  facts 
and  an  insightful 
understanding  of 
their  application 
to  broader 
economic 
theories. 

relevant  facts 
and  a solid 
understanding  of 
their  application 
to  broader 
economic 
theories. 

relevant  facts 
and  a confused, 
or  superficial, 
understanding  of 
their  application 
to  broader 
economic 
theories. 

knowledge  of 
relevant  factual 
information 
and  an 

uninformed,  or 
misinterpreted, 
understanding  of 
their  application 
to  broader 
economic 
theories. 

not  possible. 

Quality  of 

4 

3 

2 

1 

Communication 

My  writing 

My  writing 

My  writing 

My  writing  is 

My  work  is  so 

is  skillful. 

is  sound. 

is  deficient. 

substandard. 

scant,  or  of  such 

Communication 

Communication 

Communication 

Communication 

poor  quality,  that 

is  fluent  and 

is  clear  and 

is  frequently 

is  unclear  and/or 

assessment  is 

i 

1 

precise. 

competent. 

confusing  and/or 
imprecise. 

ineffectual. 

not  possible. 

! Going  Beyond 

j 

; Many  people  point  to  the  lax  regulation  of  banks  and  investment  firms  as  a significant  factor  leading  to  the  collapse 
1 of  the  global  economy  that  started  in  2008.  The  lack  of  oversight  was  compounded  by  the  risky  investment  strategies 
! followed  by  many  of  these  financial  institutions. 

i Canadian  banks,  however,  were  somewhat  shielded  from  the  forces  that  drove  many  other  banks  to  near  collapse, 
j Do  some  Internet  research.  Find  out  why  Canadian  banks  escaped  the  worst  effects  of  the  sub-prime  mortgage  fiasco 
and  its  subsequent  fallout. 
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Section  2:  Liberalism  and  Modern  Economics 


Lesson  3 Summary 

In  this  lesson  you  explored  the  following  question:  To  what  extent  have  neoliberal  approaches  to  economics  been 
successful  in  providing  prosperity  and  economic  stability? 

This  is  related  to  the  section  question:  How  have  liberal  economic  principles  evolved  since  the  turn  of  the  last  century? 

The  global  economy  during  the  first  decade  of  the  twenty-first  century  appeared  to  be  running  reasonably  smoothly. 
Inflation  was  in  check  and,  to  stimulate  the  economy,  central  banks  had  lowered  their  interest  rates  to  levels  not  seen 
in  30  years. 

For  investors,  however,  low  interest  rates  meant  a low  return  on  the  traditionally  safer  investments,  which  were  tied  to 
the  bank  rate.  In  an  effort  to  gain  better  returns,  many  financial  institutions  entered  into  the  risky  world  of  sub-prime 
mortgages.  This  kind  of  mortgage  was  primarily  offered  in  the  United  States. 

Lax  government  regulation  of  the  financial  industry  not  only  allowed  people  to  take  out  mortgages  that  were  beyond 
their  means,  but  allowed  mortgage  brokers  to  sell  these  mortgages  as  investments  to  other  financial  institutions, 
such  as  pension  plans.  The  neoliberal  approach  to  economics,  its  critics  would  contend,  had  now  provided  too  much 
freedom  in  the  market. 

By  late  2008,  flaws  in  sub-prime  mortgage  schemes  were  becoming  apparent.  As  homeowners  defaulted  on  their 
mortgages,  banks  were  left  with  foreclosed  properties  that  could  not  be  sold  at  anywhere  near  the  value  of  the  loans 
made  to  purchase  them. 

Billions  of  dollars  in  losses  drove  some  of  the  oldest  and  strongest  financial  institutions  in  the  United  States  to  seek 
financial  assistance  from  the  government  or,  in  some  cases,  go  out  of  business  entirely.  Other  banks  around  the  globe 
that  had  bought  into  sub-prime  mortgage  investments  suffered  similar  fates. 

The  effects  of  failing  banks  and  dropping  house  prices  rippled  through  the  economy  and  helped  lead  the  global 
economy  into  recession. 

The  administration  of  newly  elected  United  States  President  Barak  Obama  was  faced  with  an  economic  crisis  on 
a scale  not  seen  in  80  years.  The  US  government  and  governments  around  the  globe  were  forced  to  re-evaluate  the 
neoliberal  policies  that  led  to  the  downturn.  Moreover,  with  interest  rates  already  hovering  near  zero,  the  primary 
economic  lever  advocated  by  monetarists  appeared  broken. 

Governments  began  to  look  back  to  the  solutions  offered  during  the  Great  Depression  and  to  re-introduce  some 
Keynesian  doctrines  that  had  fallen  out  of  favour.  As  a citizen  of  a democracy,  you  have  the  chance  to  express  your 
opinion  on  economic  policies  to  your  friends,  to  the  world  at  large,  and  to  your  elected  representatives.  It  will  be  your 
responsibility  to  evaluate  neoliberal  and  Keynesian  approaches  to  economics  and  to  judge  for  yourself  their  success  in 
providing  prosperity  and  economic  stability  for  you  and  for  others. 
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Section  2 Challenge 


Celebrity  Economist  Cook-Off 


Background:  © Fantasista/5242026/Fotolia,  Money:  ©Alperium/1 21 591 87/Fotolia,  Chef  hat  and  spoon:  © Cool  Graphics/5347898/Fotolia 


Elconomics  is  a little  like  cooking.  Governments  endeavour  to  maintain  some  control  over  their  national  economies  to 
ceep  them  from  getting  too  hot  and  inflating  or  to  stop  the  economies  from  sinking  into  depression  like  a collapsed 
jouffle. 

n the  twentieth  century,  there  have  generally  been  two  main  schools  of  thought  on  how  liberal  democracies  can  avoid 
najor  economic  problems  like  inflation,  recession,  and  depression.  This  is  combined  with  continuing  to  maintain  a 
jood  standard  of  living  for  citizens. 

;n  this  challenge  you  will  demonstrate  your  knowledge  of  the  major  economists,  their  theories,  and  the  people  who 
supported  and  implemented  those  theories.  You  will  render  your  own  judgment  regarding  whose  ideas  are  better  suited 
o managing  an  economy. 


I 

1 

i 

! 

I 

I 

I 
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Module  3:  The  Evolution  of  Modern  Liberalism 


The  Scenario 

You  are  the  producer  of  a television  show  entitled  “Celebrity  Economist  Cook-Off.”  Each  week,  two  celebrity 
economists  battle  to  serve  up  an  economy  that  provides  prosperity  and  stability  within  nations. 


Left  photo:  adapted  from  © Alexander  Raths/shutterstock,  right  photo:  adapted  from  © GLUE  STOCK/shutterstock 


The  Guests 

This  week’s  guests  are  two  giants  of  economic  thought:  John  Maynard  Keynes  and  Friedrich  Hayek. 
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The  Feature  Dish 

At  the  beginning  of  each 
episode  of  “Celebrity 
Economist  Cook-Off,” 
the  rival  economists  are 
presented  with  the  feature 
dish  that  they  must  prepare 
for  the  competition.  This 
episode’s  feature  dish  is 
“business-cycle  pie.” 

This  is  a difficult  dish  to 
make  well.  The  secret  is  in 
the  top  crust.  Use  the  right 
tools  and  techniques,  and 

the  crust  will  be  relatively  smooth.  Get  it  wrong,  and  the  crust  will  inflate  in  some  areas  and  have  deep  depressions  in 
others. 

The  Assistants 


© erwinova/14198097/Fotolia 


Business  Cycle  Pie 

“The  secret’s  in  the  top  crust...” 


good  bad 


dollar  bills:  © 2010  Jupiterimages  Corporation 


Each  celebrity  economist  will  need  help  in  his  or  her  economic  kitchen.  The  show’s  rules  allow  three  economic 
assistants  to  help  the  celebrity  economists  implement  their  ideas  and  make  the  best  business-cycle  pie. 
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As  the  producer,  one  of  your  jobs  will  be  to  choose  the  assistants  for  each  celebrity  economic  chef.  You  must  choose 
people  who  the  economist  can  work  with — that  is,  people  who  have  similar  economic  beliefs  and  ideals.  Below  is  a 
selection  of  potential  assistants. 


□ You  must  choose  three  assistants  for  each  celebrity  economic  chef  and  explain  the  reasoning  behind  your 
choices.  Go  to  the  Assignment  Booklet,  and  record  your  choices  on  the  “Celebrity  Economic  Cook-Off 
Producer’s  Sheet.” 


hkiiton  Friedman 


Franklin  D.  Rposevelt 


John  Kenneth  Galbraith 


're  Rposevelt 


Konald  Reagan 


Barak  Obama 


Margaret  Thatcher 


Background:  © Dan  Peretz/shutterstock,  tacks:  © Michael  Monahan/shutterstock,  Ronald  Reagan:  Courtesy  of  U.S.  Dept  of  Defense;  Milton  Friedman:  Photo  courtesy  of 
The  Friedman  Foundation  for  Educational  Choice 
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Section  2 Challenge 


Ingredients  and  Tools 


Top  left  to  right:  © Imagery  Majestic/1 2464584/Fotolia,  © Roman  Milert/3628356/Fotolia;  Bottom  left  to  right:  © zentilia/8445494/Fotolia,  © Luis  Louro/1 204341 3/Fotolia 


The  chefs  will  have  a variety  of  economic  ingredients  and  tools  at  their  disposal  to  try  to  get  a smooth  crust  on 
their  pies.  These  items  include  regulating  the  money  supply,  government  spending,  and  taxation.  Your  job  will  be  to 
determine  which  tools  each  chef  will  want  to  use.  You  will  make  this  determination  based  on  information  you  gained 
completing  the  lessons  in  Section  2. 

In  addition  to  selecting  the  tools,  you  will  also  provide  a brief  description  of  how  the  celebrity  economic  chefs  and 
their  assistants  will  use  the  tools  to  try  and  make  the  perfect  business-cycle  pie.  Record  all  of  this  information  on  the 
Celebrity  Economic  Cook-Off  Producer’s  Sheet. 
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Module  3:  The  Evolution  of  Modern  Liberalism 


The  Judges 

At  the  end  of  each  episode  of  “Celebrity  Economist  Cook-Off,”  three  independent  judges  provide  their  comments  on 
the  techniques  used  by  the  chefs  and  their  teams.  Each  judge  then  scores  the  chefs  on  a scale  of  one  to  five  based  on 
how  well  their  approaches  to  managing  the  business  cycle  provided  economic  stability  and  prosperity  for  the  people. 
The  three  judges  are  shown  in  the  graphic  provided. 


© 2009  Jupiterimages  Corporation 


You  will  write  the  commentary  and  decide  what  scores  are  likely  to  be  provided  by  Smith  and  Marx  based  on  what 
you  know  about  their  ideological  beliefs.  Their  commentary  and  scores  should  reflect  those  beliefs. 

You  may  wish  to  review  the  pages  of  the  Perspectives  on  Ideology  textbook  that  focus  on  Smith  and  Marx  to  review 
their  ideals.  Use  the  index  at  the  back  of  the  textbook  to  quickly  identify  pages  containing  references  to  these 
individuals. 

Finally,  based  on  the  approach  to  managing  economies  you  believe  has  been  historically  more  successful,  you  will 
write  your  own  commentary  regarding  the  success  of  each  team  and  you  will  score  each  team  appropriately.  Also 
record  this  information  on  the  Celebrity  Economic  Cook-Off  Producer’s  Sheet. 

At  the  end,  you  can  declare  the  winner  of  the  Celebrity  Economic  Cook-Off. 

Other  Advice 

As  you  plan  this  episode  of  the  show,  feel  free  to  review  the  notes  you  made  during  lessons,  revisit  audiovisual 
presentations  you  watched,  and  do  additional  Internet  research. 
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Assignment 


Go  to  the  Module  3 Assignment  Booklet  for  instructions  on  how  to  submit  this  assignment  to  your  teacher.  Follow 
the  instructions  in  the  challenge  to  complete  this  assignment.  Submit  your  completed  assignment  to  your  teacher  with 
this  assignment  booklet  at  the  end  of  this  module.  Remember,  despite  the  slightly  wacky  approach  to  economics  and 
economists  taken  in  this  Section  2 Challenge,  your  ultimate  goal  is  to  demonstrate  your  knowledge  and  understanding 
of  the  competing  approaches  to  managing  economies  in  liberal  democracies.  Use  the  rubric  provided  to  plan  and 
revise  your  work. 


CELEBRITY  ECONOMIST  COOK-OFF  RUBRIC 
24  marks 


Excellent 

Proficient 

Emerging 

Unsatisfactory 

Insufficient 

! Factual  ’ 

" Knowledge 

8 

1 have 

demonstrated  a 
comprehensive 
knowledge  of 
the  historical 
events,  policies, 
and  individuals 
associated 
with  competing 
approaches  to 
liberal  economics. 

6 

I have 

demonstrated  a 
sound  knowledge 
of  the  historical 
events,  policies, 
and  individuals 
associated 
with  competing 
approaches  to 
liberal  economics. 

4 

I have 

demonstrated 
limited  knowledge 
of  the  historical 
events,  policies, 
and  individuals 
associated 
with  competing 
approaches  to 
liberal  economics. 

2 

I have 

demonstrated 
scant  knowledge 
of  the  historical 
events,  policies, 
and  individuals 
associated 
with  competing 
approaches  to 
liberal  economics. 

My  response 
is  so  scant,  or 
of  such  poor 
quality,  that 
assessment  is 
not  possible. 

; Understanding 
of  Concepts 

I 

1 

12 

I have 

demonstrated  a 
comprehensive 
understanding  of 
the  application 
of  the  economic 
concepts 
studied.  My  own 
assessment  of 
the  economic 
theories  and 
practices  studied 
is  mature  and 
insightful. 

9 

I have 

demonstrated 
a solid  and 
accurate 
understanding  of 
the  application 
of  the  economic 
concepts 
studied.  My  own 
assessment  of 
the  economic 
theories  and 
practices  studied 
is  reasoned  and 
thoughtful. 

6 

I have 

demonstrated  a 
confused  and/ 
or  fragmentary 
understanding  of 
the  application 
of  the  economics 
studied.  My  own 
assessment  of 
the  economic 
theories  and 
practices  studied 
may  be  superficial 
and/or  simplistic. 

3 

I have 

demonstrated 
a minimal 
understanding  of 
the  application 
of  the  economic 
concepts 
studied.  My  own 
assessment  of 
the  economic 
theories  and 
practices  studied 
may  be  incorrect 
and/or  misguided. 

My  response 
is  so  scant,  or 
of  such  poor 
quality,  that 
assessment  is 
not  possible. 

Communication 

4 

My  writing  is 
precise  and 
effective.  I have 
made  confident 
and  judicious 
use  of  relevant 
social  studies 
terminology. 

3 

My  writing  is 
specific  and 
proficient.  I have 
made  purposeful 
and  correct 
use  of  relevant 
social  studies 
terminology. 

2 

My  writing 
exhibits 
occasional 
lapses  in  clarity. 

I have  made 
inconsistent  and/ 
or  occasionally 
inappropriate 
use  of  relevant 
social  studies 
terminology. 

1 

My  writing  is 
confusing  and 
ineffectual.  1 
have  made  scant 
and/or  incorrect 
use  of  relevant 
social  studies 
terminology. 

My  response 
is  so  scant,  or 
of  such  poor 
quality,  that 
assessment  is 
not  possible. 
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Section  2 Summary 

In  this  section  you  developed  an  understanding  of  how  democratic  rights  and  the  practical  application  of  government 
power  evolved  under  modern  liberalism.  You  explored  the  history  of  democratic  rights  and  the  governmental  structures 
of  both  Canada  and  the  United  States. 

If  you  are  still  having  difficulty  with  some  of  the  concepts  in  this  section,  contact  your  teacher  for  assistance  and 
clarification.  You  should,  however,  be  able  to  confidently  respond  to  the  module  question:  To  what  extent  are  the 
modifications  made  to  liberalism  in  the  twentieth-  and  twenty-first  centuries  justifiable? 
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Module  3 Challenge 


Position  Paper 


In  this  module  challenge  you  will  apply  the  knowledge 
gained  to  analyze  and  respond  to  the  political  and 
economic  viewpoints  of  others.  Your  response  will 
take  the  form  of  a position  paper  in  which  you  will 
demonstrate  your  knowledge  and  express  your 
opinions. 

This  module  challenge  will  also  provide  an 
opportunity  to  practise  for  the  written  section  of  your 
Social  Studies  30-1  Diploma  Examination.  You  will 
complete  this  assignment  as  if  you  are  in  a diploma 
examination  setting. 

Your  teacher  will  give  you  a statement  that  expresses 
an  idea  related  to  the  political  and/or  economic 
changes  to  liberalism  you  have  studied.  You  will  then 
respond  to  the  following  essay  question: 

To  what  extent  should  we  embrace  the  ideological 
perspective(s)  reflected  in  the  source? 

You  will  have  at  least  80  minutes  to  plan  and  write 
your  essay.  Your  teacher  may  provide  you  with 
additional  time  at  his  or  her  discretion.  By  this  point  in 
your  education,  you  should  have  a good  sense  of  how 
to  plan  and  write  a position  paper.  Consult  “Position 
Papers”  in  the  Toolkit  or  contact  your  teacher  if  you 
would  like  to  review  the  basic  requirements  for  this  task. 


Your  teacher  will  use  a Diploma  Examination  Marking  Rubric  to  score  your  essay.  Alberta  Education  regularly 
publishes  an  exam  bulletin  for  teachers  whose  students  are  preparing  for  diploma  exams.  Go  to  the  Alberta  Education 
website  (http://education.alberta.ca/admin/testing/diplomaexams/exambulletins.aspx),  and  read  the  “Information 
Bulletin:  Social  Studies  30-1.”  The  Diploma  Examination  Bulletin  provides  you  with  valuable  information  regarding 
the  tasks  you  will  undertake  in  your  diploma  exam,  including  information  about  writing  position  papers  such  as  the 
one  required  by  this  module  challenge. 


Review  the  scoring  categories  and  criteria  for  “Assignment  II:  Position  Paper”  in  the  sample  document,  and  bear  this 
information  in  mind  as  you  plan  your  essay. 

Once  you  are  confident  that  you  are  ready  to  tackle  this  module  challenge,  contact  your  teacher.  He  or  she  will  arrange 
a time  and  place  for  you  to  write  your  essay.  At  that  time,  you  will  be  provided  with  the  quotation  to  which  you  will 
respond  in  your  essay.  , 
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“Luck  favours  the  prepared,  darling.” 

Edna  Mode 

The  Incredihles 

Assignment 


Go  to  the  Module  3 Assignment  Booklet  for  instructions  on  how  to  submit  “Position  Paper”  to  your  teacher. 

Follow  the  instructions  in  the  challenge  to  complete  this  assignment.  Submit  your  completed  assignment  to  your 
teacher  with  this  assignment  booklet  at  the  end  of  this  module. 
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Module  3 Summary 


The  word  liberalism  is  associated  with  change,  and  appropriately  so.  Over  its  lifetime,  liberalism  has  eontinued  to 
evolve  as  an  ideology.  Universal  suffrage,  mechanisms  for  limiting  government  power,  and  constitutional  protection  of 
equality  and  human  rights  have  made  nations  like  Canada  and  the  United  States  justifiably  liberal  demoeracies. 

Liberal  economic  theory  has  evolved  significantly  over  the  same  period.  At  the  turn  of  the  twentieth  eentury, 
governments  began  to  plaee  some  limits  on  the  market.  Recognizing  that  economic  freedoms  could  not  be  absolute, 
policies  were  brought  in  to  prevent  monopolies  and  to  provide  some  protection  to  workers  and  consumers. 
Nonetheless,  capitalism,  particularly  in  the  United  States,  was  eomparatively  unrestricted.  The  unpreeedented  stock 
market  erash  of  1929  caused  the  US  government  to  re-evaluate  that  level  of  economic  freedom. 

The  stock  market  crash  and  the  Great  Depression  that  followed  precipitated  the  rise  of  the  welfare  state  and  the 
interventionist  policies  advocated  by  John  Maynard  Keynes.  But,  by  the  late  twentieth  century,  this  shift  away  from 
classical  liberal  ideals  was  being  questioned  as  national  debts  grew  and  stagflation  set  in. 

In  response,  the  economic  policies  of  many  Western  governments  drifted  back  towards  classical  liberalism.  By  2008, 
however,  a reeession  and  failing  banks  were  once  again  requiring  governments  to  intervene  in  the  free  market  in  an 
attempt  to  provide  stability. 

Your  knowledge  of  these  events  is  erucial.  Because  liberalsim  is  informed  by  what  has  oeeurred  in  the  past,  the 
ideology  will  continue  to  evolve  in  your  lifetime.  There  are  still  groups  of  people  within  society  who  argue  that  they 
are  not  afforded  sufficient  rights.  Other  groups  argue  that  the  present  structures  of  government  do  not  truly  serve  the 
interests  of  the  electorate.  And,  as  you  have  seen,  the  ideal  approach  to  economics — individualist  or  interventionist — 
is  a matter  of  continuous  debate. 

In  this  module  you  have  assessed  whether  or  not  the  past  modifications  made  to  liberalism  have  been  justifiable.  As  a 
result,  you  will  be  better  able  to  measure  and  evaluate  present  and  future  revisions  to  liberal  democraey  and  to  other 
ideologies. 
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Module  3 Appendix 


Module  3 Glossary 

Alan  Greenspan:  the  chairman  of  the  United  States  Federal  Reserve  from  1987  to  2006  who  oversaw  US  monetary 
policy 

amendment:  a change  made  to  a constitution,  contract,  or  other  formal  document 

bank  run:  a situation  in  which  large  depositors  at  a bank  attempt  to  withdraw  their  savings  at  the  same  time,  usually 
resulting  in  the  bankruptcy  of  the  financial  institution 

bicameral  legislature:  a legislature  comprised  of  two  legislative  houses,  both  of  which  must  approve  a bill  before  it 
becomes  law 

bill:  a proposed  law  under  consideration  by  the  government 

coalition  government:  in  a parliamentary  system,  this  term  describes  a situation  where  two  or  more  rival  parties  agree 
to  work  together  by  combining  the  seats  they  have  won  in  an  election  to  have  a sufficient  number  of  seats  to  form  the 
government 

Collateralized  Debt  Obligation  (CDO):  a complex  type  of  investment  in  which  individual  loans  are  packaged 
together  and  sold  to  investors  seeking  to  profit  from  the  loan  payments 

consumerism:  an  economic  philosophy  based  on  the  continued  and  increasing  consumption  of  goods  by  the 
population 

credit  rating  agency:  a business  that  assesses  an  individual  or  organization’s  financial  status  and  history  and  assigns  a 
rating  that  indicates  the  perceived  likelihood  of  a loan  being  paid  back 

deficit:  the  negative  value  obtained  when  expenditures  exceed  income 

demand-side  economics:  an  economic  theory  that  advocates  direct  government  intervention  in  the  economy  through 
fiscal  measures  such  as  government  spending  and  taxation;  also  called  Keynsian  economics 

Electoral  College  system:  the  method  used  to  select  the  president  of  the  United  States  in  which  voters  cast  ballots  for 
official  electors  who  then  vote  to  select  the  president 

electorate:  the  citizens  within  a population  who  are  eligible  to  vote 

Federal  Reserve:  the  central  bank  in  the  United  States 

federal  system:  a system  of  government  under  which  power  is  divided  between  the  national  government  and 
provincial,  state,  or  territorial  governments 

first-past-the-post:  an  electoral  system  in  which  the  winning  candidate  is  the  one  who  receives  the  highest  number  of 
votes;  also  called  the  simple  plurality  system 
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flscal  policy:  government  policies  with  respect  to  spending  and  taxation 

frozen-credit  markets:  refers  to  a situation  in  which  financial  institutions  are  reluctant  to  lend  money  to  consumers, 
businesses,  or  to  one  another  because  economic  conditions  increase  the  likelihood  that  borrowers  will  fail  to  pay  back 
loans 

Great  Depression:  a deep  and  prolonged  economic  downturn  that  lasted  through  most  of  the  1930s 

income  disparity:  the  difference  in  earnings  between  the  wealthy  and  poorer  members  of  society 

inflation:  a decrease  in  the  purchasing  power  of  money,  typically  characterized  by  rising  prices  and  demands  for  wage 
increases 

labour  unions:  worker  organizations  that  use  collective  action  in  an  effort  to  maintain  or  improve  their  members’ 
wages,  benefits,  and  working  conditions 

levels  of  government:  a system  in  which  power  and  responsibility  is  divided  between  national,  provincial,  and  local 
(municipal)  governments,  usually  on  the  basis  of  which  level  of  government  is  best  suited  to  provide  a particular 
service  to  its  citizens 

leverage:  in  economic  terms,  borrowing  money  from  others  for  the  purposes  of  investment  with  the  intent  of 
generating  profits  beyond  those  which  the  borrower  could  achieve  using  his  or  her  own  financial  resources 

majority  government:  in  a parliamentary  system,  this  term  describes  a situation  where  the  governing  party  has  more 
than  50  percent  of  the  available  seats  in  the  legislature 

minority  government:  in  a parliamentary  system,  this  term  describes  a situation  where  the  governing  party  has  more 
seats  than  any  other  party  in  the  legislature,  but  has  less  than  50  percent  of  the  total  seats 

modern  liberalism:  a form  of  liberalism  that  provides  for  greater  government  involvement  in  economics  and  social 
welfare  matters  than  the  involvement  that  existed  under  classical  liberalism 

monetary  policy:  a policy  designed  to  control  the  economy  by  increasing  or  limiting  the  supply  of  money  available; 
usually  controlled  by  a central  bank 

monopoly:  in  business,  a situation  in  which  one  company  has  exclusive  control  of  the  production  and/or  retail  of  a 
particular  good  or  service 

neoliberalism:  literally  “new  liberalism”;  an  economic  philosophy  that  returns  to  many  of  the  basic  economic  ideals 
laid  out  by  classical  liberal  economists  like  Adam  Smith 

New  Deal:  an  economic  program  instituted  by  Franklin  Roosevelt’s  administration  during  the  1930s 

This  program  was  characterized  by  the  increased  government  regulation  of  private  industry,  massive  government 
spending  on  public  works  projects,  and  government  programs  to  aid  the  economically  disadvantaged. 

plebiscite:  a direct,  but  usually  non-binding,  public  vote  held  to  give  elected  representatives  input  from  the  electorate 
on  an  important  issue 
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popular  vote:  the  percentage  of  the  total  votes  received  by  a candidate  or  a political  party  in  an  election 

progress! vism:  a liberal  movement  of  the  early  twentieth  century  that  sought  political,  economic,  and  social  reform  in 
the  United  States 

Reaganomics:  the  term  given  to  the  supply-side  economic  policies  instituted  under  the  administration  of  United 
States  President  Ronald  Reagan  in  the  1980s 

recall:  a political  process  in  which  the  electorate,  by  way  of  a new  election  outside  the  time  frame  of  a regular  general 
election,  may  reverse  a previous  decision  to  elect  an  individual  to  public  office 

referendum:  a direct  vote  by  the  electorate  on  an  issue  of  importance 

The  voting  results  are  usually  binding  on  the  government. 

representation  by  population:  a system  under  which  individuals  elected  to  government  represent  roughly  similar 
numbers  of  citizens 

representative  democracy:  a system  under  which  a democratically  elected  individual  acts  as  the  citizens’ 
representative  in  a governmental  body 

residual  powers:  the  constitutional  right  of  a level  of  government  to  legislate  matters  not  explicitly  referred  to  in  the 
constitution 

secret  ballot:  the  provision  that  voters  should  be  able  to  cast  their  ballots  in  private,  and  that  no  other  individual 
should  know  how  a person  votes  unless  the  voter  chooses  to  share  that  information 

simple  plurality  system:  an  electoral  system  in  which  the  winning  candidate  is  the  one  who  receives  the  highest 
number  of  votes;  also  first-past-the-post 

single-member  constituency:  a system  under  which  a single  individual  represents  the  citizens  of  a riding  or 
constituency 

social  programs:  government  programs  that  provide  financial  aid  and  health,  education,  and  similar  services  to 
certain  groups  in  society 

stagflation:  a situation  in  which  an  economy  appears  to  be  in  recession,  but  is  still  subject  to  rising  prices  and  wage 
demands 

suffrage:  the  right  to  vote 

This  is  also  known  as  \\\q  franchise. 

supply-side  economics:  an  economic  school  of  thought  that  advocates  reducing  taxes,  especially  for  the  wealthy,  and 
reducing  government  regulation  of  the  economy 

T-Bills:  a type  of  investment  in  which  investors  are  actually  lending  money  to  the  government  which  the  government 
pays  back  with  some  interest  and,  usually,  within  a year 
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trickle-down  economics:  the  concept  that,  under  a supply-side  approach  to  economics,  tax  breaks  for  the  wealthy 
would  encourage  investment  and  create  jobs,  thereby  allowing  wealth  to  “trickle  down”  to  the  middle  and  lower 
classes 

trust:  in  business,  an  arrangement  in  which  companies  in  the  same  industry  agree  not  to  compete  with  one  another, 
thereby  artificially  controlling  the  price  of  the  goods  or  services  the  companies  provide 

welfare  capitalism:  a situation  in  which  industrialists  initiate  programs  and  policies  to  benefit  their  workers;  a system 
that  combines  liberal  economic  ideals  with  government  legislation,  policies,  and  programs  that  protect  workers’  rights 
and  provide  basic  services  like  health  care  and  unemployment  insurance 

welfare  state:  a term  used  to  describe  a situation  where  government  provides  for  many  of  the  material,  social,  and 
economic  needs  of  the  population 

Services  may  include  financial  support  for  the  unemployed;  health  and  dental  care;  child  care;  grade  school  and 
post-secondary  education;  and  funding  for  public  transportation,  parks,  and  the  arts. 
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